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1. Introduction

Expanding vocabulary size is one of the essential parts of second language (L2) learning.
Vocabulary is strongly related to various aspects of L2 skills, including reading, listening,
speaking, writing, and sociolinguistic appropriateness (Schmitt, 2010). It is almost impossible
to gain high L2 proficiency without knowing a wide variety of words and expressions.

However, the duration of time that can be assigned to vocabulary learning in L2 classes
is usually limited. Most L2 teachers would agree that class hours should be spent mainly on
activities which cannot be done without teachers, classmates, and class equipment. Vocabulary
memorization is an activity that learners can do without them, so learners are usually expected
to memorize vocabulary outside the classroom.

Therefore, it seems to be necessary for teachers to help learners use vocabulary learning
strategies (VLSs) effectively and expand their vocabulary positively. The present study
designed a VLS training program which could develop autonomous learning attitude for
vocabulary learning and introduced it into English classes to evaluate how effectively it works.

2. Background
2.1. Criticisms of Early Studies on Language Learning Strategies

According to Griffiths (2008), language learning strategies are defined as “activities
consciously chosen by learners for the purpose of regulating their own language learning” (p.
87). Since the importance of researching good L2 learners was pointed out in the 1970s (e.g.,
Rubin, 1975), a number of studies on learning strategies have been conducted and provided



precious insights and suggestions. For instance, research on learning strategy trainings has had
a significant influence over L2 teaching methodology (Dérnyei & Ryan, 2015). Many studies
(e.g., Mizumoto & Takeuchi, 2009; Rasekh & Ranjbary, 2003; Wakamoto & Kitao, 2013)
have revealed that teaching learners learning strategies, such as VLSs and metacognitive
strategies, can help them learn L2 more autonomously (Tsuda, 2013).

On the other hand, it is true that various criticisms are against research on learning
strategies (Dornyei & Ryan, 2015). For instance, the validity of the Strategy Inventory for
Language Learning (SILL: Oxford, 1990), which is a measure instrument of L2 learning
strategies used in many early studies, has been questioned lately. SILL inquires how often
respondents use each of the 50 learning strategies and assesses their learning strategy use,
based on the assumption that the more often they use learning strategies, the better learners
they are. However, it was revealed that learners who use various learning strategies frequently
are not always superior to those who use fewer kinds of learning strategies or use them less
frequently (Ehrmam, Leaver, & Oxford, 2003). Thus, it is now believed that sow well learners
use strategies is more important than sow often they use strategies (Mizumoto, 2017).

2.2. Internal Proactiveness and Language Learning Strategies

Following the recent findings about language learning strategies (see 2.1), nowadays,
most researchers seem to agree that it is more important for learners to be internally proactive
in choosing to use and in adapting learning techniques creatively to promote their L2
acquisition than to use many learning strategies (Dornyei & Ryan, 2015). Schmitt (2010)
argues that it is essential for learners to understand how to learn best and how to be proactive
in pursuing methods of learning that are effective for themselves. One of the most well-known
research that supports the argument is Tseng and Schmitt (2008). They created a cyclic model
of vocabulary learning consisting of six components, using a structural equation modeling
(SEM) approach. According to the model, two of the characteristics that successful vocabulary
learners tend to share are high self-regulating capacity in vocabulary learning (i.e., capacity
to control commitment, metacognition, satiation, emotion, and environment in vocabulary
learning) and strategic vocabulary learning involvement (i.e., efforts to discover or improve
the effectiveness of VLSs). Based on this research, the current study regards learners who are
successfully creating the positive cycle of vocabulary learning as internally proactive, and
assumes that such learners are likely to expand their vocabulary effectively.

In light of these insights, in VLS training, stimulating learners’ internal proactiveness
appears to be essential. In other words, enhancing learners’ self-regulating capacity and
strategic vocabulary learning involvement seems necessary for successful VLS training. For
instance, it can be meaningful to help learners realize the importance of discovering VLSs
suitable for themselves and improving the quality of use. Considering that memorizing many
new words is usually not enjoyable for learners (Zimmerman & Schunk, 2007), helping them
regulate their own motivation for vocabulary learning can also be worthwhile.

2.3. Creativity and Language Learning Strategies

In addition to internal proactiveness, creativity can be another key to design an effective
VLS training program. In fact, Dérnyei and Ryan (2015) state that it is important for learners
to adapt learning techniques creatively.

One possible way to stimulate learners’ creativity is to use discussions (Wegerif, 2006).
Butler (2015) is an example of practices which successfully stimulated language learners’
creativity using discussions. In her study, Japanese elementary school students worked on a
task of creating fun and beneficial English vocabulary learning games in class. A large portion
of the class hours was spent not on the teacher’s lectures but for group discussions and
presentations. The students discussed what makes games fun (game elements) and what kinds
of learning strategies are available to memorize new vocabulary effectively (vocabulary



learning elements), designed their own games in groups through discussions, presented their
games, and assessed each other. As a result, they identified a variety of game elements and
vocabulary learning elements, designed attractive games using their astonishing creativity, and
gave excellent presentations with little help from teachers. Additionally, the majority of the
participants answered that they had enjoyed the project very much.

The main purpose of her study was not to develop learners’ VLS use but to discover
effective vocabulary teaching/learning methods for young learners and to uncover their
creativity. Thus, it did not show how effective her practice was to improve their VLS use or
whether it can be available for older learners. However, we believe that the practice can be an
effective VLS training for L2 learners of all ages, because it seems to have a potential for
stimulating learners’ creativity in vocabulary learning.

2.4. Memorizing Vocabulary without Context

One possible criticism against Butler (2015) is that the vocabulary learning games
children designed do not necessarily show authentic contexts where the words are used. It is
often pointed out that vocabulary should be learned in context. We also agree that it is ideal
for learners to develop their vocabulary knowledge through seeing and using the same words
repeatedly in different authentic contexts. However, as Gu (2003) argues, effect of out-of-
context vocabulary learning should not be completely denied. In fact, Nation (2008) claims
that using word cards, which is a typical out-of-context vocabulary learning, is one of the most
effective VLSs to memorize basic meanings of L2 words. We believe that out-of-context
vocabulary learning is justified at least in the following cases: 1) When learners’ L2 vocabulary
is limited. To learn a word in context, the learner has to understand most of the other words in
the context. However, this would be difficult for beginners. 2) When a learner is studying L2
in a foreign language context. According to the new course of study (MEXT, 2017), Japanese
junior high school students are expected to memorize 1600-1800 English words. However, it
can be assumed that many of the junior high school students do not have chances to see or hear
all of the words in context frequently enough to memorize them during classes in three years.

For these reasons, we believe that, at least for some learners, out-of-context vocabulary
learning is necessary. In many cases, seeing or hearing a word in context, memorizing it by
out-of-context learning, and practicing using it through in-class tasks would be a realistic way
to expand vocabulary. If so, it can be concluded that out-of-context vocabulary learning is
necessary for many learners, and helping them do it effectively and enjoyably through VLS
training is meaningful.

3. Designing an Effective Vocabulary Learning Strategy Training Program
3.1. Significance of Designing the Program
As discussed in 2.2. and 2.3., this study assumes that effective VLS trainings should be
the one that can help learners develop their VLSs proactively and creatively. Nevertheless, the
majority of previous studies on VLS training (e.g., Rasekh & Ranjbary, 2003; Wakamoto &
Kitao, 2013) focused on teaching many kinds of strategies (e.g., grouping, guessing,
association, using images), hoping that the learners learn to use them in ways the teacher taught.
Such VLS training programs may not be able to stimulate learners’ internal
proactiveness and creativity. Therefore, we designed a VLS training (hereafter referred to as
“the training”) program which includes learners’ group discussions to promote their creativity,
and several kinds of activities to promote their internal proactiveness.

3.2. Features of the Training

As remarked in 3.1., discussion is the central part in the training. In order to let learners
make the most of their creativity and develop their internal proactiveness in the discussions,
three principles about vocabulary learning were taught prior to the main discussion session



(i.e., discussion for vocabulary-learning plan making: see 4.2.4.). The first principle is to test
their vocabulary knowledge and retrieve the memories repeatedly. Karpicke and Roediger
(2008) asked English-speaking college students to memorize 40 Kiswahili words in different
ways in order to investigate which is a better way to learn L2 vocabulary: 1) watching screens
showing Kiswahili words, for instance, “mashua’ and its meaning in L1, “boat” many times,
and testing their memories a few times, or 2) watching screens a few times and testing their
memories by answering what “mashua” means, in this case, on the screen many times. The
result revealed that testing is more helpful to memorize vocabulary than just watching. Nation
and Webb (2011) suggest that output is crucial for vocabulary learning, and a test situation
might be included as one method of output.

The second principle is to figure out learners’ own learning styles. Many researchers
and practitioners claim that awareness-raising of learners’ own learning styles should be
included in strategy trainings (Dornyei & Ryan, 2015). Mizumoto (2017) points out that, in
VLS trainings, it is necessary to teach learners how to find suitable VLSs for themselves. It
can be said that understanding their own learning styles may help them to do it successfully.
Additionally, we hypothesized teaching about them can help learners realize that effective
VLSs may differ depending on learners and that each of them needs to find their own ways of
learning. In other words, strategic vocabulary learning involvement (Tseng & Schmitt, 2008:
see 2.2.) can be enhanced by knowing about learning styles.

The third principle is to satisfy the three basic psychological needs, namely, needs for
autonomy, competence, and relatedness. According to self-determination theory (Deci & Ryan,
2002), when the three needs are satisfied, people can learn with strong intrinsic motivation
(Hiromori, 2005). When learners are intrinsically motivated to learn, they are likely to learn in
a self-regulated way (Zimmerman & Schunk, 2007). In fact, Yamamoto (2017) indicates that
learners with strong intrinsic motivation for vocabulary learning tend to study vocabulary more
diligently than those with weaker intrinsic motivation for it. Therefore, it seems to be crucial
for learners to consider how to satisfy their three psychological needs and enjoy vocabulary
learning. It can lead to development of their self-regulation capacity in vocabulary learning
(Tseng & Schmitt, 2008: see 2.2.).

To sum up, two main features of the training are: 1) teaching the three principles: testing
own vocabulary knowledge repeatedly, considering own learning styles, and satisfying own
three psychological needs, and 2) spending considerable amount of time on discussions among
learners. The present study gave the training in English classes and assessed the effects of the
training program.

4. Method
4.1. Participants

The participants are 52 learners taking compulsory English listening classes at a
university in Japan. The second author of this study was in charge of the classes.

Their English proficiency level is roughly at the upper A2 or B1 in the CEFR (Council
of Europe, 2001), which is higher than that of average English learners in Japan. Many of the
participants are interested in studying abroad and study English diligently to develop their
communicative English ability.

4.2. Contents of the Training

The training was given by the second author during two English classes, which are one
week apart (Dayl and Day 2). We designed a short-term training program that can be
implemented in an ordinary English course.

One week before Day 1, the instructor explained the purposes and all of the students
consented to participate in the study. Then, a vocabulary list was delivered with 60 English
words, their pronunciation, and their Japanese meanings. The participants were asked to



memorize the words to prepare for the vocabulary test on Day 1. Details of the contents on
Day 1 and 2 are as follows.

4.2.1. Day 1: Pre-vocabulary test and Learning Style Survey (20 minutes)

At the beginning of the class, the participants took a vocabulary test (see 4.3.3. for more
detail). In the test, the participants were asked to write Japanese meanings of 60 English words.
After the test, they graded their own test on a maximum of 60 points.

Following the vocabulary test, the participants took the Part 1 of the Learning Style
Survey designed by Cohen, Oxford, and Chi (2002). It consists of 10 questions about each
type of the three learning styles: visual, auditory, and tactile/kinesthetic. It seems true that
using the survey is not a flawless way to figure out own learning styles accurately, considering
learners’ self-reports are not always reliable (Hattie & Yates, 2014). However, we believe that,
for English learners, answering the survey questions and thinking about their own learning
styles are worthwhile, because it may become a trigger to consider their preferred ways of
learning and realize that suitable learning strategies may differ depending on learners.

4.2.2. Day 1: Group discussion about vocabulary learning (5 minutes)

Two questions were shown to the participants: 1) “Do you like vocabulary learning?
Why or why not?” and 2) “How did you study the English words for today’s vocabulary test?
Do you think the learning methods you used for the test worked well?”” Then they shared their
ideas in English in each group. The purpose of this discussion was to let them reflect on their
VLS use before receiving the following lecture about the three principles.

4.2.3. Day 1: Lecture about the three principles (10 minutes)

Next, the instructor introduced the three principles of vocabulary learning: to test own
vocabulary knowledge repeatedly, to consider own learning styles, and to satisfy own three
psychological needs (see 3.2.). The main purpose is to supply the participants with information
which is applicable to develop their VLSs through discussion in the following stage. The
lecture was given in English. Many examples were demonstrated to help the participants
understand the principles in detail. Instead, the instructor showed only a few specific VLSs so
that they would not prevent participants from developing their VLSs proactively and creatively.

4.2.4. Day 1: Making vocabulary-learning plan in groups (25 minutes)

The participants discussed to make a vocabulary learning plan collaboratively in groups
for the post-vocabulary test on Day 2. In this session, Japanese use was permitted. They were
advised to make a plan which satisfies the principles introduced in the lecture, but at the same
time they were allowed to choose any strategies which are not related to them. The strategies
in the plan can be either individual or collaborative strategies. They were encouraged to make
their own personalized plan, because they may have different learning styles from those of the
other group members.

After the discussion, the participants were given another vocabulary list with new 60
English words and asked to memorize them following the plan they made.

4.2.5. Day 2: Post-vocabulary test (15 minutes)

On Day 2, the post-vocabulary test was given at the beginning: 60 English words were
shown, and the participants wrote their meanings in Japanese (see 4.3.3. for more detail). After
the test, they graded their own test.

4.2.6. Day 2: Reflection in groups (10 minutes)
In the same group in which the vocabulary learning plan was made on Day 1, the
participants talked about 1) how they studied the English words and what they were conscious



of then, and 2) good points and points needing improvement about their vocabulary learning
plan. Japanese use was allowed in this discussion.

4.2.7. Day 2: Presentation (15 minutes)

They shared what they had discussed in each group during reflection: what kinds of
strategies they used and whether they worked, with classmates in the other groups. Through
listening to the presentations, participants can explicitly learn various potentially effective
VLSs from their peers.

The presentations were given in Japanese. The listeners took notes about strategies they
were interested in.

4.3. Data Collection and Analysis

In order to assess the effects of the training from various perspectives, we collected data
in four ways: 1) a survey administered immediately after the training on Day 2 (Survey A), 2)
the recording data of participants’ discussions on Day 1, 3) pre- and post-vocabulary tests, and
4) another survey administered one month after the training (Survey B).

4.3.1. Survey A

Survey A consists of two parts. The first part investigates participants’ perceptions
toward the training by five questions of 4-point Likert scale items (see 5.1. for more detail)
and one open-ended question asking “please write your opinions about the training freely.” As
for the Likert scale questions, the mean values and standard deviations were calculated. In the
analysis of the qualitative responses for the open ended-question, text mining was conducted
using KH Coder (Higuchi, 2016) in addition to examining each response for the sake of
discovering strengths and problems in the training.

In the second part we inquired strategies the participants had used in the preparation for
the post-vocabulary test. The results show how far the lecture affected the development of
participants’ VLSs.

4.3.2. Recordings of participants’ discussions

Discussions among participants while making vocabulary-learning plan, which is a main
activity in the training (see 4.2.4.), were audio-recorded by voice recorders. To investigate how
the discussion developed participants’ VLSs is essential in the present study. In particular, we
paid attention to whether the discussions had enabled the participants to be creative.

4.3.3. Vocabulary tests

To investigate whether the participants gained a better score in the post-vocabulary test
on Day 2 than in the pre-vocabulary test on Day 1, we compared the mean scores on both tests.
In order to make two vocabulary tests (Vocabulary Test A and B) with the same difficulty, all
target words were selected from the 6500th-8000th most common words in the New JACET
List of 8000 Words (JACET, 2016). We chose the words because they were assumed to be
mostly new for the participants, but not very low frequency words which the participants do
not have to memorize. On the other hand, it would not be so important for the participants to
acquire these words, which are not at the high frequency level, as productive knowledge.
Therefore, it could be justified to let them learn these words with out-of-context VLSs.

The average word length in both tests are almost the same (7.27 letters in Test A and
7.25 letters in Test B), and the 60 words in each test consists of 34 nouns, 5 verbs, and 21
adjectives. In case that the test difficulty is still different, about half of the participants took
Vocabulary Test A as the pre-test and Test B as the post-test, and the other half took the tests
in the opposite order.



4.3.4. Survey B

Survey B was administered about one month after the training. The main purpose of the
survey is to investigate whether the participants used strategies which they had learned or
thought of in the training program. They had had the mid-term examination including some
vocabulary questions before Survey B was administered, so the participants had an opportunity
to use the new VLSs.

In addition, we also asked if the training had increased participants’ confidence in
vocabulary learning. When we were analyzing some data in Survey A and audio-recorded
discussions, we realized that the training could be helpful to enhance learners’ confidence. To
confirm this hypothesis, the following question was added to Survey B: Did the training
increase your confidence in VLSs you had already known before you received the strategy
training?

5. Results and Discussion
5.1. Survey A

The results of the five questions of 4-point Likert scale are summarized in Table 1 (4: 1
think so, 1: I don’t think so). The questions are written in Japanese in the original survey to
ensure that the participants can understand the meanings accurately.

Table 1
Quantitative data about participants’ perceptions toward the training

M SD

Ql  FEEEICEET 22 ORHEITE Lo 7o TT 0D
(Did you enjoy the two classes of VLS training?)
Q2 S HDT A MIMIT TTo o fEREFE T, HEROFEESE LY
B LD TT N ? 314 71
(Did you enjoy preparing for today’s vocabulary test more than ' '
usual?)
Q3 FEHETEICEHT D 2 BIORHET, HL BRI RFERTE TIE
BB ZDHDIEIINL o T2 E BN E T
(Do you think the instruction was helpful for you to think of effective
and enjoyable VLSs?)
Q4 RFiEIOBEDORR THEARL Z LT, UL RMIRGERESE T
A 25 DI & O£ 707 isa 64
(Do you think what you learned in the lecture was helpful for you to '
create an effective and enjoyable vocabulary learning plan?)
QS FAFTOFELANRZ ZAA—FOFLERS Z &1, HL
SENRHIZRRERFETIEZ B R D DI ERVET DT 54 (s
(Do you think discussion with your classmates was helpful for youto '
think of effective and enjoyable VLSs?)
Note. The data of the participants who missed either Day1 or Day 2 is not included.

338 .60

342 .57

=il

The results suggest that the participants generally had positive perceptions toward the
training. The majority of the participants found the training effective and enjoyable. The results
of Q4 and Q5 indicate that they generally supported the effects of the lecture, discussion, and
presentation. This could be one evidence showing that it is meaningful to include collaborative
learning as well as instructions by a teacher in VLS training programs.

Next, the responses for the open-ended question were analyzed (see Table 2 for data
summary). Figure 1 shows the result of the analysis by KH Coder. It suggests that several



participants thought “discussion with classmates was fun,” “It was helpful to listen to others’
strategies,” and “my score has improved.” These support the effectiveness of discussions
among learners.

Table 2
Summary of the data analyzed by KH Coder

Total number of letters

Number of responses 52 responses 3169 letters
P P analyzed by KH Coder
Average length of
ge eng 59.8 letters SD 30.2
one response
e2 I
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. f»l/ raise
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Figure 1. Analysis by KH Coder

Examining the participants’ responses for the open-ended question (see Table 3 and
appendix A), we realized that the training could enhance learners’ self-regulating capacity and
strategic vocabulary learning involvement, which Tseng and Schmitt (2008) found important
in vocabulary learning. The Response 1, thanks to the lecture, mentions a specific memory
strategy: testing own vocabulary knowledge, but such responses were rarely found. Many other
responses imply that the training helped at least some participants to develop their self-
regulation capacity and to realize the importance of making efforts to discover or improve
effectiveness of vocabulary learning. In short, it can be said that the training could stimulate
learners’ internal proactiveness.

For instance, Responses 2 to 5 show that the respondents recognized the significance of
satiation or emotion control, both of which are regarded as essential in Tseng and Schmitt
(2008). Responses 6 and 7 show that the respondents realized the importance of searching
effective VLSs, which was also regarded as essential in their study. Additionally, several
participants realized that suitable learning methods differ depending on learners (Responses 8



and 9). Such awareness could enable them to recognize the importance of thinking of effective
strategies on their own. Moreover, Response 10 implies that checking own learning styles
could increase learners’ confidence in their learning strategy use. These appear to be the effects
of the lecture about learning styles and the three psychological needs.

On the other hand, there are a few negative responses about the training, such as
Response 11. The response indicates that it would be important to analyze possible reasons
why some learners cannot find the discussion effective and consider how to support them.

Table 3

Examples of responses for the open-ended question in Survey A

1 | It was beneficial for me to notice the importance of testing my vocabulary knowledge
and learn through discussion, which I would not think of by myself.

2 | I think motivation is the most important. I was able to consider some strategies to
motivate myself, so I want to use them.

3 | I realized that I should memorize vocabulary enjoyably. I will establish my own
learning method and try to study effectively.

4 | The presentations by other groups let me know some strategies which I did not think
of on my own. I found that I could study vocabulary enjoyably without decreasing the
efficiency of learning.

5 | I'learned that studying with a relaxed feeling is effective and I can get a better score.

6 | I was very poor at memorizing vocabulary when I was preparing for university
entrance examinations. I slightly regret I had not thought about efficiency at that time
as I did in the training.

7 | I’ve decided to work harder. I realized that my classmates use various strategies to
study vocabulary effectively, so I will also do something new to get a better score.

8 | Itis surprising that some people are visual learners, while others are tactile/kinesthetic
learners. It was useful for me to find my own learning styles.

9 | I realized that my favorite strategies are different from those of others and that
everyone has strategies appropriate for themselves.

10 | I would not change my VLSs, but I checked my learning styles and I am sure that my
way of vocabulary learning is correct.

11 | I think discussion was just fun and not an effective way for learning.

The second part of Survey A inquired what kinds of VLSs the participants had used in
the preparation for the post-vocabulary test on Day 2. As discussed in 2.1. and 2.2., to do
effective vocabulary learning, internal proactiveness is more important than what kinds of
strategies learners uses. However, if the internal proactiveness did not lead to actual VLS use
at all, the learner could not be considered as an autonomous vocabulary learner. Therefore, we
examined what VLSs the participants had used.

Analyzing the responses of the participants, it is suggested that self-motivating strategies
(62 responses) and cooperation strategies (25 responses) are popular strategies. Among self-
motivating strategies, testing own vocabulary knowledge repeatedly and confirming the
progress, setting a goal, and competing with classmates were common strategies. Additionally,
there were responses such as “I declared to my friend that I would get a better score in the
vocabulary test than his” “My classmates and I reported our progress of vocabulary learning
to each other,” “The winner got all snacks that each group member had brought,” and “I
visualized my progress of vocabulary learning.”

As for cooperation strategies, most responses say, “my classmates and I gave quizzes to



each other” or something similar. A few participants reported that they had discussed how they
can memorize vocabulary effectively with their classmates.

In addition, five participants used apps that give vocabulary tests in a random order.
Other participants answered, “I listened to the pronunciations of the words,” “I read the words
aloud,” or “I clarified images of each word in my mind.” These seem to be strategies which
the participants thought of through considering their own learning styles.

The results that many participants used self-motivating strategies show that the training
can improve learners’ self-regulating capacity. This seems to be a unique characteristic of this
training program, because many of the past VLS trainings mainly focused on teaching memory
strategies and cognitive strategies.

5.2. Recordings of Participants’ Discussions

In this section, five successful discussions made in the planning time on Day 1 are
presented. Excerpts 1 and 2 show that discussion could help learners develop their VLS use.
In Excerpt 1, Participant A suggests rewarding oneself be a possible strategy to increase
motivation. Hearing the suggestion, Participant B made an additional proposal that each of the
group members brings some snacks, and the winner in the vocabulary test takes all of them. In
Excerpt 2, E suggests making a schedule chart, and then G proposed some additional
techniques which make it more motivating. In both cases, the strategies might not have
developed like these if the participant had worked on VLS development on his/her own. In
other words, these examples imply that discussing VLSs may make learners more creative than
developing VLSs alone and help them creatively adapt learning techniques, which Doérnyei
and Ryan (2015) consider as important.

Excerpt 1
LA: BEFLPES> TONATZNR, BT, T8%E,
How about making a rule of treating ourselves to favorite snacks when we get a good
score in a vocabulary test. Reward ourselves.
2B: BIZIE, ANTRDLELTE, DENTOBEFH>TE T,
For example, each of us would buy some snacks and bring them with us...
3C: TG,
This may be good.
4D: BHUL !
You are so smart!

(snip)

5B: ZO4NDHFTH - T, —FFHWVADL, EHH DL D,
Let’s compete among ourselves, and the winner (in the vocabulary test) will take all
of them.
6C: H—u \ia !
Oh, sounds good!
TA: BN E LR,
This idea could be an unexpectedly good one.
8D: Th, DKM DE L, #EXIALIZR5 9 > THED !

This can be motivating. I should win!

10



Excerpt 2

1E: PEREZIED, SIEIERZED, HIznig,
How about making a schedule chart?

2F: PEREZMEDLBELI 2V ?
Making a schedule chart sounds so good, doesn’t it?

3E: FHEIEIES T, ZRUCHEDE TR DB,
Like making a schedule chart and studying in accordance with it.

4F: By CltBZY.CTHAZTRHATLL?
We make a plan by ourselves and study, right?

5G: HEFRVTTROo TS, ZORICE, AN TiiskAT VO E 2 hiEs, B
HIRNETE DA LR ABTNTR,
Making a plan, studying, monitoring, and keeping a record, and then we would feel
like “I can do it if I try.”

6E: H—,
Yeah.

7G: RDFIOT A b OFLFFEN T, FHENL T TR 2R OREEF V= 5, AREME,
Keep the record of the previous test, and make a plan for studying, and keep another
record after practice, and then, (we could satisfy) need for competence.

8 F: AT,
Like comparison (between the results of before and after making a plan).

9 G: PR,

Yes, exactly, a comparison.

In Excerpts 3 and 4, participants I, J, and L share their favorite VLSs with their group
members. Turn 15 and 16 in Excerpt 3 and Turn 1, 3, and 8 in Excerpt 4 imply that the group
members were convinced of the effectiveness of using the strategy, and were enjoying learning
about it. These examples show that learners can successfully play a role of a teacher and teach
effective strategies. This could be even more meaningful than teachers’ instruction, because
learners may think that VLSs which their peers recommend should be useful for them, too (cf.
internally persuasive voice: Bakhtin, 1968; near-peer role modeling: Murphey & Arao, 2001).

It is also worth mentioning that I, J, and L received many positive responses from their
group members. I and J strongly agreed with each other about the effectiveness of their favorite
strategies, and L received very positive feedback about the app she was introducing. These
experiences could enhance their confidence about vocabulary learning.

Excerpt 3
TH: 1T H 10T X D> T I,
How about memorizing 10 words a day for a week.
2 ZUERT
I don’t like it.
31 FFZENITREID L,

I don’t recommend it.

4H: 72AT?
Why not?

5L —RUSHEEDOBEOLO% MElE T, ZNEE) HIZF LA =2 —%250
DX,

I like checking lots of words at one time, and review the same words later again.
6H: bb—,
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I see.

71 bR ONTE L, HEERHL Uoa, 1l 21 B 1EALTK,
When I was studying for university entrance exams, I checked all the words in a
vocabulary book a day.

8L b 1 H1EALTR!

I did it, too!

9J: EBENDPNOWATZE, R EZ, [MELRL Z L TRA D,
So, I believe it is good. To check lots of words repeatedly to memorize them.

0L 22555 % D !

Yes, yes, yes!
11J: 1 HEEIZRE 2T 720 |
I don’t spend much time to memorize one word!

121 22720 !

You shouldn’t do!

BLIBEN2FED,

Only 1 or 2 seconds is (enough)!

UL F<E2 XN ob R 9,

Move on to the next word quickly.

I5H: ~—,

I see.
16K: 72027251,

You gave me really good advice!

Excerpt 4

(Participant L is introducing an app for vocabulary learning.)

IM: Do LR AR !
It looks very cool!
2L ®obe Rz &,
Yes, indeed.
3N obrx 21,
Exactly.
4L: T, TAMLHDMND,
We can also test our memory with that app!
5N: D bR TEHR ) L,

We can memorize spellings at the same time.

(snip)

6L: &L, F—LrlEnb,
It’s a kind of game.
TM: &b D D

Oh, really?
8N: ZFHNKRAFZ,

I love it!
(snip)

12



IL: ZRAMAS— 2 FHRBIZNROH TS % K
It tells us what percentage we have achieved.
I0N: HEHHIDLTT, R,
Like “you have almost done!”
1L £2%5% D,

Yes, exactly!

Excerpt 5 is a discussion on the importance of motivation and how to keep it or stimulate
themselves to learn. We expect that this discussion could help participants O and P be a better
language learner for three reasons. First, they successfully analyzed and discussed processes
about how they were motivated. They introduced some possible ways to keep or increase
motivation to each other; such as working with peers, having a goal, and having a sense of
accomplishment. Such interactive learning could develop their self-regulating capacity.

Second, both participants O and P seem to develop their own thoughts thorough the
interaction. O talked about his experience in Turn 3, and summarized it saying, “it is very
important to have clear motives.” P said, “...to feel happy when I could get something done”
in Turn 6 and rephrased it as “sense of accomplishment” in Turn 8. This means that both of
them shaped their idea or experience into more abstract concepts. Viewed from a perspective
of socio-cultural theory, this can be a valuable moment which may help the participants
improve their self-regulating capacity. According to the theory, shaping vague understanding
learned through experiences (everyday concept) into abstract and systematic knowledge
(scientific concept) is necessary to regulate own psychological process consciously and
effectively (Nakamura, 1998). Participant O realized that his experience illustrates the
importance of having clear motives, and participant P realized that feeling happy when he
could get something done means satisfaction of his sense of accomplishment. The acquisition
of scientific concepts about motivation enhancement may be applicable when they need to
motivate themselves in the future.

Furthermore, in Excerpt 5, a teaching role and a learning role are not fixed. In Turns 1-
5, O seems to play a role of teacher, because he is arguing the effectiveness of working with
peers and of having an extrinsic motive. However, in Turns 6-9, P is playing a role of teacher:
he proposed the importance of having a sense of accomplishment, and after listening to his
argument, O was convinced that not only extrinsic motivation but also intrinsic motivation is
important. In this discussion, O and P shared their viewpoints over their learning, being
relieved from a kind of “authorized existence” (Bakhtin, 1981). As Tsuda (2013) argues,
learning occurred in such a circumstance is more likely to be meaningful than learning in the
teacher-centered context.

Excerpt 5
10: EFR—2a U NIEKEE2THETTIIKKREFELERLEE Y, BAFTFRLI WS
EO

To have motivation is very important for English learning. It is not very good though.

2P 9 A
Hmm...

30: ROFEVHBETTRDLEIDETR=2a R dND, oD EH0o
TRADPADRND Z & TOWDRERSTZY | & L3I Bz R - TR
T5 L, IXEY Lz o 7o) b TOEFL Ofig#E RNz L, A4T
HID T ATRBGEEENTZ L, 7oA THWWAT ERIETHANZ 220 72
725 TOEIC HHIEA 9 » TR b S, TERADFICEN S 7 < iR
LCWbH ALY xRl d L,
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I know that working with peers is more motivating to get better scores than working
alone. And, studying with a purpose (should be also motivating). In my case, I studied
hard to get a high score in the TOEFL test to get a chance to study abroad. It was the
first time for me to study English so hard. I believe whatever goal of studying English
should be fine, like studying English to get a high TOEIC score for the purpose of
getting an advantage in job hunting. Then we would study English harder than those
who study English without any purpose.
4P EhHa,

Well, I suppose so.
(snip)

50: 72720 P B HALARVADHEET A MEHENLD Ly, £V EFN— g
Y BRADEBIICR O Z LI ZVWRERONR ST,
So I believe it is very important to have clear motives. You would study harder for
English vocabulary test, for fear of failing to get credit for the course.

6P HL b Z 5 RATT &, TELELE LW TV HIRFHLIELRLo 1T,
I know you’re right, but I’m sure it is more important for me to feel happy when I
could get something done.

70: H—, TAFTHENTZS,
I see, if you could get a good score in the test (, you would be happy.)

8 P: BRI T2 DTN,
I think a sense of accomplishment is surely (motivating).

90: HA I A,
Yes, it is.

It is true that not all groups made as fruitful discussions as excerpts 1-5. However, these
results show that learners’ discussion based on what they learned in the lecture has potential
of helping them to be a better vocabulary learner.

5.3. Vocabulary Tests
The results of the vocabulary tests are summarized in Table 4.
Table 4
Results of the vocabulary tests
Day 1 Day 2
M SD M SD p 4
A—B(n =21) 36.5 19.8 50.9 13.6 .03 .73
B— A (n =25) 46.7 15.0 46.9 15.5 .95 .01

Note. “A — B” is the group that took Vocabulary Test A on Day 1 and Test B on Day 2. “B
— A” is the group that took the tests in the opposite order. The data of participants who
missed either the pre-test or post-post is not included.

The results seem to show that Vocabulary Test B unexpectedly appeared to be an easier
test than Test A. In fact, some participants told the second author that Test A was more difficult.
In addition, the ceiling effects are seen in the results. Therefore, it would be difficult to
conclude that the average score in the post-test is significantly higher than the score in the pre-
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test. Nevertheless, the participants who took Test A, the difficult one on Day 1 as pre-test, and
Test B, the easier one on Day 2 as post-test significantly improved their average scores, while
those who had taken the tests in the opposite order got almost the same average scores in both
tests. This may imply that the training helped the participants learn vocabulary effectively.

5.4. Survey B

Table 5 summarizes the results of Survey B, which was administered about one month
after the training (see also appendix B).

The result of Q1, “Did the training increase your confidence in VLSs you had already
known before you got the strategy training?” indicates that many of the participants increased
their confidence about vocabulary learning; 36 participants out of 48 chose either 4 or 3 in the
question. Two possible reasons for it are: 1) participants checked their learning styles and felt
relieved when they confirmed their ways of learning to be suitable, as was seen in Response
10 in 5.1., and 2) participants received positive comments from their classmates when they
shared their favorite VLSs (see Excerpts 3 and 4 in 5.2.).

On the other hand, the result of Q2 shows that more than half of the participants did not
use new VLSs which they had learned in the training. Furthermore, in Q3, no participants
mentioned self-motivating strategies or cooperation strategies, which were commonly used in
the preparation for the post-vocabulary test.

Table 5
Results of Survey B
Q1 | Did the training increase your confidence in VLSs you had | M =2.94
already known before you received the strategy training? SD = .83
Q2 | Did you use VLSs after the training? Yes: 23 participants
No: 25 participants

Q3a | If you answered “Yes” in Q2, what VLSs did you use? Please write them as

concretely as you can.

Common Responses:

-1 read aloud when I memorized English words. (5 participants)

1 used an app. (5 participants)

Q3b | If you answered “No” in Q2, why didn’t you use the new VLSs?

Common Responses:

-1 am satisfied with (used to) the VLSs I had started to use before the training. (15
participants)

-1 did not have a chance to use the new VLSs. (4 participants)

Q4 | Please write VLSs which you learned in the training and want to use in the future,

but have not used yet.

Common Responses:

= Study with an app (5 participants)

= Study with peers (4 participants)

Note. Q1 is a 4-point Likert scale question (4: I think so, 1: I don’t think so). The data of the

participants who missed either Day1 or Day 2 is not included.

These results suggest that the training was not effective enough to make the participants
be willing to use new VLSs voluntarily. One possible reason is that we did not give post-
training tasks to them. If post-training tasks had been given and the participants had been
encouraged to use new VLSs even after the training, the result might have been different.
Another possible reason is that memorizing vocabulary for the mid-term examination, which
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was given before Survey B, was not very demanding for the participants, so they did not have
to use various VLSs. If vocabulary learning for the examination had been more challenging,
they might have been more positive in using some of the VLSs they had learned in the training.

Furthermore, difficulty of collaborating with classmates outside the classroom may be
another reason why the participants did not use cooperation strategies. Although many
participants used them in the training and some of the participants are interested in using them
(see the result of Q4), they did not use them after the training. It indicates that even if they are
willing to learn with peers outside classroom, doing it voluntarily may be difficult. If so, it
would be effective for a teacher to give learners reasons to collaborate with each other, for
instance, by having them compete among groups in the scores of vocabulary tests.

Another finding which is worth mentioning here is that many participants are interested
in using apps for vocabulary learning. Five participants learned to use them after the training
(see the result of Q3a), and other five participants hope to use them in the future (see the result
of Q4). This implies that it is meaningful to introduce apps that assist vocabulary learning in
VLS training programs.

6. Conclusion
6.1. Summary of the Study and Suggestions

In this study, we designed and conducted a VLS training, and examined the effectiveness
of the program which aims to stimulate learners’ internal proactiveness and creativity. The
results show that many participants found the training interesting and meaningful, and realized
the importance of developing their self-regulating capacity and enhancing strategic vocabulary
learning involvement. In addition, they increased their confidence in the VLS use. One
possible reason why the training had the positive effects is that it taught several principles
about vocabulary learning and spent considerable amount of time on discussions among
learners in collaborative learning method. In light of these findings, we believe that this study
provides some insights about how to educate better vocabulary learners.

However, while the training seems to have stimulated many participants’ internal
proactiveness, the majority of the participants did not learn to use VLSs they had learned in
the training. One possible reason is that the vocabulary on the list was not appropriate for the
participants: memorizing the words might be so easy for them that they did not need to use
learning strategies (Tsuda, 2013; Vygotsky, 1996). Another possible reason is that we did not
encourage them to use strategies they had learned in the training consistently even outside the
class.

There are some possible solutions to make the training more effective. First, a list of
proper vocabulary should be given to the learners so that they need some learning strategies to
memorize new words efficiently. Next, some post-training tasks should be extended. For
example, it would be helpful if learners kept vocabulary-learning reports after each in-class
vocabulary test, writing what strategies they used, how they worked, and how they could
improve their strategies for the next test. In addition, it would be also effective to give learners
chances to collaborate with each other even outside the classroom, for instance, to let them
compete among groups in the scores of vocabulary tests. Introducing apps that promote
collaboration among learners would be another way to be suggested. Some apps may be
utilizable instruments even in the class. In these ways, it is possible for a teacher, as a facilitator,
to encourage learners to enhance and enjoy collaborative learning even outside of class through
teaching some strategies for effective vocabulary learning.

6.2. Limitations

Finally, four limitations of the study are discussed. First, it seems to be difficult to
generalize the results, because all of the participants in this study are university students who
have relatively high English proficiency and motivation compared to average university
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students in Japan. Therefore, it is not certain whether the training program would be effective
for younger learners or less-skilled English learners.

Second, this study does not examine the enhancement of learners’ internal proactiveness
quantitatively. The participants’ responses in Survey A indicate that the training stimulated
their internal proactiveness (see 5.1.). However, in order to analyze the effect more precisely,
quantitative research should be conducted, comparing between the results of pre- and post-
surveys. Moreover, in order to claim that the discussion stimulates learners’ creativity in VLS
development, the present data is not enough and more data is necessary.

Third, the present study focused on only receptive vocabulary learning, which is not
enough to investigate the whole vocabulary learning process. In other words, productive
vocabulary learning should be included. Moreover, the vocabulary tests required to write only
definition of each English word in Japanese. Taking such a condition of learning into
consideration, it can be said that the level of vocabulary learning activity and that of the
vocabulary tests were not so challenging for the participants in this study. It may be possible
to make this experiment more useful if vocabulary tests asked the participants to write a short
sentence or a short story using some of the target words randomly chosen from the vocabulary
list, which includes more difficult or more academic words that would force the participants
to use some learning strategies.

Lastly, one of the authors was the instructor of the listening classes involved in this study
and this could lower the reliability of the data. Even though we clearly told the participants
that this study would have nothing to do with their class grades and a trusting relationship
between the instructor and the participants seemed to have been established, it is difficult to
deny the possibility that some of them behaved as they believed the teacher would hope when
answering the surveys and making discussions (cf. observer’s paradox: Labov, 1972).

Note
This study was partly presented by the authors at the third international Psychology of
Language Learning conference at Waseda University on June 9th, 2018.
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Appendix A

The original data of responses for the open-ended question in Survey A

1 | TAMTAHEORUIESR®, O TRV R o HE LT 4 AT v
VBB LTERZOTEN T EBNE LT,

2 | EFETFR—a BN —FRELLBNVELE, £/, FOEFR—T g% 8
I, HORVICEZDZENTELEOT, SBEHLTHEZNE
BuEd,

3 HEBEAERZADIIE LARNR LR TWNI S EBRNE L, BODOFEES
YE-> T, ZhHRMINCHIRL TWNE W TT,

4 HOMOREXELBHS TEVWONRN ST ONREL BB E L, R0 R
FECTIRLLMIML, R ELITTEDL by E L,

5 1RO ERC U THRT D LRI b ERDZ Enbny L,

6 | ZBRADLEEHEBERZDONETHLEFRLEST-OT, ZOROHSLIIE
MEEZLN TR EDLELWRREDIZZRD LT,

T Lo lHHEA)EBRBWELE, VT AAL RAL 2T RLTWD EH- T,
HAbBMNAL5DTRE LT, SISO W TT,

8 | RTRADIFNVOWALMNE LREBRLRID TR ANRNDEDITE X
>72, BOOEME Ao Thnot,

9 | BN —F NN E B EEE L MO AR E RS ZEIRITI LR ST, Eh
FNEGICES 28] EEZ L > TWAAEERWE L,

10 | B0 EEZEZ D Z LT bR >721F & learning style & sl L 72 2
LT, BODORD TN E > T2 L 2R c& -,

1L T4 AB Y a T DI Uo7, BINCRIEERRAR2E] Tl nE B S,

Appendix B

The original items of Survey B in Japanese

Ql

FOREDOBNT T IBELZZ T DHI BT o> TV iERSEEE (LK) &,
RiEVWBEEZF X2 L5127 o7,

Q2

REREZI T2 EREoPT TH L RATGRRTEE (TR) 05, 2
[ H OREK TENOA B ETOMIC, EEHERALTAHLLORH Y %
RN

Q3a

(Q2T NFvy EEZE LT M LR e Btz 0o~ < BRI E
WTLTEEN,

Q3b

QT iz EEIE LT H LWEREEEEZ A LTz nit
HEHZTLIZEW,

Q4

REEZT N oTTH L FARRERESEE (IR OoF T, F
PREREBIHEH L T RO, BERHIUISEE > TRV L ORI,
HZTTFEW,
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WEHIRIFERFER Y A X7 X~ O ATREMEDOERGE

AIFHET
[l % FA
ARG
[l L FA

Abstract

Receptive vocabulary comprehension is generally tested in order to measure vocabulary size and level.
Just as the testing of speaking and writing ability is not an easy task, there are also various difficulties
involved in measuring productive vocabulary size. This study had two aims: first, to compare parallel
versions of the Vocabulary-Size Test of Controlled Productive Ability, known as the VLT-CPA (Laufer &
Nation, 1999) and, second, to compare the results of the VLT-CPA between high- and low-score groups
of English learners in order to confirm the applicability of the VL'T-CPA for use with Japanese EFL learners.
124 female Japanese university English-majors participated in the study. Results indicated that the two
versions of the VLT-CPA accurately measured the learners’ English proficiency and that the high-score
group of English learners consistently received higher scores for the VLT-CPA, and that Version 2 of the
VLT-CPA was judged to be difficult for Japanese EFL learners.

1 IZL®IZ

FIEI1%A¥ O ERRIGE 12 BT AT DIZlE, FEEORRL VAR L, HBEGE
Fth A RaT L OO EERIZRIEEN L ETh D, AE—X U IRTA T 4 VI
& SNDFIGEREN A ZEWET DI, BIEL T 555 B3 SEHHENF IOV TR %
TRREEME S, T2 & 20X, HEBIRSEEORIITEEMNZHAIND A5 L, REEORE
T 2T DI TEE R TR E BNEIT e D, BEIECONEE T — 26T 5T EE
(A2 ~FAT AN L THSZTMHICTE D, L, H1EETHoThH, #F
FESBIEPIIARY 7 OFE EMI ST D 2 ST E S, £ < DFFGERE
T A N TEAIL I RIRIEFORN L SD, DT80, FERFERY A AOPENZETLL
By | FERHEE 7 1 7 ¢+ —/E (Lexical Frequency Profile; Laufer and Nation, 1995), #iill
HIFEFRET A X7 A b (Vocabulary Size Test of Controlled Productive Ability: LA VLI-CPA,
Laufer and Nation, 1999), REHEL~ILT ¢ 77— 3 7 A bk (Vocabulary Levels Dictation Tests;
PLF VLDT, Fountain and Nation, 2000), Lex 30 (Meara and Fitzpatrick, 2000) 72 E7DMF5E ST
ETe, FERAGERY A ADOREZ HI & Dt RER YA A7 X b (VLI-CPA) L3k
BLAYLT 4 7T — a7 A (VLDT) 13, ZAMGEREHIET HRERL~ULT A K
(Vocabulary Levels Test; LA T VLT, Nation, 2001; Schmitt, 2000; Schmitt, Schmitt, & Clapham, 2001)
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2L LTRSS,

2. GEHA AT A N

FEFE YA RIGE BV TEERERIZ R LT D, — i iGET A N CITHEE
DHGRAET D 17280, SRV LFEE A ADNE SND, SRVREET A ML, HEEOSCTH
A (ARY D) Zir LRI L0 B Z GRS 5 il BEEORRRGEE E) 5
RN T D, —F7, FEFRHGEEY A AT A MIHERLLEAE) L ERD LD T,
AR T HRER LE DB E T =~ 7 T 5 W8T A MEROZRNRESET A R &iT
s,

STARWREET A N & LT ESLWFEClEF =7 U A K+ 7 A b (Meara & Buxton, 1987) <°
REELULT A N (VD) DSHWDILS, AARTER S L <HEAICHIL T D RARER )
HIEEL LT, GEEYA X7 A b (A, 2003) b5,

2.1 RARER A AT Ak

Fr v 7 VAN T A NIIGEEH S8 L T FEHE O A AWEE BRIZAWS
NWCETHETHD, Mo TWDHEEIITF =7 (yes) ZANVTRIET H2 7 NV7eT A b
T, F =7 LICHEEHD GIEF A XA RNT2HEEY A M Thd, HbLRVGEIT =
7 LCHZOMEAZ Rk< Z M TERVMERD S 5, Anderson and Freebody (1983) 1177
BEOEEORBENETE D L5 U A hOHFICHEENGEAIRE D 2 & TRUSMEOREELZ K
#7177, Meara and Buxton (1987) |FHEEMGEZ IR 5 k% ESL FEHOT-DIISH L, (54
M & 28D 3 D ERM R FERERRORNE CH D Z L2 A L, BEOF =y 7 VAR -
T A FOFZEIE 1,000 78, 2,000 35, 3,000 7E, 4,000 55, 5,000 55, EHE LU, 10,000 FELX
NDTOT, H L YUIFHET D 40 FEL 20 OHEEUGE TR SND, FEEDIESIT yes
LA LT SEHEEOHRESD D, yes LS Lo BEMGEORGERA 5| X, HHEIND,

FEREL~ULT A R (VL) 1EHRT A b W) B T AMIGESE ) 2 IE T %, Nation
(1990) |ZHEi =417z VLT (I BHRERONEZ HRY L L, 2,000 5511, 3,000 FEL~L,
University 75 LY (UWL), 5,000 551l 10,000 55 L1 5 DD L-YL TR & T
%o 3 DOEFILE 6 DOHFEOBINE) DR SN 18 DA L~V THESIL 5
DDLUV THEEF 90 FENZ —5y NE& Siviz, £ 0%, Schmitt (2000) & Nation
(2001) DSUGTIRAFEE L, Fef&ia7e7 2 MU Schmitt, etal. (2001) AMEHE(L L7z, SR
T A MERIFE U TH DA 3 DOEFCH 10 MR A& L-Urs 30 ek sns 2 &
& Academic 75 LYV SRR TH 5, Nation (1990) (255 VLT O UWL 1%
University Word List (Xue & Nation, 1984; Nation, 1990) % JoiZA#E% S 41, Schmitt, etal. (2001) (2
&% VLT @ Academic #& L ~U3 Academic Word List (Coxhead, 1998) A3tHAGA T2, 2D
b ¥ —7y MEXIZZIR U T 573 University Word List L ¥ % Academic Word List DIF 9
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INAIR—3RIT R < (Nation, 2001, p. 189), Academic #5 L~V ClE 30 [ 25 RILL LD IEZN
HIUTE & S7z (Nation, 2001, p. 196),

FEEEY A X7 A MIEA (2003) (280 B ST HRASGEFEE OO0 T A M Th
%, 1,000 5875 7,000 F5E TD 7 BFEDFERE 1A TH~<5T A ME, & L-YLT 30 DAAGE
[ TARY 9~ A EHZE AN X5 vstl 1~vst7] D DAERR S D, vst D%1THE < BeriddtifmE K
FHGERAGEFZR (R, 1996) Z i/ STz 1,000 5E~7,000 FEORER L~V ART,
B2 bz 2 DOFGEETITERICE S 2 58%. 6 DOBHEOFNOERSEATHD, 3
B A REHEET DITIE, IFEEE R THEID | 1,000 24T CTLL T L ITFER L TR
%R

22 FRHFEESA AT A b

HENREFN A AT A MIFREC LA EOE LD L DT, ALY U7 EHRLEDR
MOk Z T = v 7 T DT A MEROSRNGEFT A N L3725,

FESEEE 7 0 7 ¢ —/Li% (Laufer and Nation, 1995) (% VocabProfile (34T Cl% Range) &9

A a— =Y T NERWMECE AT LT 2 2 & C, FEENEBRKME L3k
(G&FEH) ZMETHTHETH S, Range I(IATISITZT ¥ A NOIEGE (token) H & H7p
VEE (type) 2D, FAE LTCRERE L~ ZHIT DAL FR L, 7% R OB —FEHH
T 5, FEEONELIBIT 2FFGERT. SHERED 1,000 38, 2,000 7. Academic 75l
I, EOMOFERI S ND, FERHE T 07 ¢ —/WETIE, X0 DR GERH
EHIIOEIR D ENE L, FEEDOREGERSIPRE W EFTHT 5,

W PERRER YA X7 A b (VLT-CPA) 1%, VLT ®IHAR (Nation, 1990) Z<X—A|ZBH%E
SIIRERREEORERZ B L Lic7 A M T, UWL WL TW D, —fIICZ o7 A
I3 Productive Levels Test & FRSIVTUND DS, AWFFE Tl VLT 22— R | L7558

T AN THDIEMNDS VLT-CPA & Lz, ZDT A M Cest IZB72T A MERXT, 1 DD
REFIL 1 DDOR T U AOHT, FOCF-OHET-FNRNDIZHEDNTARY 7R EETSH 2
LT K FERAEESF 1A WET D, 2,000 3, 3,000 35, UWL, 5,000 55, 10,000 350 5 >0
L~ULidh 5, VLT-CPA 13 4 DO T/3— 5 DT A MEROH7)35 Laufer and Nation
(1999) (2 X BT OFERICHSE 2 SO TT A FAMER ST,

REREL VT 4 T a T AR (VLDT) 1, i B DAV issc 2 B & B 2591
AF )V EHE R ST EAEZRD L\ ) FRINA TS L W EAesEF ) 12 ET 5 B
B THERR Sz, VLDT I, Test-A, Test-B, Test-C, Test-D D 4 SOWATT A bivdb 0 | %7 A
M5 DD/8F 75 73672 % SCE TR S5, Introductory Paragraph (55122 F4L720Y)
Ve B 1 /3T 7T 7 I3HAGESE 501~1,000 75, 552 /37 77 7131,001~2,000 75, 553 /¥
Z 77 71%2,001~3,000 5, =L TH 4 /37 7T 75 4,000~6,000 FEZ T L— R3Sz
REEEA A —y RERE L, ALY 20 FETORLE STV D,
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A« AR (2010) 1, FEEET A MIBWCHEEMHEAZHA7 5 VLDT Z#H0 B, A
N EFL 5~ rTREM: 2 Wi L7z, VLDT O Test-A~Test-D 0 4 SDT A kD H b,
Test-A & Test-B DfE#EM:F5 LOVH AN EFL 8 Z351T D REEEARGE L 7RG R, 7 55308
FORENT L—XTIIHROBEENINIE LOT N2 & BB I ONER « SUEEEO#E LV
RENS L Wb Z AV STz,

AFF « =AR (2011) 1E. VLDT OffaminsahzgT A & L THaEEtaA452 L.
VLDT (259 JIE S HRERIFEGEY A RIFGEFE L~V T A b (VLT) OSFAREFA X
DFIS% THHZ L, 7L % Lz, —J7C, VLDT Test-C OEEG NN E < | b
RO G N DD Z B LT,

Lex 30 (Meara & Fitzepatrick, 2000) (3 30 DFIHGEE) HEEI L H5EE, 30 POHIFRIHH O
P TTELLETELENIED 2 L TRIGEEORE SEWETHT A M Th D, “attack” & Fi
F T - BIERI R O HEEZ TE 721, 30 FRGE L7= 5RO “board” i |-
F5, BEEREFIE Range CHHL S IVEHSARRED 1,000 RELISMI VS - [BED, 20T A

MZBIT DREFEFEORE SOFFIEL &b, Lex 30 ITEEFEEMEE AV QWD I OREE 2
HIRCIXEAET X b Tidany,

3. VLT-CPA DYeATAIZE

%A (2003) 1%, VLI-CPA D4 EDRGIEZ 77 7= Mochizuki and Aizawa (2001) OFARE
% VLI-CPA @ 12000 §&, 3000 75, 5000 i, K7L-ILd EREIUIDNWTEZ &2
Ltk AAGENOENE DT A MO 2 A RFAEICHE G LizL ZA, 12207 2 Mot
BEBRIX L~ LD 57~ T3 OFFHO LD T, FELEES ) A2 nb, BERGESE
PRAETDHTANE LT, HAREZYRLOEEZ] 5 (.189) EE L, LirL, H
FEE LTI CE TV OO [OUIRDSEME T E WOl FERINTH > TN DiEEE
J7enotz) EBEE LT (p. 191), VLI-CPA (X [SZBRE NS DI O] & SGE %
A TWAZ EZRHEE LT A N THDH] (p.191)&. VLI-CPA ORJERZFHG LT,

Hajiyeva (2014) 137 B/ A Dy LEELH— Sk L T DIGEHFRDONRT: 1 74 159 24 %l
RtG L U, AW 18 OB RER L~ LR EARER L~ VL AR 572 DIC VLT B X
O'VLLCPA (22507 A MI/MIFAZE LD B, [BEERHHIE 90 70) &4T-o7-, Z O
T, TENWA V% v EFL SFERFE OV LD 2 SOFT A MBI 5 EERMEL  Z50
FEEAET D VLT IZBWTEY — R - 77 2 U —"T2,091 §f, FERAFEEZHET 5 VLI-
CPA IZBWTIETV— R« 77 2 U—"T1,000 FEZHEE LW B W ) FERZ A LT,

kR - A3 (2015) 1 X HASA EFL S35 % %1822 VLT-CPA Version 1 O FTREME 2 HEIE L
72, Version 11%, 1) FEFEZISVNT VLT D 45%| M4 95 Z &, 2) CELT (2L 5 H5E/ D
PR LARAS RO 30% b DIEKGEGFE A XOZEDRRNNESHL, 15 & DD G|
VLT-CPA NFRESNDOFREE L L CRUMENRSH D Z & 3) mfFaBED 2,000 78 LU 515
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RN 60% LAahso7-Z L%, AANEFL 5384128 0 VLT-CPA ORdEN L4 &= 2
LHERLT,

4. H

ABFZED BHIE, SATHFZE CldfEiiL T e o 7= Version 2 %1% C Laufer and Nation
(1999) (2 & Bl ERsERY A X7 A & (VLT-CPA) O HAA EFL 283~ i alhE
PEZRGET 5 2 & Th b, TR I# % CELT 12X 0 mfS il SRR, dEeh)
DOFIE L U TR AEEANET D VLT ZFFC T 25, =R - 448 2015 THW S
VLT-CPA ® Version 1 (2, W77 A " Tdh 5 Version2 ZHNZTT A N OfEHEM: & 22414
BT D,

5. ik
5.1 FRdsh A

A b BN ITGEH B DORT: 2 A TEFHIB LUK T 2@ LT 1 [ 90 50 Y 2=
VR BEE LT-i 7FAECdh ~ T2, CELT (Listening Part Form A F 7213 Form B, 30 43).
VLT (Version1 F721% Version2, 30 47). VLT-CPA(Version1 F721% Version2, 3043) M3
DT A N FFHE LORFHIOII U L &b 0 II258E L=, &R /1. 5 1 BHOR
ETTXTCOT A NS LT 124 Zaxtgel L, st 178 CELT (1 [BIH) OFHIC
HeDX | 27 LT % CELT-Low A% (62 44). 28 siLA % CELT-High ff (62 4) & L7z, 7=,
A B I E A CHE A~ ORRER L O AR LT,

52 Fex

VLI-CPA (% Laufer and Nation (1999, pp. 46-51) |ZHE# <41 TV % Version 1 (Version C) 35
X Parallel Version 2 %/ L7z, Laufer and Nation (1999) (ZIZA#EHHIZ DU NTDFERIN 203>
Ty, BRIRODEE A 305 T DI RSN A PO AN T T, RS A EE AND T2
D THROK SITFEOR SITBHRR <H— L, CPTHTFRND & LTERZBILTND T
ZE\OZ, A2 10,000 55 LV ZBRS 2,000 55, 3,000 55, UWL, 5,000 350 4 DL
~YLEHH L, RERHEIE 30 40 & L7=, Laufer and Nation (1999) (ZIZIEE S et S Qg
Motzlzh, FEELMEELIZLOERE L, & 1L-YUZiT 18 OB S D, SUIRND
IE LGB AHER LB & 8 O FERAGER ) A TIET 570 R DBRDIEE R & LT,
WD LI L O E ST TIOEEIE 2 E DAY v 7N IEMICED IV TN D355
WCDIIEE ERTR UTz, FT, VR L COVABPET Versionl £V % Version2 DS &
D < fREREECH 5 LM L7720, FHIX U L& O OBBEDFROREIS U CHE
BRI BN E O BUE L, FH Z & Ol TIER 2 [Rl—I L=,
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6. i & B
6.1 VLI-CPA

F 1) HF41E, VLI-CPA @ Version 1 & Version2 (2K 5 4 [RIOFHEEIZ-2V T 2,000, 3,000
78, UWL 3, 5,000 55 L9L 7 &2 CELT-Low 35 X O CELT-High BRI Tt 247
7oo F1112,000 FEL-VONH R OHER 278 Uiz, WT b iAo Version 1 (1 [BIH &
3[EIE) OTFHFHIERD Version 2 2 [FI1H & 4 [H1H) LV HEICE R EZR LT (F(3,312)
=394, p<.01), AK72 B FEPHECFHIRO G DREHIT R < 72 DHAIZ72 5753, Version2 D
ELRIHRNE T TH o7, 2,000 FEL-VLTiE, CELT-High FHIAEICFEHERE L (F(,
104)=264,p<.01), FFEDFERINARLL TND Z LAVRISNT,

&1
20005EL~NIL O 1Y iE
1-Verl 2-Ver2 3-Verl 4-Ver2
CELT-Low 7.19 5.45 7.60 5.75
CELT-High 9.17 7.66 9.98 7.91

2 13 3,000 5511 CELT-High #£& CELT-Low REZISIT BN MO 2R Lz,
CELT-Low £ & CELT-High % ttifisd~% & . CELT-High BED S5 2N sl I~ 7= (F(1,104)
=31.1,p<01), 3,000 &LV T, FHUFLTHOD Version 1 LV # Version 2 DAL
BinoTn (F(3,312)=283,p< 01),

x2
3000EL AL O FEHE

1-Verl 2-Ver2 3-Verl 4-Ver2
CELT-Low 2.04 317 311 sl
CELT-High 3.26 4.57 5.04 5.70

7< 3 13 University Word Level @ CELT-High #£& CELT-Low #HZI51T A MO A7~ L
7o ZOL-YLTH CELT-High #7578 CELT-Low #£L Y 4 RO IO TE -T2
(F(1,104)=18.3, p < .01), University Word Level TOFHAL U D & FHAR O 8%
D LB CIREA R B L Queds, BRI CIEREA R R o T, FHIERIC
S0 L7= Version 2 13[F CINAE M) IR UEIE LT b D TH D05 2 [ B DY SR TR DD
IIREEE UCEfEMECRIT D Z 2R Lz,
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=3
University Word Level @ *F15{E

1-Verl 2-Ver2 3-Verl 4-Ver2
CELT-Low 243 3258 3.68 2.74
CELT-High 3.87 4.70 4.51 4.32

74 135,000 3 L1 CELT-High £ & CELT-Low H 35T B 8 M0z 42 R LTz (F(1,
104)=19.1, p< 01), 5,000 F&ELUIDUNT, Version 1 % Version 2 a8 IEFIZHE L)
7o Z L 030h %, Version2 (2 [E1H) OAT CELT-Low #£0 0.6 & CELT-High £ 1.08 X
R AR MBS TH 72 (F3,312) =532, p < 01), /13- & 1 RIERE1SDIRETH
ST Z LIFENE, BEERE L UE) LD TEDL L YL TIIARNT & A7~ L7, Version 2
Q[ & 4 [[H) (28 TiE, CELT-High #HZ & > THIEE T2 Z & BNEECTH - 7oA77

DM ZTZ, TRTORER (F& 1~ 4) 128V C CELT-High FED 3 @\ GEF S AR LT
Z &M B, VLI-CPA [3ERE DO EE ) 2 Sk LTz Lfllr Sz,

% 4
50005EL RN ILDFHE
1-Verl 2-Ver2 3-Verl 4-Ver2
CELT-Low 1.83 0.60 2.25 1.09

CELT-High 2.83 1.08 3.23 2.09

62 VLT & VLI-CPA

WKIZ, VLT BEOVVLT-CPA 1T\ T, F A &R I20 L 7= Version 1 & Version2 D
WA ¢ BUECHER LT, 3R 51X VLT O 2 L O R0 EREZF L Db D Th S,
VLT [ THEFEHR L OO 2,000 35& 3,000 55 LY UTBWTEHAIIL U &L 0 FHEROIE
BHDEL . 1% KETHERZENZBD Bz, 5000 FHL-YLTH 1%KETHEAN T
HLOO, T LD L0 SFHERO L RO IMEL 7eoTb, VLT (32 e LT
EZLMEPRIEA A Ch D FHIRIZIZEHRITHN H 13T 72007273, 2,000 35 & 3,000 55D E
BRI Z D Z & TREERARDNE Y 72 < Te o 72Dt LiLZeuy,

7 61X VLT-CPA O Z L OV RDZER A £ L D= b D TH D, VLI-CPA 1IE7HIE
S UBKFEHAD 3,000 55 L-IL & FFHAD University Word Level (238N THEHAIZ U L 0 FHK
DIEZHD @ To, A 3,000 FEL~YL & University 75 LV TlE 1 %KHET, £z
D 3,000 FE LIV TILS Qo/KEETHERZEDTDO BV, 2,000 55L-YL & 5,000 351
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NUTBNWTUL % KETHEZERH -T2 b DO, W T IS PR COIEZEHD D271,
5,000 35 LUL Tl VLTS,000 3 & R CBGCTH D03, 2,000 35 LUV Tk VLT &#ifERIc
72TV, AR A IET D 2,000 F5 LYV TIIFEE R IR CHE T 2137 Ch
%, VLT2,000 35 CIIFH 2 & 12 1%KETHEZR LSOO R 5T D L VLT-CPA
O Version 2 2N /0GB TN 2 EAVRENTZE VR K 9,

e
VLTOEARZ—CEDFHEDER

1-Verl 2-Ver2 ! 3-Verl 4-Verl [
VLT 2000 25.79 27.05 -5.24 ** 26.66 27.56 -4.69 *%
VLT 3000 20.39 23.22 =9.29 *xx 21.56 23.59 -6.38 *x
VLT 5000 17.95 15.61 6.51 ** 18.41 16.71 3.94 *x%
** p<.01.
*6
VLT-CPADEARI—CEDFEHEDER

1-Verl 2-Ver2 f 3-Verl 4-Ver2 r
CPA 2000 8.20 6.54 7.02 *x 8.77 6.69 8.80 xx
CPA 3000 2.66 3.82 -6.69 *x* 4.03 4.59 -2.21 *
CPA-Univ. 3.17 3.87 -3.76 *x 4.06 3.52 2.74 *%
CPA 5000 2.27 0.87 943 ** 2.72 1.53 7.06 **

*p<05. = p< 01.

63 VLT #fgt A A& VLT-CPA gt X
WIZ, VLT 385 A RO Version 1 (1 [21H & 3 [H]H) & Version2(2 [21H & 4 [5]H) OftE%
RERCY A R\IEH LD AR (2003, p. 211) OFFFERE M sk, # 7 13E0F
BIRmEEL O O TS, it/ 1#1L 4 807 A N ClEFIZGEE A RO S &ML
L7z (F(3,312)=88,p<.01), F7= CELT-High FEIA IR EA T (F(1, 104)=20.7,
p<0l)

&7
VLTEREY A XDFEHY =

Sizel-Verl Size2-Ver2 Size3-Verl Size4-Ver2
CELT-Low 3373 3386 3487 3571
CELT-high 3838 3849 3960 3914

7% 8 1% VLI-CPA DEHEYA A Version 1 (1 [7]H & 3 [A]H) & Version 2 (2 [B1H & 4 [A]H)
DfEFR A VLT & [FRRIRERE A L, TV RE £ LD D TH S, VLI-CPA
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FER A XD U —E LT, CELT-High #£ 5% CELT-Low BEL VD & sud@mm o7
(F(1,104)=30.3,p<.01), PV-size D50 d Version 1 L ¥ Version2 DMK 7= (F(3,312)
=48.1,p<.01), &<IZ, CELT-Low F£® Version 2 O A4)50% 1000 754 TalY . Version 2 73
CELT-Low FEZE VEEL ol Z L 2R LT,

*8
VLT-CPAZEE YA XDFH A

Sizel-Verl Size2-Ver2 Size3-Verl Size4-Ver2
CELT-Low 1135 865 1285 972
CELT-high 1515 1224 1747 1428

VLT (ZAHGEFEY A X)) IR (3R 7) 12695 VLI-CPA (FEFRIFEE A X) R (&
8) DA D &, CELT-Low FEOD VLT-CPA CG&ZGEH YA R) 13 VLT (Aiwe A X) O
34%, 26%. 37%. 27%& 72V CELT-High #£0 VLT-CPA (F&RAEHE A X) 1X VLT (455
A R) D 39%, 32%., 44%. 36%\AHY T HiER & A>T, VLT=CPA @ Version2 D#ES)
JEIX Version 1 K0 HEELUE & BITHGE) DIRWFEFIZ L > GREZ I 2725 DITIERIC
WEECoH D Z LAVRSAZ, VLDT OIEEAT o724 « =4R (2011) ClIFEERERU I 255E
FEOK) 50% Tl % Z L AVRENTZH, VLICPA |37 CELT-Low B3N TIIASKRDZER )
M LIRRER & e o7z, VLT-CPA (X2 AMREFEATIET S VLT &l LTS
T2bDTHDHN, FEEH DR FEFIT L > UISEENREE A XOREE BIYE LT
HAREECHD L2 5,

7. FE®

AMFFED BRI VLT-CPA @ 2 DDA T7 A k (Version 1 & Version 2) Zfz L, AAAN
EFL 8%~ T ATHEtE 2 BT 5 = & Tl 72, VLI-CPA D 2 SOAATT A b % il
L7-#E%, VLI-CPA Version 1 O3 5UZ%14% Version 2 D50, CELT-Low BET 75%.
CELT-High B C80% & 72Y | Version1 k¥ Version2 23 L2 L2372, £ LT, VLI-
CPA Version 2 | &, SRGE/OFRIEE L TUIZE RO TIH 72 b DD, J5E5 DR EARN
EFL FEEIC & > UIET 5 Z L ARDBREECH 7= Z LGNNI/~ T, FEEICE
NTF¥ LDV THAHREBG 2 bND Z I3 EEOENEESED Z L2273 %)
RO THDHN, FERE U TH LT X 55N G2 DA, FPEEOBRIELEHE L
IZH 720 Dxdazauy,
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HARNFZAED A B —F 0 T HBERICKT %
[0 FHlFEER:) ORI 2 5t
—Ee ) A COIE F—

BI5EA
HERLLIA T

Abstract

English input and output and effective use of the textbook are important factors to improve English
classes. This one-year study investigated those factors by comparing the “Round System” method with
the standard method in their effectiveness for developing 8th grade student speaking ability. Participants
were 239 students in 6 classes. The data showed that the “Round System,” characterized by large
amounts of meaningful input and output and by effective use of textbooks, was more effective for
speaking-ability development than the standard method. That effectiveness was greater for students in
the upper and middle levels. Further investigation needs to be conducted regarding the lower level, but
the overall effectiveness found here shows the promise of the “Round System” for junior high school
English classes. What’s more, further investigation for its effect on listening, writing and reading also

will be examined.

1. IZC®IZ
1.1 WFFE0T 5 & Bk

SCHERFE 2017) 128D, 2020 FFEEMND, 553, 4 kG0 SNERRESR) , RU%ES, 6
TGO HNERERY ofmFE LT, 2m¥E) L7ed, ZhbE2WDIHINIEL
DN, INFRIGEHE DA 6T, BUED AARDIGEAE RO EEETH 5, SCHRFA

013) TIE, UINVFICIHIT HFSERBE OREGIZIE D, W - EREFRAIT 5 FSEEE O
B - NEOBE L) 2381, hRICT 2335 BARICIGETITHY 2 L 2R TnD
7, TEEER) \ZOWCOEMARFIEI TSGR A I mER I m)I T, 2014 FFEE L 0
2017 FREZHNT C IONERESE R HISHLES3E) 25506 L, 8132 omseEE LT, it
GERRIE) 52 T RN OERL R HE 7 (LT, iR (C8% L, mifTRsssmrt (CL
T, SEER) HT& LT, MBI/ IV R OVREEFAREA & & B FERICE D fHA T,
FRERHCI U DIFEORCR LA 21| (2018a) THl~37273, HGERICIE [ RasEE
Ol CLF, mE L) | i MEORZZZT I, 00 &0 21T G, AR
BEARZ DT EINTE D 4HmEDM b)) EHEx, BOMHATL, ARTYH, ZOERTHRZ, b
FEHREICBWTEE DI MAT [AE—F L ZHOBERI (COWTHET 5,

1% Kurokawa (2002) LUK, HARNFEE (LUF, H54) @ 4 Higm) Bizmd ot
ZeEA T, FHZ James J. Asher 2SSO RFEEBOBIEAZ L > TER L HEIETH S Total
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Physical Response (LA, TPR) DAZMEARRGEEL T& 7z, BJI - 9K (2011) TIXTPR DA
B U I ERICKT D AMEE, 21 (2012) 1IZBWT TPR DU A=, U—F v
7, AT 4 T ITREBICKT A RN AL, I - 89K (2014) 12V TIL TPR DAL
— R/ ISR T D3R A W Uiz, Y1 (2016) 122406 DIFSEDEER CTH D, Aiff
SHRENIEEED D, TPRICINA T [Z 02 RFEEE CUF, fELEZER) 4 HVicigs
170, ZORSEE 21 (2018a,2018b) T L7z,

AL, 5 44 BIRETGEEE TSRO THERR ZTo e NE (1,
2018C) ZEEMICHAET A HDOTHY, A—F L 7 HEROBLETIE, B - 8K (2011)
OIEIZE, REHFIE (CLF, #RE) 220 AWEE S WO BLR T, 21T (20184,
2018b) (ZHTT=7eBREE NA T2 b D TH D, 7038, AMFIRITISNT 2 LD 2l 2| AT
RORKOEGREEFTND,

12 U NhilfEEE &1

HJI| (2018b, 2018c) Tik~7=L 330, T NHFEERET (2722 HEEZ VT, WA
AIRAFEIND —OOER %7 SELHEE] L LT, gaK 2007) I[Z&oTHEINIH
EECHD, AL, TV v NEFEEEORR S LT, (1) 30k - EEEONTH L SEEE
REAZM ESELZENTED, Q) V=T 7 EXDMOBEREEAHA LT, 2Ia=/
—¥a VEENERMITT Z LN TE D, () REARITHRINTE D955 DRI R 2T
1%, @ HETHUL, ZHUCTHLTEXAREETHD, L5,

g 2007) 1L, [T Uy REFEEECBT AFEOSBEVRiUuL, (1) FREofEE
Q) BRER, 6 gtz —ARA—h—lC LV =T 17, @) PfEF=vs, (5)
EERER, (6) b MR, () 5l -FER, Q) AR ETHEE, ) Q&A1FAy  (10)
BDVERD I 2= —a A, THY,7 7 REITEMONRIZE>TRZ2%] &L
TWDR, FDRT L D729 77 ROFEEFIEF 2287 T b,

#*=1

R (2007) DFEET DT U2 NHFREIEOFREFIE O 77 FOLR)

1T R NEROERR F2T7UU R NEOE SR

F3 TR NEOHITERE FATUUR UL SEEM RO & BE

5T UUR TR L ANEEYE L SEEMEIONIEL

F6 77U K FIRREEFUS LD EFMEONE L

BITIUUEF TR LDEEMEIONELE Y e g s v gy

weIULE HH FBOTULER aazmh—i g UiEH

56T, gK (2007) 1%, T Uy FHFEEVEEZ TS E 572010, (1) B8 ERE
R T7205 [BIENLE T~ L TRIE~] LW ELES U TR IERTZ &, Q)
Z v ROMAITE B DIHF~ BDFEAITHDHZ L, B) AEAGNSTEELEIT-
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THEMZERT 5 THE1TH Z &, NEETHLELTND,
21T, 8K (2007) DR D, HER SN ST E T TEM A CE 57200, 7
U RFEEEEZ WL T DO ERZ T,

#*2
SR (2007) (2B D T U FHlEEEE AW OREE S

(1) FEXONEICET 2EME [FENTHLFREZM D by, HENEZET L b0),
HEHOBERERDL D) LHEHETHI L,

Q) FLEFRNZY, FATZV T DO o hE UCRERBAfRE L, JCOEHRNE L
fif3 iR il U GRS A (X 5 st R A AT Z &

@) V=T 4 TUINOERELR T 7 RICHAATeZ &,

@) 4372 input 7> 5 output ~DO7RFH T &,

(5) PWAHESRE) e « BRIER~ORT D &,

(6) WATIZIT T2, FERRIUSTER &0 5 4 A7 biflAidieZ &,

(7) BRI IAEEOZF NN U TR, TEREMN 2R A IckE LT Z &,

13 T 7 NFEEEL S 2 RN OA IS LT Fassdi
$R (2007) TiE, 772 RlEEEA 32 DS L, OIS 7o D890 LT, (1)

PELUNZAT v v 2w NNAEHIORRER, V—7 « > 7 INZm R &IFET2h%: (Ohtagaki &
Ohmori, 1991) , (2) BEta~—AA—A—|ZBGET D485D, BYRA oo —T 4 7 -
A — RO HIZE2 250 @R, 1991) , ) R—RZARA LI- U TE) 2 HEEH
FREEIZ 2 D8R GG, 2003) SCBMREE~OR @RI 2003) , @) RHIMICHZ-
THREIHNIZ | ~ 2 BPOR—R % AN TR DH8ED Y A= 7 L i a (o7 ) —F
AT e A= RALE~OZE $5R, 1998a, Suzuki, 1999, 2001) , (5) KEOEHHEEN Y
A= TN e BT ) —F ¢ 7« A — R ROV v 2 — 3B OSSR T 2k
KNG 2 DR BhK, 1998b) “54281F, 2 ODOMFEEZIGH Lz T 7 NHFEE:
\ZHUT DIBEHAT & FOEFCONT, LFDOZ & AT L T 5,

(1) ZtoBRGeane, mal, NARICET 2EME 12 [\ 52 Tk s Z &g, #ite

AV NP L, [TRE—RE 1EEE LA < T 5,
Q) AFEITAEAL, BN AT v v o ATz EE 5,
() AIRCEIHNL A HZAZ 1~2 BPOR—R% ANT-ZAN & AR ) 723 6, B
DEZ RO TGS D,
@) A=AV BRFEETED RN G, R—X R UERTICA T v ¥ = & AN BRGE
S, #EREAIARAIEL TV, R—X0E S N B EHME 2 510 L
Mo TR—RZHL L, HIIZ CD OEIR AT 5,
Q) ~ @) #HATHEHRTL, OFFZFIA L CEFSEoE ka5 2 &, @3GENE
BRHNL AR R L, T 2 2 O SAENERBIR 2 0T L9 < 375 2 &, @F—X
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(Z X SRBPEAAT O I A RGE L S 3R B — R & m LS5 2 &, @FF &0
LT, SXORBIAHE > TR Z BT DRIRZTT ) 2 &, D4 KTHD,
(5) RHHE - HEEOPEKICIANT, B CE 7o 2 SRR TIE CREICETS T2,

1.4 AHFECITHT 7 v RilFEEE

ERAERGUC T v v RHFREEE W8 21T =@ (2010, p.154) 1%, [0 K
HFREEEZ WD Z & T, AENEEIT 2 22 < LN D FEEHRLORENESR T X,
HFEHE NS A7 ZffE IS DREBINIC ST EOMEEDOFL L 72D | LR TG, B
1%, B HREER RS T 7 =y I T 7T 4 BT BRGSO ED Z LI Lo
T, BEARENTHZENTE D) ETHHAKS (2017, pp.168-169) IZEFIL, 1.2 Tk~
7oAk (2007) & 2 THRARDIATHIEASEIT, BREZ RN THEE & 27 & 5-
25, PEASROT 7 NHlfsEEARTE LT,

AHRZEDS, 2.1 TIRADERA (2007) , FEHT (2012,2013) OHFE L Bz M0%, (1) BhiEN
A THLHIE, (2) UERGEEL OBRA R R OFRE (LT, [SHHIFREE) DT
13724, BEUICBOFMATIREL O CHDT L, (3) HEIIV A= Z L DA T VMR
WO THDHEEZ, MABPECHEREAS(LLT, A ZVA=V T HRELTHVWZE, Th
%o 22 TIR~_DHEI (2018b) & DFENL, H5: 2 44 (BAT, 2 4F4F) *F5IZ, TPR & VT, 7
v RFREEORE AW Z & TH D, FREOFEIT 433 T2,

2. AT
2.1 BEREXIROT U REFEEIEISE

g (2007) 13, EAERIRICT U 2 RililEEEA FWAREZ T, T 02 RHFEEET
FAIET T AL, | BIOEFETE D H OB OFEL 55 S HMEROIFEIETHEATIL Y Z
AL DHIEAT, LLNOFERAZRE LT D,

(1) VA=27, SifidrE Ghoy) , &o 2 —alBrE o, ROStl=Ekicsn e, <
I, p<.001,p <.001,p < .01,p<.05C, 70 REFEELTEAILY T ADER
DFYEVETEATZ Y 7 A% HEl- T,

Q) T Uy NHFREECRATAERY, BT EK T 503, 1RO LK 90%D4
e 170 FRFREIEO S FE LT, o< S ] LTV,

R (2012) bEAAEIZT U v REFREEE HOTRREA1T), IR Z EA#REL T
Do
(1) 77 NHFEEEIHREZ S 2355 T HREDETT MR 5 5,
Q) T vy NHFEEEE 2254 2 T T AERE &, SCERFEEE 2T Tk R
iz, RIRE AT ON I EERGRO RERAE CH L7z & 24, WfFORMICE T
<, 7V NHFBEEIZ LY, WO HHEFZOT-ODIGFENIEH D Z LT E N
=TT 4 —Fy MITET=OTIIR2 L Bbis,
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() FREDFEDL KV E LTI AAT127 v — NHET, 84% DN T 7 Rl
B L DT TL<HERCE D), 3 TEbfiEcE s &KL, [F7
v NHHEEEDSSEEIm BIAR EWO BRI TETHEIES ), 12589
LEZT,

JEEF 2013) Ti, Ml 1 AEAXGUC 1 T 7 REFREEE W27, A7
IKF7 A N CEEMAMEE U127 U 2 REFREE CHRATZRUERE 77 4 & SUERGEE THEATE
KERE 79 4 DK ORGSR AT, LUF D S MA#E LD,

(1) GTEC D7 AT 4 »ZIZBNT p<.001 T, AtAIZBWOT p=.036 T, LUsEhEAsxt

A Falo7-,
Q) AFT 4 PHR— MIBWTE, 2hRE~H, p=.066 T, ALEREAHREEE AR
[OZET ka7,

B) FIBHZINT, GTEC DT AT 4 7T p = 037, BFEAT p = 034, HEHHEEL 11
A EW iy M OAR ST 4 P AR— k3 AFEMESTIE, & HICp=.001 T, KUEt) s e
% bRtz BB WCOIMBEORICHA A EZE CLT, A5 Hhtsh
2ol

@) TRIEETIL, GTEC DT A T 4 > 7 Tp= 094 LRUEREDA BT CTH- 7257 H K%
OV 11 A FEEOHENHFERTIE p=.035 CRIFBREMUEREZE Fal 72,

(5) HeEERIORERD D, T 7 v FHFFEAC L D BRI FREA PAREDO AT D
HIRDT, A a=l—3a VEBINIZBWTHE I H 5 LB Z BD, LinLgn
5, EAIRRCITEAROHZ FICBS NIV AR LR E R Z B2 00, T
NEBRZIISOERGERIC L D78 N A7 » TRIOBSURGe b DRI R H Y, FAL
BT 7 o NHIFREIEIC 22 CEel i3RI DD E & 2 BD,

22 FEHAERIROT U RHFEEEE

BJII (2018b) TiE, H 144 LT, 144) Zx842, TPR & 7 7 2 RilfEEEE A
TAREEIT), NFHEHZI T2 A= 7 T A N CEE MR LT, BofeEs51) 7
WUERETS 4 L, B TEAW WS EEE IS T FRE A 52 T IREE 75 44 0D, “HERIZFE0E
LIZAE =27 « T A NOREE CHI A T 72, 71— R EDFHIZOWT 50 T 14 3
BRI DAL =X T« TANMIBNT, AE—F O, T RO, St
DIEE T, siibia -~ v A v h=—0 UREEITV, ZIREHFICOWTIE, 17
N« KA (2008, p.64) TR S TS Excel 12 & 2R EHR S — ME AW, BIE A
B2 VT DIEES OEFHRIZINT p < .001, ZiRET (34) T, Wi SI2B80VCidp <.001,
ZhEEH (30) T, SFEMEIOEBEICBO T p<.001, ZEREF (40) CTUUBERED SR A
EEIY, TPR &7 U RHFBEED, Ehna VW BELHELL C, 1 DAL —F 7 D
RS, FGS R OVS M RO E5 BN NG HZ LML 722 LS L Cd, E5IZ,
B INHRAAE 55 DA% AR, 45 DA E 55 Az HPACRE, 45 Rz MORE & L7 pidEEnlo b
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BOMTHIT, BLFOZEEHEL T,

(1) HIEECIE, A —F 2 ZOEHESIZBWT p=.02, ZiFET T (32) T, SiEEoE
HITBWTIEL p < .001, ZhEES (40) T, EREASHIRREZ BRI AHF5ER L 720, TPR
ETTURHFREAY, ENHEVRWREE L C, 1 AFRED FA O AR —% 2
DIEHES, FHGE KON STEMEIDEE T X TUTHE DD HZEN LN e ol

(2) PAFETIE, AE—F 7 DIEHEST p < .001, ZhEET (45) T, MiS Tl p<.001,
ShEEH (41) T, SEEMEIOEETIE p < 001, ZEREK (57) CTUUBEREASHIREE
% ERIY, TPR T RHFEEIRY, Zhb% AV REE L C, 1 AR PRRE
DAL =X 7 DIEHES, TGS, SO EET X UTEENHLHZENHL
77

(3) TEECIE, A —F LV OIEMSIZIUT, MO IR, FES KOS5

DEE T, ARAIMREESNT, RETZNTIV9, 21) Tholz, 2Ol
5, TPR &7 NHFEEED, Wi Ve EEL L C, PO AL —F 7 D
TGS M NSRBI EE ~ DR TS e o Tz,
F vy Mg SR A O HBEAAT 5 I 2 S5 508, T RHFSBEED )
SIEOLNTT—Z TS SIIZEE, EEDHATZIRY TlY, FRRONFEDOHRTH D,

3. AR HIY

ARFGED BN, 2 FAEBBET, 7 Uy NHFBEEL RO-F8E), 702 RhFEEEE A
UNVRWREL LS T, A T INCE DI D) ETI DL, RO RGEE~D
FERRET DL ThD, AWFFETIE, 2 THR~7=857K(2007) L OVEEH (2013) ClEARRESILT
WRWT T U RIFEEED AL —3 2 7 )~ DR ORGIE 3D, FERIZTD R HFEEED
FNSEDTAT A T DNFAHEL TNED, HAE, FAE~OZRI TR CX/eh
ST2EL TS, ABFFETIE, 7 TA 40 L% REGUTIREAATO, T RSN E OpGEE
\ZbREAE MIEL, D ANTIIRNS N FATO—FFHEHEIC BT 5, I AREAD
BALE LA BAS Z LS ATRE Tl DI WG AR D,

4. WG ITIE
4.1 B

SN, 1.1 TIRATZRHTAZD 2015 4 2 F/ELE 2016 4R 2 H/E0DEF 239 44°C, 42 Tik
NRETFARZ IS TS 72 4, 5 144 2% 0trxtgil 375,

42 FHex

2015 4R 2 FFA L 2016 FRE 2 AT T FEEOREIE, 4.3 TIRADD, MFAELHIEHTY
FEEE IR E B I BT oF 582 2T -, S o720, 2016 4RFE 2 AR5, T il
YRR LA OBFEER T, 2015 4B 2 4R T, BIDEENC 5T v v REFEEEZ VR
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WRECERATE ChD, STREEOFLZETIE, BI (2018b) (T3 N TRIFRIEAHH 4 7= 25
IEE 2D, HFSL THEHEEICIARA TEIGER Ch oS, BB L DAz EHL
BHEVI DD, ZOE M EENT,

FheEL LT, £, WFAEOAMRE 239 4%, 44.1 TIRARLIGEPHIET ANDBFHIZBUNT,
TR 55 UL EOAREE GG FALRE, WZEE 45 LA E 55 RO AEREZ BGEPOUE, WAE454
THOAEFEA R PABIZ T T, EBIT, 2 AR — MR To 7o SRE FEFIARE D, 18
RO, BCOPGETEIE, FHETERHH, SEE~OBNE, ARROIFHHE NFRHE
FHTHLHNEID, HatgBl, BoEEENOBOFMENTREIRY, IRFFRIC/2580, LD~y
FUTEAT, KIENHIRE A D BHREN LIRS T, ZOfEE,  EATEE 52
4, HOIRE 65 44, TACEE 27 Az, StTkIRELT-, 2016 H2RE 2 4F4E 72 A2 MUERE, 2015
FEJE 2 AEAET A IRREE 3D, AUBRETIE, EATRE25 44, TPNRE33 44, TACEE 14 4, %R
FECIWTIE, B 27 46, WPACHE 32 44, TACHE 13 44 Tho, ZNIETY, OBV TIRZED
IROAHT IR TR, BHED 7B ITFE ) DR ThHHEFZ LD,

3 IR T ARE O Sl i S E R AR T,

#3
AT L SR RN 2L T - H Bt oD Mg i SR

e iR (SRAREEOTER UV NEFRREOTER  EBEREOIEH]

WE AL 7L HY 2~3 83— e—fE

SHHE O L 2L 13—RZE

DEFAESHERIT, 2 DR BITAY —X L F T AN EREL, FORGEICINT, SRR
WBETED RN OB BRI DORNZ R ELADDEFAHZ LT LT, AL —X% 7 /1L T, IE
ek, FE, SETEMEIOEED 3 MOV THD, FIH (2016, pp.359-360) T, Skehan
(1998) A3 1EAfEM: (accuracy) - [RRD D72V NS REOBHiF- PEHRE /1) £ L, FiiGHE (fluency) % [HE A
B —RC, AR—X (pause) 725 (hesitation) 72<, BV MZ 5 W TESFEEHTEARENT
DI EBIEL QDI EEFANTL TD, AT IIT DAL —F 7 « T AR T IR DU
Tl 44 THRIBT D03, ARFZETIE, TIERES ) SR MBEEO S5 IV CIELLSGET 1), (i
s LlE, —HDRRD D > TH EMAMB 2 I LA S VRE T Z LD DRV RRETRET /11, £
7z, TSRO ERS | ST MBZ T2 MESE IS O S3EMEE VW TEx 571 St 2,

43 HEOHYE
43.1 WUERE L XHRER IS D HREOHGE A

MRE 3T D5 DOIE AL, FEHER TR (2018) (i~ @ b~ DT
Ho, 1) BUWHRE L7217y FOTR, Q) SHARTIAC L D EMEEORE, (3)
HEA—NA T oD @) 2T V—7 RO NA—TT—7 OIEH,  (5)

37



FTUHN « TX A MAY DIIERER & & O TARBER R OIEH L T, (6) Bnliits
B DTDDEARIT 7 Ny MEBIO T, (7) BCLOBWEIEZ %6707 L8 T—
T a U ROVRT 2 U AFEDOIEH, T 55,

432 KRR TS
RIFRED SZ T2 ofiug, (1) Fx oV EM LT —7 o— b & W itaER D&
ANEFEEWE, Q) HRE 1 /— NOASINEEIR B 23O R,  3) ASLOREEHL
v, @) AKXOWNEEE, (5) KXOZEEwwE, 6) BIEOT ¥ VB 45T
HEF AR, 2 IO C OB SRR OV OfE,  (7) ASUNBEIER L2267 0 N7y
NEEY, TH D, WRREOFMEERY, 28724 ) U AR ER BRI R TR Y, R
REE, Bix R B 2 WS REROT R HIREE 2T -, AERE L BT
1L, £1TORLIZEBY, AHRENZ < OFFALTITHOIV TN D HRE &[RRI, ZREO%
= N 1 DT OMELTETH -T2 Z & Th D, LUT, M-I 2158 %, ZOHFEED
LS LN JUITRNT, TEFEARE) LIRS,

433 WUBREINZ T 125 7 o NHIFEEEA V- Fai

HJI (2018b) T, AWIFRICIIT DAUEREDS | 4/ERFC T v RFEEEZ V88 4%
ez ez Lz bk, WERHC L 5T, T Uy REFREECTHESDIT 2 FHTH S,

2 AT 2B 213 2015 4B New Crown ENGLISH SERIES New Edition 2 C, %5 Lesson
1£2~3 DD/3— | & 2 =T O5FERs (LUT, USE Read) Ok S#15, 1 A4ETIIA
BT 3~4 SD/3— Fe—FEE A LT-78, 2~3 20D/ %— k& USE Read #F & O TEAT
52 LIMEFEDARARE WL E 2, 2~3 S0 /3— ~ % | [A5y, USERead % 1 A5 L L7-,

4\ UEFEDZ T T2 E R~ T,

#4

RUEFEDS 2 AFARBE O T 727 7 o RS E A VT REEDT

H 1) I T

H H

L ARHERREDNA 2 LR DR,

3 PYAROBZE (firstlistening) 4 WEROZREHE  (second listening)
5 PNEOHEESE (third listening) 6 ATOfERFEY

T ERUC K DNAEEME L SEMEONIE L 8 UG & SERMEI OB L R

9 Q&A T— hEHIEE) 10 Vraxrsyay

11 FY - a3a=r—ra 58 12 7 p—~ o AR

PITIZ, 344 OF/IE B CRBEEDMT - T-IEEN W Tl 5,
HE 1 T, ACOPEXE (2T T, FilEEEOEFREREX, ZOEWR DD L1,
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TULN e THRANADT T v adi— R IWT, BiBROMRE 72083 HAFEREOIE
AR TEE BRI T~ 72, THH 2 T, HHRERORER 8D HRcRi S hvcatses — &
HNT, BB EREHRE I ToTe, AL Oy — M 2L B IR L,

HHH 3~5 T, AT —RA o MRS gER & R, PAAL T2~3 D50/ 3—
FeELOTHE, ZELOPY &) TEAGDEEAT O IEIZ 3 EUT 72, firstlistening T
VIHEEL A 5 %51, second listening CIEEE s 4[] 5 %8, third listening ClIAlS% [ 9 FR234E
RENT, FENTAAGERLTH o723, BEE O - KA ZOIHMNEENLHE S
o, first listening TE, ARCEIHNALICAR— R % 1~2 BDOR— % N I- 2B OMF AT
< %8, second listening T, TV XV« TX A MDA T A M BIgNS, VXL« TFHA K
D7 ZWE < 15, third listening CTl, A 7 A MR LIZ, T VX /T F A hOEHZHE TEE)
ZAT T, BBEPEOREELY 25&0 2 T L2, FEIDFRN T —RA o b BITEREN, &
ZEDEMTON, FRID BAGEOSE S, AR OfER - RILE 5 ATZHETOIER
IEE, AR - KA W TIGECE A T, AAGETERTSralE, B k> TARE
DIEFRTREZR PG SRR DLz, O X D 7Bl & OIGEEORCD L 2@ LT, AfET
AL DOWNEBFAAT o1z, BZDIRGEIE, IROTEEEY) ORITHER R MG LT,

LLEDOIHE 1~5 75, 85K 2007) 23281 70 K3 77 NZHizb,

LITIZHH 3~5 Ol 273, 2 -4 2 PN STFE LIEASLE ARSI R LTS RRTH D,
[A3C] New Crown ENGLISH SERIES New Edition 2 (2016) Lesson 8 GET Part 1 & 2 p. 100, p. 103
Part 1 Look at this photo. This is a sign in India. Four languages are used on it. In addition to those, at
least 30 other languages are spoken in India. I speak three of them.
Part 2 Raji: Here's the ticket. Kumi: Thanks. The actors look nice. Raji: Yes. The film was directed by a
famous Indian director. Kumi: I hear India is famous for its films. Raji: Yes. More films are made in
India than in Hollywood. Kumi: That’s surprising.
[First Listening] (DPart | T3Pl T —M 7 JUTEE LT £, 77— 0E BN B
LTWETDy @7 —VRRETHD HOIXE ZOEDATTH, @ Part2 T7—IH7
IZHRATZ S DIIITT Dy, Db DEDLARTE B 2 A DS L TWET, T
[Second listening] & Part 1 TiZ7 —1I@QDOWNFIZOWTEEL TWET, QIZiFNK 205
FEIMEDINTWET Dy, @F7 —V 0% LTV D ETIE, 13027 < L N DD SEEDEE
ENTWETD, @Part 2 TOT—T L7 IOFFEIITTAY, @7 —78 Part 2 THRAT
WDLHDERT, 7 UL F>TOETH, @ ADEGHFAICL TWDHDIE TEZDED
EARNTEE SN T —DFEELTHET D
[Third Listening] @ Part1 TF7— IZADNNW SOEiEZ T LS > T ET)y @ Part2
T AT ADFFHIZ L TCWBEIMTTRATE L E > T0ETH, @7 —V1300 7 I D3
SEMNT, 52 205 L THET, EARSIITGELTWES), © @0T7—
VOFREEMNT, 7 UTEABRIEE R L TOET DY

HH 6 TlE, 5/ & UT5 S WH720IZ, AT CHREZ B, BHiOF2 T
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IRMD, RLERTIBoTZ, RIZ, TIVHV -+ TF R MOERH L ZEOFIRREZTEX 72735,
FHE, AXOFERE Y 24T o7z, WIS, SOUAERT 572018, AT 6 [IH & 72 2 ASLORE
ETHY ATV, BEERESON ST, SO e G SUT SRR D AD~ T TR 5|
Wz, THE 6 138 2007) Db 55 4 702 RICAL T2 OWEBEPHICHT= 5, HH 3
~SINEEFEoMERNE /2D KD, HE 1,205, HE 6 NRFHATON DG bbb o7,

HHE 713 $5K 2007) 2BR5H5 707 REUET 70 Richiz, HE 6 h3kibo
T B CEARIA L DOEGHERE AL, HE 2 Tl s — MISETEE O/,
B I CTIRBICH OV S, FIaRE L, BRE, A7 v a A OARILEREROED Iz
Hac— b, KOT VX )07 F A h%& T, listen and repeat, read aloud listen and repeat, /37
LV —F 4 7 read and look up, v R—A L7, T T —7 2 X DA HGACIERHE
R, MDY= 2= R ZANTOR D OEGERHPA LS, BRSHICTETTo7, 14
A LA, BEEDRAIN AN & BEEA S A —F & wed D 2 /3o HEEEDL biT-o7

IHH 813, gak 2007) D4 T RTHY, HA 7T OFGERE LT T Tbi, /3
T —RA v MZ XD picture cards ZF T e FVEGIREHERS 2 W BHSTROA 7y "M T
M, AEIT ST —RA 2 b2 O TOBPRIZREH bIEE, ZEENO R 2T,
SO A ETe ) A= 7RO 21T 572,

HA 9~12 1%, NEBRETRODD, SFEMEONIEH b BENATS 7Y M7y MEHT
HY, gk 2007) PE~DHT TV R~ T NiZdhi=b, HH 913, AP
DDHRKBEOFFED Q&A DR ST — M o, FEERIIE A e S TR Y, &
NI & FFaE 21TV, He T — FEHWTRT T—7 24TV, & A DR\
HFERFRERFERNDNWTUE, /S— FF—ICHZ DB X & nZ 72, KT read and look up TX?
D LY EAT, B DEMT— M RTIEZ, H00C, v — MEEIZH D HARTED Q&A
BHBEIZRND LD EATH T U= ~EtlER, D Q&A v— M bE LIEH SN,

LR, A=A NZ U TOT7F2 7D N2D Ularu (65 BOCBEE~DENE {52
% 2016 “-FERR New Crown ENGLISH SERIES New Edition 2 Lesson 5 USE Read Uluru (pp.62-63)
DOWNEEMELIZAZ Q&A T — RN Q&A 21 T, MREDEAIZ L Y, —HE2ITF 5,

18. Q: What kind of actions do not show respect for Anangu culture? Give me examples.
A: Some people clim Uluru and other people take pictures of its sacred place.

19. Q: Do the Anangu welcome visitors? A: Yes, they do.

20. Q: What do the Anangu hope? A: They hope that the visitors will respect their culture and enjoy their
stay while they are in Anangu land.
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Abstract
Remedial education is for students who are deemed unprepared or underprepared for college-level
coursework. Recently, large numbers of Japanese university students are being placed into remedial
courses. As a foreign language, English is one of the core subjects. In this study, the author introduced
output activities in remedial English classes to enable students to review their learning and improve their
English skills. To this end, the students read aloud in English the comprehension questions in the textbook.
Then, they recited the text or performed the skit with friends in the class. Consequent to these output
activities, the students’ understanding of learning was deepened and significant improvements in students’

English skills were verified.
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LT, AFEOER, LT —ay, Axy hOETOFRNL, X7 /n—>7, 5
DUNEY T ABRIZAT TR E, KEORTTIGELHET D, DT, FFLTEL LD,
RS, Fhm, HWEOBER, S FHE, XO%, BIEEEEFHEONTEL, &V O7ERM
72UV, =E (2008) DF O AEDHRIENE ) b FHLEPE £ T A FFBAANEENN T
LT ENHERITE B,

PLED X570 N7y MEEIOZMFIZ LY, FEEOBENEE Y, FENEDEENK
bhbEBEZbND,

5. FHix

5.0, S L xtgdE

AR IET, FINLRFITIE D JGEIHEORT: 1 419 4 Th o7z, FAEITRGER
BRI T AR Ol PAISZERHT DI 7 T AHEEELTRY, U AT 4 TOVEE D%t
G Lo T, FAOIGENT, PFROFENEOEEPVEIR L~V 2 BB,
%51 A HOBRETHRA LA RN — R B3B8 mGE T Ema o T 5 LA
BHL Qe FEE#E GERED =73 | FAEOMMEIGEREThH T2, £,
AREEONRA MRS 272018, IRV K IEEhAATHOIRNT N—7"20 L& HHREE Uiz, #t
FIREDOSE S RGEEBER Y T AR Che FALICALERMT Dz 7 T AR L TRY, #E
Bt & R U< 1 AR DMMESSER L 2T QU e, 5.3 TS HETT A hofER L, 572
BRABIH I XRED BTGB NN TFEDRN T E DGR ST D B 2RI 2 BT (U
—7 7" 1 [8], TOEIC %% 1 [a]), R 30 [RIZZEZ MY L=, AL TOEIC 5%
B Al L, F3EANGE 2B £ TO 10 [HORET, FENEDIRVIKY & LT
TNy MEBNEAT o7, FAEDTGE ORI ZE L C, 2 [EOR¥ET 1 2D
=y T T o =R CREEL DT, FRIOFEEAAR 1 ITRT, 723, 20X
FEHEAZDTIERE, VA=V, V=T 4 U ZIREMR S 720 K O RS L7272
Th b,

F1 2=y MgD 2 IO TOEIEH

N EIJE| TOEIC Part 1,2, 5
2[EH TOEIC Part 3,4, 6,7
52, PREEERK

52.1 #RVIRY %247 5 EEE
BEEOFEIE A 2TV TR IR Y 21T UTEL S, BHOMA E2iud L&
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Zice ZDTD, KA1 SOFEEAIFLSTT U My MEBICREERVIERD Z L L L
7o TIT, FHtE LT —va VOMBREDETT U Ny MNEBIN AR SRR L
THEREOSGEMGRME, Btk A%y FOMAGDOETT v My MEIID FTRER S35
B LTRFERO U A= 7 2IRV IR OxfG & Ui, 65T, SUEFEOIRY IRY O
DIZ, TOEIC #FElE Parts O SUAMIIEOS S A Eiil LT —3 3 Tr U My R L,
Y A=Y 7HEOIRVIRY OF-HIZ,  TOEIC HFlE Pard DU A= FEGELDYGEE S
FEEAFy NTT U Ny b ST, Apds, AREECMHIH L7 ZFED Partl ~part7 ORFEEIZ
DT, TOEIC 788k & [F] UIPAOREE TRk ST D,

522 FEZEDWN

FEEDOTINO—FIZ LN NIRRT, 1 [BIORZET 90 73 CTh 5703, FRERAARH IS ORER,
P TR SEAS FIR R IR A B9 5720, T b 25T 1043 & L, el
HIFRL 80 43 & 7o T,

(== b 1 BIE O]

(D TOEIC Part],2 <% 5R1> (204%))

Partl : VA — 277 7L LT CD M AR, 5 ENENOFHE)HEfl S s
RE 12 AR BEEORIZE)E D, ZIKEOIUY, BGEE 2 R, R EE 5, 31EH
ITIFEOA L — REIES LT, HEEXEEXIED, TOH%RAY V7 N e RAYSEE
ZEDED, FAITHERM LR DEEIDRAMELL, B2 8017, &EICAZ U7k
A O —ERGEEA R D,

Par2 : CD DO¥5GEA 2 [, FESE 5, 3EIBIFFFEDOA ' — RE4E L TR

HEREZ 2B Z WD, ZOBIELDO—% ( ) LA Z U7 N EEAGL, YSE

3 A CHFEEZEZIMOLE 5, ZINEhIUTEEZH T, ZEFNCA D HEEE BRI E
R EE D, BEIDNFEITEE LD O SIOREMER L, BEx B EITY, KIZICA
7 VT N RAS O FERGEA I D,

@TOEIC Part5 (30 4%)

Hr=y NOT—<ThLIEONIAEIT 9, £ Dk, HBREOIIRAOMERRTE 15 IR
DARERE D, FEENEDIUTTAZH T, FEZEIRICGEEIORSE, BAGRSGRSE 2,
IRPRITHBETIINE 2 TR L, ST O EAT D,

@TOEIC Part5 D#EV KD (30 43)
T N7y MEENL 523 28Dz L,
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(2[5 B #2E]
(D TOEIC Part6,7 <Part6 : 2 fH, Part7 : 3> (25%))
Parth : AL ZfEE, ESED, OB, FFEAMH L CTHIELZHND Z &iEXrTe LT
%o ZOBTFAITEM LIRS HBETDREMGR L, FEROSUEEEIZ OV TR T 5,

Part7 : BXLAFHOANS, ETEDL IR ENONTODONEHRE ST 5720, BRI
EFER D, TOM% Part6 & [FRRICA A, RESE D, BBRICHEICRBI LN b#
FZSARZ MR L, B &g 5,

@ TOEICPart3, 4 <£- 28> (5%

Par3,4 & H1Z, CD 2T 20, T EDL D70 Z EBOI TV DD EHYET 570,
BRI EGiEY 5, ERISCEEYR L= EC CD O%GEL 2 [, iS85, HEEDA
E— REE L THESGEZ MY, BxaB2 385, TO%IIO—EH% ( ) iz
L7eAZ V7 NEfU L, SGE% 3 B CHEEZEI RO W5, Zhndibiuls4%s
B TAEFNT AL BigEZ BT EE (TR S5, FAITHER L7273 HEEIA I OFREHMER L,
BEZADEEIT, BAICH ) EAZ ) 7 N RAISEEAR D, ZOR, & EW I
<otz BHDHNIEE B -TZBEES?, FOD72M 0 M0 DI o TAEETS F#R
5D,

® TOEIC Part3 DHEVIRY (30 4Y)
T N7y MEENTL 523 ZBBOZ L,

523 70 N7y MNEBOFRETFIA

AFLOT U N7y MEENE, TRQ0)DOEHEEES] [EEOWINE 3 figwis LT
—vary (pll6~117)] Z&52K2 OFIETEDT=, TE2004)25 5L, ChorusReading
W D Z & THEICT — 7 DI OVt Z &, BuzzReading 13E1ERH S H YD
A= TITH##, Readand Look-up [Z7 F A F & 9130< Bt LA BIF TS 5 HIETH
%, Readand Look-up (%, &Fat& A —F 2 VOHEEAEHED, LT — a e EORKIGE)
DI & LTI E STnd (1R, 2004), LLTICSHEFE L U A= 75807
v N7y MEBIOFRETFIRZ /RS, 7B, 21IHDIN—TORERNEIT44TH D,
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2 TUN Y NEBFREFIE

L

-FEmZ LD

*Chorus Reading

*Buzz Reading

*Read and Look-up
@LvT—iar @AF b
CUEHERNTE) (A= 7 E5E30)
NI DT AR HURIC L DET AR
MEAHE I N— TR
AHNFER (7 V=T ORI D> THRE | -7 —TFFR EEDRN > TITAA—
+5) M- TR D)

(1) SGEFEIREDIRY O80T 7 7y MEE)

TOEIC #tF}# Part 5 OSGEMERRTEIISL=> N 15 WH D, 70 M7y MNEBICHEEL
7oL DBE, LFD 1~5 17T, ZOfMERREN SN T\ b=y MI@kE - A
FNFEOT—<12/2>TED, THECT ( ) WCADRBERSLOTHD, HEDIE
VIRV IFLL FOO~@DFIATI Z /857,

1. We all look forward ~ (to seeing) ~ you very soon.

2.Sheenjoys (swimming)  in her free time.

3.1 (reminded) you to clean your room yesterday.

4. Last weekend, we went horseback ~ (riding)  on the farm.

5. The actress was tired of ~ (signing) ~ autographs.
(Compass Publishing [ & > C % TOEIC) p. 50)

(&l (1559
OFFED Y ALRA v b p— g VEFEICIRIE D L9, HREECH D5 2 HEhH i
ATHEDE D, FATSFSEEAME 220G, EXEHTES, (14)
@Chorus Reading : ZfiDZIZOUVNT, FEIT | LT 00l File, FAENISCETA TN D
M, #EUIFEORKETOA V hr— a HAZER L, HBNTELL e & Bz 2358033
ZZTYANE, 7 7 ARBIZA S TENERRL, EINREDIHITED ONEHHFIL,
SRIZH ) —EEOF L EFHiFE ™D, Chorus Reading 13 2 [El§EV KT, (543)

(@Buzz Reading : 45 HNH /3 D~—ATHEETT 9. G 57)

(@Read and Look-up : £ 1 AR EZ OFEFDEGHA A LT OFENFETITH 235, 2 [BIHLIE
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TN, BOPREFECHT-RIEORSCERGET 5 O, filxiE, 5 MiE- T
X, EORMEORI 5 CEFFET D, 1| ANBHEEZGE L TWDH], 23— M —3HE 2 A
THGEDRE L S TCWDNEHERL, DF -T2 5AI e v e 5 TRMT 295, 788,
FFEDBISL1~5 b ond K 9HIL, LEENEIUTRN S DO TIF WD, AJERICI 1
21 CEFRGET DL OITER LIS, 1 ADEOPRIER Ch TR TEE VKDL L 42
KT %, ZNERFDFFITIRY 0 iRd, C@OOMERNIHEZRY, FEISE 527
EhELIZY Lz, (64))

[LyTF—iar] (154
G&HN LY T— 3 v DEFAE RS, 14

C@THE L7-Ecothing 1 S0EY, 7 —7OfBORTTHRFTE 5 & 5 EATHEE
AU THE T2, (14)

DT N—T"L BIZHENAPNESTED, 1 NTAPEDORN > TL YT — 3 D
BEEIT), FLERZENTRBLTREE TSR EL, J—TREOREN
Wholeb b, RCVBELOBEKETH, HMIEODDMIE I N—T%[a0, DF-7-0, H
AGED L 972 ) AL TG L COAFERNDIGAITRELAATY, WHICHSOSHETIED M)
BEINEEL T DFAEDNBIGEITEDT-Y Lz, Q)

@K DILEEA TOODOFNEL, FHTFIRYITY, (11 5)

Q) VA= TEEIEDRY OO T 7 Ny MNES)

TOEIC R} Part 3 ODEFELAEA LTI A= ZEEHOIRY IR 247272 T "7 v
MNEEICHEE L= 255 LB E L FIORT, U A= 7O IR 1ZLLFOO~ODFIET
1To77

Question 1 through 3 refer to the following conversation.
M: Mary, who’s that woman over there with short hair?
W: The woman making photocopies?

M: Right. Is she new here?

W: Yes. She is the new receptionist.
Question 4 through 6 refer to the following conversation.

W: I have a terrible headache.
M: Well, why don’t you turn on the lights?
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W: Wow, that’s much better.
M: You are going to damage your eyes. My wife’s sister had the same problem.
(Compass Publishing [ & > C % i TOEIC, p.228)

[F7E] (15%)
OHFED ) XA v b p— g U EFEITHR S5 L9, HREICH A5 CAHNN
FATHEIE D, FAIIFFEEBE 200, EXEETEY, 05)

(@Chorus Reading : ZENDZITDOUNT, AL 1 LTI &=Fide, 77 M7y MNEERIO Y
A= TFETIE, A7 VT MR OIGEREVZENZ, MERNR - T HEES, &
DRI DDV Do TABFRIL TR A S I K OIHER LTI Y, ZoiaaEikL
Taede, FHANTGEEZTA TODLRM], BENIFAEDREEA » hr—aAZERL, 6
MZIELL oW E X 0GB Z 2 72551, 7 7 ARBIZ)» TENETERL, £2
NEDLSITED O L, BEICH 9 —ELOILAFEEE D, Chorus Reading (32 [[]
oS, (547)

(®Buzz Reading : % A3 H3DO_N—ATHEEITH. (G47)

(@Read and Look-up : X7 TAT 9, 1 AD3SGHEZFE L CWDHH, 73— M — 3R E4 JL Tt
IIPIELS ERTWDDEMGERL, DEo7tlde v M B TR &7 %, Rt
XBND LI, SCERIFFNSONRLd, ATEEICIE 1 BT | CEwie & 5 ITHR
L7z, 1 AL TES VDD LT 5, ZHVERHIDZTFIBRY M0 T, @@DNH
BEMIEEZRY, FAREEEZEATVE LY Lz, 657)

[Z%> R] (15%)
GHETN ATy hOETNVEHED, (14))

O N—T"447T, A%y MOBAGOFGHILEFTARD D, 8 1~3 BIHORRIL, A
4 TR ETRETHHET D, ENENIIGEZFICH L CHE L, BRELRTICEZD X
NT7pUE, BETU NP EMED KL, FOBRBEEDHNINL>TY 7 A A— M-
THREKT D, B7NV—70 1 [[AHOFEEIEOIUTE S 4 TTHRREOTIETIT 9, BRIICA
wRHIUE, HUETHEFTEZRNLCHE L, KT 5, H4-5EBIE APE41T2742
NS AT, BREITHDI, B4 1TEFED D2 405 A%, BRERICTHINTHEE L, HE0R]
N TY T AA— M- TRET D, ZHHEHICRBAHIUE, B BEo A
PN NIV Z CTREEATH, BEOE, b L, A —0O— ANBNFGEE B CREINRT
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TROSTZHAR, 2350 L FRE TV EHETANEIT L78A1E, &7V —TF DO%EN
T LRIV E LOREEIT ), BETIIREEAEZ LI P2 AF v —%221F 52 L
HEEL L2720 WilziE “Ihaveaterribleheadache.” TITFEAMRE 2 T L% 9 8 TF
FT D7), TNEBEZ NS T N—TTAXy NOMEEITH, TR, (HREOIEES
BAERB e LIS 2 52, K0 BOWREREZUHNT D Z L2 R U, #iEseE okig o
N—TFAY), FERA hR—ya U EOBEMNIE 2720, FEERRIE LIZY L,
(14 4y)

524 HEBEORZE

TR L, R0 IR IGBILIIMIFERRE L [AEROBH, O, TEEIE CREEZITV,
FERREDMR VKD ICH TR 2 S0E, ) A=07 L BICE D HOSE 7—< 1 ZBd B8
RIREICE M7, BIZITSOESE T, 08T —~ ik - RERChiut, %
FHOHE LB - ANEDO7 ) o FOMERE L)Y, ) A= 7 ThiuTRRRIZ,
4G - REFANT —~ &R o IoEMEOFEEZ Y, T4 77— a 38y, &
MNCE 2 SH/720 Lz,

5.3. 120 R IEEhORNAHER

AT, TOEIC XIREETHHDT, RV IRV IEENONRAMERT D720, WO F/E
DYV A= T HBIONY —F 4 V7 OO ERGE LT, #¥E2E2DLE, Kkebid
TOEIC HEABR 2 _&ETH DA, FEOTZEDMRD TR V=, Tl TOEIC 4
EEABR CIIER R <, Ef72 ) A= 7 B XN —TF o 2 7 1DNAE T & 720 & fr
L77, % ZC, B (2016b) %2420 TOEIC Bridge [FBESERT B OAEERABA 2 L,
BRI - LT A NDORAIT BT Uiz, RBRTY A=27 501 Q55), V—F 17
50 (3543), 1% 1 RE USRIZ100 i Ch oo, a7 A MIE 2 11 B3 CHEh
L, H&R7 A MIA CRRaE I LT, 5 14 1 BRZETHEM L7,

6. fEds

TOEIC Bridge H#5ABROHR] « T4 T A hDO A7 OFLRsGEHRZF 4 17T, Zhia R
L&, WL BIZY A=Y, V=T 4 7, RROETIHSRT A MDA T IO
DIV, WREOSR] - FHT A NORAATITHEEN O DD EWRT A0, TA MRaY
)T A Ny 7 RGED Wilcoxon 5 HIERE CHIOT AT, ShREDHEHL
77o 723, Wilcoxon G MBMIEEIT-T-DIE, T —Z DERSI L TR T2 728 T
b, TORERERS T, ZNEY, FRHOFEERT A N (VA= 7, V=T 17,
AT O NCHEEZENRONIZD, HEEOFET AN (VRA=v7, V=T 47,
AR OHWNIIFEZEN RGN0 »T-, Tk, FEOERVIRY 270 N7y ME
T2 LT, UATATNVFEDY) A= T HBION) —F 4 7 e L-Z L
DB ST,
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4 CHAT - FHRT A bR

B RME BRI S EERE

JR=27 14 37 27.84 5.55

=l V—F 7 19 14 38 24.63 5.74

YT 31 65 5247 9.03

R UZEVE 20 37 31.05 531
1A V—F 47 19 17 35 27.74 459

E 37 72 58.79 8.55

2= 2 36 28.65 442

Al V—F 7 20 18 40 26.75 5.15

T 43 69 55.40 734

B Uiiyf 18 39 29.70 5.50
i V—F 47 20 14 41 2835 6.28

TG, 32 68 57.85 7.52

*S5 HR - FHRT A MRIERER

FERRE (n=19) HEHEE (n=20)
YR=LT U—=F4 B VR=LT V=T e
VA 2.570 2704 -2.800 -847 -907 -1.701
LR EN=N
fifeg 010* 007%* 005 ** 397 364 089
()
gﬁiigg 59 62 64 19 20 38
Note. N=39
<05, ¥ < 01.
7. #EER

REEROFER, FRHEO Y A= 7B IO —F 4 v 77 (CoDhERTHE, L
FEENET D) PERICAE L Z MRS, FOEHIZOWTELET 5,

FT, FEORVIRY ITHBWT, AXBEIMENN-Z LB 6D, B, DR
WD FHATESCEMERIIRESC U A= VT RIBEOTS A IS U CREARTZ & T, EhEWIC
HEHTHZ &R0, AhMuZ2 B U e Z2BHF L QU e o 7oy, 7 EiiE S 72072
IR D%, BLOFERNAAR LIZEB XD, SDIZ, UERIGEDOFIIRT 55
DELHOTTHAH, B, SUETIIEAIOMERAE BN L, AR Z ORJEIC
BhET 2NE Th o7 LHfELTZY, MEBRh>T-BEEOR Y 25T, TZO¥EE
DD X IHFN DD 1w THE V-T2 L ThD, IBIZ, Ly T—a
LRAF Y NCIHRED IR OMEAR S, BYR L7200 Y Tholo EHEEO SR, %
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IXFEE LSO TR T2 Z LIZEADOW G LIV, Z0E, HIEEEz27-0,
SHITHE LY LT, BT _RERORRIIEDIZEEZ NS, £L T, Hat, LT
—vay, A¥xy FORTOEETEFIHRTEDL LD, BiEHRE, FHl, HIEOEIR,
SRR, I, KO, BAELEEOMLTEL, &V ORI CHEDOHRTERE ) b
HEBEE TO A XIS TN Z L B DD, TDL D7 A RO |2 L
D, FEEOHFNEE Y, FENEOTEENH LN Z EIVNEIND,

A BTSN S, FEE OB R IR 5T U b7y MEBIOZRRE 2 Hind, £,
YR=2 7NN E LI Z L2 T, BERtl L0 SCFEERFEOM K o120, HiE
VAT DO TN, FREOBE~OBERINEE T2 LB ZBND, T CHIEE
AV TEHR, BB L ODRM M, D LT OMERIND L2l >TEDTHA D,
F7o, BIPOLEWREULDL X IR0, EFEROIIINFIZHETEL, V—T 1 7B
THIRRRIZ, BP0l X EGEMEJREIC R > CE I ENEZ LD, I B, HiERm
DAL LT 0, SAERBIO BB LA TN 572 E12 80, LIRTE W F0heedod < 720,
NEERINE £ -7 L HIWTCT& 5, & 512 TOEIC Bridge BEABRIED U —F ¢ 7 73— |
WISGERE L 35 2 LD, Twac &k a2/ e giE o EbEZ 5D,

ZLT, BRIIFIZL LT —2a b RAFy MO U /N—P)LT, #B0IR L THGEE A
720, FHEROIOITEZ LD EHRLEAMELHFE LT, FHETAHELEOA Ty M b
25 LIl oTz, By EhE - 7 FREO SO & B el o 7 GE4 ik L TRl L7z
7o, SUEDSAICIE - T & & BT, HEEORECHE DO/ ) ORMRE X 0RO Z L35
Zbb, OFV, SEEMEIOWNEEMTONZEE A L9, ZHUTNAT, Ly T—va
CTIINTEED T D L OICEET 729, £ L TAT Yy P TCIIRIEFRASCY = AT vy —HHD
N2 &M, ELDOEWAEZTNE EOLHIERTH0IRL-EEZLND,
HUZE Y, ZOHOFENEOEMN I HIRED & & HIL, JWERIGEOE LRMEIZLY
—JEREEFPNEDOTHA D, TP FENENES LIGENNM E L S cE 5,

BARIZ, AFEEROWRY IZOIEENY, FAEITHEMNREESINE (R LIz L& 2 6D, HE
YGERFFT DI, ZTHTIHRENISINT 5 2 LI1XTEAR, A%y hOBE<TIE, 7
— T OMEOIFE I E 252720, IN—T2E T ODOREEIT-T2720, BHIHE
WNEZ B, FEEIR R EB o=t B2 b5, FEEIICFEZIRVIED Z LT
LA CNDIE IR L, FEEDOBRPNEE T DTHA 9,

8. Bbviz

AEETIE, BHEOEA E BROENZT D My N LSEiid 5 2 LN TERh ol &
FEOTFIRIN ISR RIS ENHH Z LTk, KEETBEIC LG, S5
FEEREEAHA T, U AT 4 TIVFEDTGE IROFE R &SmO LT U Ny NOHEx
S92 Z LA SH%OMEE T2,

PGB AT 4 TNVEEBL, FEEDETFRFAEOIGEIRFRHENE EO L D@D L0
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L 725 LIAIRAS, EAUTEED D BAENDIREERZ S0 D Z & bWAIE LB Z D, FED
ZHETOMETIE, BN AT 4 7 IAZZEOHEICBE 2 K> T2, REHFELET
WD EWS FEPDIR IpnoTe, 1T, BB RIS 7o iR &~ 72 Tl
<, SRIFFEDERIR COYR— NAESY T AEEAX NI Y, Bix 72 CTHGED 2
T4 TNVHEBIREA, WA RAER, oS M HCER LW EB 2 D,

8

1. Efi 2 OFGEE LOFRCEFL L CERa— NI+ 252 (P9, 2012),

2. WIEWIRIZ R8RS TOEIC 78 & DIGERERIR AT TRV, B GEE
XD BR, FEDFIET 5 U AT 4 T ARG T AOi@E D TOEIC 7 A MR
300 AUTT7Z 72V LUV T o 72,

3. B 1A HORETH ORI — REFRICTAISE ., TONRIL, 4RI, =7 F—2A
LA A BAGECE)E, J5E0 LR 25600800 LR 3. BETHLHEFET
B2, 4. EBLBEWS T, ST, O 5 OOBREO )b —0iA THIE X
BDHDTHD, HdileH IR L [FREOREER Th o7,

4. Mann-Whitney @ U REDFER,  Z=- 884,p=2399, 2T r=.14 ThHHo7=,

5. fERZEIIE & > THEH TOEIC, Compass Publishing, 2009 Téh->7-, AFhi> BIEA =
T1X250~400 L72o>TEY, VAT 4 TIVFARBRO#GELEZ D,

6. & TCHO2=y M CEREEMOFAITN 2D o7, FIUZ 2~3 [ LEhEDR -T2 &
IFAEBNED, EOGETXIEMR LI-FEOHF TRODEE LW E D S OZBIT 3 30k
FEER TSR S,

7. AT L7z TOEIC Bridge FRESERHBAHERE, N E COEEDRRL Y AT
A TIVBE O CHR - 57T A R LTEH L2 b O TH 5, #5313 TOEIC %5 Th
ST, FESICRRLIZEY, BEEEOHSEIMELS, FFROFENEDOEE L~V DR
W R 54T T, Wo T, FED Y A= T HB IO —F ¢ > T OB EHER
%1Z1E, TOEIC Bridge MBS HESHERABROME D2 Th D L& R T,

ZEIR

Jr IR (2015). TATHERS & BURIE A 1900 2 SERRIREOER: —CLT OFika AHE L C—) [#
BHAEFEE] 1(1), 15-22.

WSk - $aARME « U—R, A KU T - A - TEERIL (2016). [SEEENCHT 5
MRV J OIFEWIGE « 5 _SiEEEIIROBLICIE DN T INFREGERE
22l 16,212-227

DHRIARC (20082). T35 1 % 7247 U 'y MEMZRON JHGCE @R 77 M7 > b
EROIGERIE] HOT - HEHIR

FHIAC. (2008b). 1252 & HORKHUI e 2 i) FHaC (W) [7v My NE
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