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Investigation of Demotivational Factors, Motivation and Amotivation for
Junior High School Students in the Japanese EFL Context

NISHIDA, Rieko
Osaka University
TAKAGI, Tomoki
Nagao Junior High School

Abstract

The present research focuses on demotivational factors, motivation, and amotivation concerning
junior high school students in the Japanese EFL context. In particular, the study focuses on the overall
tendencies of demotivational factors, motivation, and amotivation, and the relationship between
amotivation and demotivational factors, and also identifies different learner tendencies in language
learning for Japanese junior high school students. The participants were 388 public junior high school
students: 122 students from the 1% grade, 144 students from the 2™ grade and 122 students from the 3™
grade. The results indicated that students tend to show high intrinsic motivation and identified regulation
and showed low amoviation, and in correlation analyses, amotivation was highly positively correlated
with demotivating factors. Also, the different group structures of motivating and demotivating factors
revealed underlying student characteristics in language learning among junior high school students in

the Japanese EFL context.
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1. Introduction

In the context of rapid globalization and reflecting the influence of early English education
worldwide, the Ministry of Education (MEXT) in Japan introduced English classes to elementary
schools in 2011, so as to strengthen and enhance English proficiency (MEXT, 2014). When English
classes were introduced as compulsory for elementary school students, they started from the 5% and 6
grades. In 2014, the “English Education Reform Plan corresponding to Globalization” was announced
by MEXT, a new set of guidelines for the Course of Study which was to be introduced in 2020 (MEXT,
2014). Under the new guidelines, elementary school students were required to take English Language
Activies to develop basic English communication skills starting from 3™ and 4" grade, and 5" and 6%
grade students were required to take English Language as a subject to develop basic English language
skills. Accordingly, junior high schools were required to include high-level English activities, including
presentations and debates, and English classes were required to be conducted in English in principle
(MEXT, 2014). As the Ministry demands high proficiency in English, and students face entrance
examinations for high schools and universities which focus on high-stakes performance-based English
tests, in the past study, some students seemed to lose their motivation in language learning or show
declining motivation over the 1% year of junior high school (Koizumi & Matsuo, 1993; Yamamori, 2004).
The emprical study concerning motivation and demotivation for junior high school students, however,
has not been conducted recently. Motivation is known to be one of the crucial factors in language
learning (Gardner, 1985; Domyei & Ryan, 2015), and therefore, identifying factors for demotivation at
an early stage can become a key factor. In this paper, factors involved in students’ motivation in English
learning will be explored as well as demotivating factors, as studies in motivation in junior high school
are limited in number and demotivating factors concerning junior high school students are also limited
in number. Identifying overall tendencies among junior high school students in the Japanese context will

be crucial in the development of English learning in the Japanese EFL context.

2. Literature Review
2.1 Learners’ Demotivation

According to Démyei and Ushioda (2011, p.139), demotivation concerns “specific external forces
that reduce or diminish the motivational basis of a behavioural intention or an ongoing action”. Thus,
demotivated learners may lose their interst or their motivation decreased for certain reasons. In the
Japanese context, demotivation has been studied in Japanese EFL learners in the past though the studies
are still limited in number (e.g., Falout, et al., 2009; Kikuchi, 2009, 2015; Kikuchi & Sakai, 2009; Serai,
2018). These focus on either high school students (Kikuchi & Sakai, 2009) or university students
(Agawa & Takeuchi, 2017; Falout, et al., 2009; Kikuchi, 2009, Serai, 2018).
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In Kikuchi (2009), a study was conducted to see what factors can cause demotivation in Japanese
high school English classes. The participants were university students who each had an interview and
completed an open-ended quesionnaire examining their experiences in leaming English at high school.
Through this qualitative research, the study found 5 different categories of demotivating factors
including 1) individual teacher behaviour in the classroom, 2) the grammar-translation method used in
instruction, 3) tests and university entrance examination, 4) the memorization nature of vocabulary
learning, and 5) textbook/reference book-related issues. The study concluded that many factors
connected with demotivation tend to be related to the old-style teacher-fronted teaching approach, and
the fact that English classes placed a strong emphasis on preparing for the university entrance
examination, focusing on tests and the memorization of the course books. Teachers should avoid a
teacher-fronted teaching approach, and make sure that teaching should not be one-way, while students
need to actively participate in the class.

In Kikuchi and Sakai (2009), a survey consisting of 35 items was conducted with 112 high school
students of English. They conducted a factor analysis and 5 different factors were extracted in their study
including 1) course books, 2) inadequate school facilities, 3) test scores, 4) non-communicative methods,
5) teachers’ competence and teaching styles. Among these, descriptive statistics revealed that inadequate
school facilities showed lower scores than course books, test scores, non-communicative methods and
teachers’ competence and teaching styles, meaning that students considered inadequate school facilities
as a less demotivating factor than the other four factors. Of these four, course books and non-
communicative methods were revealed as the highest demotivating factors, indicating that for high
school students in the Japanese context, course books and teaching methods can trigger students’
demotivation in language learning.

In Kikuchi (2011), in a study involving high school students, a six-factor model was used to
investigate demotivation. The factors consisted of teacher behavior, characteristics of classes, class
environment, class materials, experience of failure and loss of interest. Of these, items for “teacher
behaviour” included examples such as “the teacher’s explanation was not easy” and “teachers’ English
pronunciation was poor”, and the items for “loss of interest” included “I lost the purpose of studying
English” and “T lost my goal to be a speaker of English”. In addition, the items for “experience of failure”
included “I couldn’t do as well on tests as my friends” and “I got low scores on tests”, and the items for
“class materials” included “‘a great number of textbooks and supplementary readers were assigned”” and
“topics of the passages were not interesting”. In this study, strong correlations were observed between
experience of failure and loss of interest (»=.58, p <.01), and between teacher behaviour and experience
of failure (»= .47, p <.01). The study also showed a strong path from demotivation to class environment

(with a path coefficient of .74), and from demotivation to loss of interest (with a path coefficient of .69).
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This means that if students are demotivated, it may lead to a loss of interest and influence their classroom
environment.

In Falout, Elwood and Hood (2009), 900 Japanese university students were surveyed. By
conducting a factor analysis, nine different factors were identified and these nine factors were identified
as belonging to three different categories: 1) external conditions of the learning environment (teacher
immediacy, grammar-translation, and course level), 2) reactive behaviour to demotivating experiences
(help-secking, enjoyment seeking, and avoidance), and 3) internal conditions of learners (self-
denigration, value, and self-confidence). They found that internal conditions of learners and reactive
behaviour to demotivating experiences can correlate with long-term language outcomes. In addition,
they found that students with high proficiency are more likely to show high scores in self-confidence,
enjoyment-seeking and teacher immediacy than students with low proficiency. They indicated that Non-
English students with beginning and low proficiency were less likely to overcome their affective states
when faced with demotivating experiences.

Demotivation among learners has been observed in Japan. Ushioda (2013) indicates that
demotivation is viewed as problematic: as “there are dissonances and tensions between ‘English for
exams’ and ‘English for communication’ at different stages of education, it seems important to try to
understand what learning English means for students, and how they see English fitting into or not fitting
into their personal system of values, goals and identities” (p.9). This demotivation phenomenon is partly
because junior high school students and high school students are faced with a washback effect of high-
stakes performance-based tests, courses and syllabi due to the entrance examinations for high schools
and universities. As a result, students at junior high schools and high schools struggle with the
memorization of textbooks necessary to pass these tests.

As indicated above, demotivation seemed to be observed in the school context in Japan. Because
of that, identifying the general tendencies of motivational and demotivational factors in the Japanese
context plays a crucial role in educational settings, as we need to think about how to avoid demotivating
factors and processes that students might face during their school years. Also, identifying the general
tendencies of demotivating factors, the relationship between demotivational factors and amotivation, the
relationship in demotivational factors and also learner characteristics can be vital for junior high school
students in language learning in Japan, as studies are still limited in number. Motivating students in a
language classroom is crucial, and at the same time, reducing demotivating factors for students can

become a key element in language learning in the Japanese context.

2.2 Motivation and Amotivation
During 1990s, the motivation studies focused on language learning and the L2 classroom situation
(Williams & Burden, 1997), and the Self-Determination Theory (SDT) (Deci & Ryan, 1985, 2002) was
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introduced to the field of motivation, and became common in the field. SDT distinguishes less self-
determined forms of motivation (extrinsic motivation) from more self-detemined forms of motivation
(intrinsic motivation). When learners are intrinsically motivated, they feel learning is enjoyable and the
rewards are related to learning itself. On the contrary, when learners are extrinsically motivated, their
learning is linked to external factors including external goals, reward or punishment (Deci & Ryan, 1985).
In extrinsic motivation, there are four types of regulation: “‘external regulation”, “introjected regulation”,
“identified regulation” and “integrated regulation”. In addition to intrinsic motivation and extrinsic
motivation, in SDT, there is “amotivation” which refers to a non-self detemined from of motivation, and
is not self-regulated. Demotivation and amotivation seem to be similar in definition, but differ from each
other. Amotivation is defined as “the state of lacking the intention to act” (p.17). When students are
amotivated in language learning, they do not study at all, or they study the language passively, and they
have no intention to study the language or work on language learning. According to Domyei and
Ushioda (2011) ““amotivation’ is related to general outcome expectations that are unrealistic for some
reasons, whereas ‘demotivation’ is related to specific external causes (p.140)”.

A number of studies based on SDT have been conducted in Japan, either as cross-sectional studies
(e.g., Kojima & Yashima, 2017; Ohama, 2019; Nishida, 2013a) or as longitunal studies (e.g., Hiromori,
2006; Nishida 2013b, 2021), targeting elementary school students (Nishida, 2013b), junior high school
students (Nishida, 2015), high school students (Ohama, 2019) and university students (Agawa &
Takeuchi, 2017; Hiromori, 2006; Kojima & Yashima, 2017; Nishida, 2013a). Among the cross-
sectional studies, one previous study showed that junior high school students with low proficiency had
low scores in motivation and other affective factors (Nishida, 2015). In addition, the previous studies
revealed high scores in perceived relatedness than perceived autonomy among high school students with
low proficiency and learning difficulties (Ohama, 2019). In addtion to these findings, in Nishida (2013a),
students with low proficiency showed lower scores for intrinsic motivation and other affective factors
than those with high proficiency. Empirical studies based on SDT are still popular in the Japanese context.
In the past studies, however, those involving junior high students are still limited in number. Identifying
the overall tendencies between demotivational factors, motivation, and amotivation among junior high

school students can, therefore, provide a new perspective in the field.

3. Research Questions

The present research, therefore, intends to explore demotivational factors, motivation and
amotivation, concentrating on junior high school students in the Japanese EFL context. In particular, it
focuses on the overall tendencies of demotivational factors, motivation, and amotivation and the
relationship between amotivation and demotivational factors, and identifying different learner tendencies

in language learning in Japanese junior high school students in the Japanese EFL context. Identifying
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different learner tendencies is vital to understand learner characteristics in language learning in the

context of Japanese junior high school classrooms. The research questions are:

1) What is the overall tendency and the grade differences with regards to demotivational factors,
motivation, and amotivation among junior high school students in the Japanese EFL context?

2) What is the relationship between demotivational factors and amotivation, and the relationship in
demotivational factors for junior high school students in this context?

3) In what ways can learner characteristics be identified in language learning for junior high students

in relation to demotivational factors, motivation, and amotivation?

4. Method
4.1 Procedure
The questionnaire was distributed to public junior high school students in the second semester of 2019,

and they took the questionnaire in the classroom.

4.2 Participants
The participants were 388 public junior high school students in the Kansai region; 122 students
from the 1% grade, 144 students from the 2™ grade and 122 students from the 3™ grade.

4.3 Questionnaire Items

In order to conduct the present research, scales from previous research were used and adapted for
junior high school students. A five point Likert scale was applied for the questionnaire items, from 5
(strongly agree) to 1 (strongly disagree). With regards to SDT scales including intrinsic motivation,
identified regulation, introjected regulation extrinsic motivation and amotivation, items from Hiromori
(2006) were used and demotivation items including loss of interest, class materials, teacher behaviour
and experience of failure were taken from Kikuchi (2011) and Serai (2018) (see APPENDIX A for
details), which were originally applied to high school students and university students, respectively, and
adapted for the junior high students in this study. Cronbach’s alphas were kept for reliability (see Table
1 for alpha levels). SPSS Ver.24 was used for analysis.

Table 1.
Cronbach’s Alphas
Item Cronbach's Reference Item  Cronbach's Reference
No. Alpha No. Alpha
Intrinsic Motivation 5 .94 Loss of Interest 5 a.95 Kikuchi
Identified Regulation 5 a.95 . . Class Materials 3 0.84 (2011)

R . Hiromori . K
Introjected Regulation 5 a.73 (2006) Teacher Behaviour 3 a.91 Serai
Extrinsic Regulationo 5 0.66 Experience of Failure 6 .94 (2018)
Amotivation 2 a.81
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4.4 Ethical Consideration

The authors were responsible for the ethical considerations of the current study. In order to
conduct the study, the first author sent a research proposal and a consent agreement to the principal of
the public junior high school where the research was to be conducted. The authors promised that the
students’ names would remain anonymous, and after conducting the present study, a brief summary
would be provided to the school as well as the City Board of Education. In order to distribute the
questionnaire, all items were carefully structured by the authors and teachers at the school and confirmed

by the school principal. The questionnaire was distributed to students by English teachers at the school.

5. Results
To investigate the first research question, “What is the overall tendency and the grade differences
with regards to demotivational factors, motivation, and amotivation among junior high school students

in the Japanese EFL context”, descriptive statistics were conducted (refer to Table 2 for details).

Table 2.

Mean Comparisons for Motivational and Demotivational Factors in Grades

Intrinsic Identified  Introjected ~ External Amotivation Loss of Class Teacher  Experience

Motivation ~Regulation Regulation Regulation Interest Materials ~ Behaviour  of Failure
Ist 3.48 3.91 3.10 3.24 2.30 2.24 2.22 2.01 2.36
2nd 3.24 3.82 2.95 3.09 2.44 2.54 235 2.32 2.81
3rd 3.66 4.01 2.95 3.05 2.10 2.30 2.04 1.80 2.34
Total 3.45 3.91 3.00 3.12 2.29 2.37 2.21 2.06 2.52

As indicated in Table 2, students tend to show high intrinsic motivation and identified regulation
and low amotivation in SDT. Introjected regulation tended to be higher than external regulation, and
these tendencies were observed throughout the grades. Demotivational factors including loss of interest,
class materials, teacher behaviour and experience of failure were low. Of these, experience of failure
scored higher than the other demotivational factors, and teacher behaviour was revealed to be lower than
the other demotivational factors. In all grades, similar tendencies were observed for demotivational
factors.

To explore the second research question, “What is the relationship between demotivational factors
and amotivation, and the relationship in demotivational factors for junior high school students in the
context?”, correlation analysis was carried out. The results revealed that amotivation was highly
correlated with loss of interest (r= .51, p <.01), class materials (» = .49, p <.01), teacher behaviour (
= 47, p<.01), experience of failure (»= .48, p <.01) (Table 3). In addition, demotivational factors were
highly positively correlated to each other. Loss of interest was highly positively correlated with class

materials (» = .65, p < .01), teacher behaviour (» = .57, p < .01), and experience of failure (» = .68, p
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<.01). Class materials were highly positively correlated with teacher behaviour (» = .79, p <.01) and
experience of failure (» = .70, p < .01). Teacher behaviour was highly positively correlated with
experience of failure (» = .63 p <.01). Of these, the highest correlations were observed between class

materials and teacher behaviour, and between class materials and experience of failure (Table 3).

Table 3.

Correlation between Motivational and Demotivational Factors

Intrinsic ~ Identified Introjected External Amotivation Loss of Class Teacher
Motivation Regulation Regulation Regulation Interest Materials Behaviour

Introjected Regulation 4™

Identified Regulation 517 a7

External Regulation 34" 397 62"

Amotivation -49™" _46 -.09 -.06

Loss of Interest .52 -5 -26" 13 517

Class Materials _44” 1 218 _13" 49” 65"

Teacher Behaviour 43" _39"" _13" _10" a7” 577 79"

Experience of Failure  _ 43" -34" 17" -10 48" 68" 70" 63"

# p<01,* p<.05

In addition to finding the relationship between amotivation and demotivational factors, and to
answer the third research question, cluster analysis was conducted to identify the underlying clustering
structures of language learning for motivational and demotivational factors. In order to conduct cluster
analysis, hierarchical cluster methods were demonstrated with the use of Euclidean distance. In the use
of cluster analysis, a dendrogram indicated the cut-off points that identified three clusters.

In comparing the details of the three clusters, Cluster 1 included 118 students — they were high in
motivation, and low in amotivation as well as demotivational factors. Regarding demotivational factors,
Cluster 1 showed very low scores for loss of interest, class materials, teacher behaviour, and experience
of failure, with mean differences ranging from M = 1.14 to M = 1.33. In addition, Cluster 1 was revealed
to be high in intrinsic motivation (M = 4.30) and identified regulation (M = 4.69). As we can observe,
these students were very highly intrinsically motivated and showed high in identified regulation, but
showed low in amotivation and demotivational factors. Cluster 2 included 165 students and they
exhibited the midpoint of motivation and demotivation in comparison with Cluster 1 and Cluster 3. In
Cluster 2, the study indicated intrinsic motivation (M = 3.49) and identified regulation (M = 4.09), and
the mean score of demotivational factors, which ranged from M=2.13 to M =2.76. In Cluster 2, intrinsic
motivation and extrinsic factors were higher than amotivation. In Cluster 3 with 105 students, motivation

was low, and amotivation and demotivational factors were high. Intrinsic motivation was low (M=2.44)
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and amotivation was high (M = 3.22). The highest factor, in total, among all demotivational factors was
loss of interest (M = 3.49) (Table 4, Figure 1).

For the three clusters, Wilk’s Lambda was .19 (p < .01, u>= .56). Cluster 1 consisted of 118
students, including 42 1% year students, 33 2™ year students, and 43 students from the 3™ year. Cluster 2
consisted of 165 students (51 students from the 1% year, 60 students from the 2™ year, and 54 students
from the 3™ year), while Cluster 3 consisted of 105 students (29 students from the 1% year, 51 students
from the 2™ year, and 25 students from the 3™ year). All variables revealed statistical differences when
a multivariate analysis variance (MANOVA) was carried out. As shown in Table 5, the MANOVA for
the three different clusters revealed statistical significance, particularly in the following variables: loss of
interest (F (2,385) = 229.17, p < .01, u? =.54), class materials (F (2,385) = 188.55, p < .01, p2= 49),
experience of failure (F (2,385) = 175.15, p < .01, p?= .48), and identified regulation (F (2,385) =
182.89, p < .01, u?>= 49) (Table 5).

Table 4.

Descriptive Statistics for Motivational and Demotivational Factors in Clusters and Grades

M SD N M SD N

Cluster 1~ 4.30 0.63 118 Cluster 1~ 1.19 0.39 118

Intrinsic Motivation Cluster 2 3.49 0.79 165 Loss of Interest Cluster2  2.50 0.96 165
Cluster 3 2.44 0.80 105 Cluster 3 3.49 0.88 105

Cluster 1~ 4.69 0.42 118 Cluster 1~ 1.20 0.33 118

Identified Regulation Cluster 2 4.09 0.81 165 Class Materials Cluster2  2.36 0.91 165
Cluster 3 2.75 1.00 105 Cluster 3 3.11 0.80 105

Cluster 1~ 3.40 0.81 118 Cluster 1~ 1.14 0.31 118

Introjected Regulation Cluster 2 3.02 0.75 165 Teacher Behavior Cluster 2 2.13 0.89 165
Cluster 3 2.50 0.65 105 Cluster 3 2.98 0.93 105

Cluster 1~ 3.37 0.78 118 Cluster 1~ 1.33 0.53 118

Extrinsic Regulation Cluster 2 3.23 0.79 165 Experience of Failure Cluster2  2.76 1.07 165
Cluster 3 2.67 0.69 105 Cluster 3 3.47 0.86 105

Cluster 1~ 1.58 0.82 118

Amotivation Cluster 2 2.21 0.92 165

Cluster 3 3.22 0.80 105
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Table 5.
MANOVA for Motivation and Demotivation in Clusters x Grades

Type I Mean 5
Error 4 Square F P n
Intrinsic Motivation 193.10 2 96.55 172.44 0.00 0.47
Identified Regulation 219.42 2 109.71 182.89 0.00 0.49
Introjected Regulation 44.47 2 22.23 40.06 0.00 0.17
Extrinsic Regulation 30.32 2 15.16 25.93 0.00 0.12
Clusters  Amotivation 152.83 2 76.42 103.85 0.00 0.35
Loss of Interest 297.49 2 148.75  229.17 0.00 0.54
Class Materials 209.36 2 104.68 188.55 0.00 0.49
Teacher Behaviour 189.97 2 94.99 158.46 0.00 0.45
Experience of Failure 269.98 2 134.99 175.15 0.00 0.48
Intrinsic Motivation 215.57 385 0.56
Identified Regulation 230.95 385 0.60
Introjected Regulation 213.65 385 0.55
Extrinsic Regulation 225.05 385 0.58
Error Amotivation 283.30 385 0.74
Loss of Interest 249.90 385 0.65
Class Materials 213.75 385 0.56
Teacher Behaviour 230.78 385 0.60
Experience of Failure 296.72 385 0.77

6. Discussion

The present research has captured a number of findings on the overall tendency of and the
relationship between amotivation and demotivational factors, and also different group structures of
motivation and demotivation, showing underlying individual differences among junior high school
students.

The study results indicated that students tended to show high in intrinsic motivation and
identified regulation, and low in amotivation and demotivation in overall tendencies. Identified
regulation followed by intrinsic motivation scored highest among motivation. The results were generally
fruitful, as junior high school students show in high motivation and low in amotivation and demotivation.
In addition to overall tendencies, different grade showed a similar tendency, and these results were not
found in the previous studies. In the past study, Serai (2018) investigated motivation and demotivation
for university students, as well as other affective factors, finding intrinsic motivation and extrinsic
motivation showed high and amotivation and demotivational factors showed low. In the light of
educational psychology, according to Deci and Ryan (1985, 2002), intrinsic motivation is a powerful
predictor for learners’ motivation in language learning and intention to carry on language learning. As
the present study shows high in motivation, it seems to show hope for language learning for junior high
school students, although further study still needs to be conducted with different areas and schools in
Japan, as the participants in this study were limited to a single junior high school in the Kansai region.

11
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Secondly, the study has found that there is a relationship between demotivational factors and
amotivation, and the relationship in demotivational factors. To identify how the present study results
linked to the amotivation and demotivational factors, a correlation was conducted that showed
amotivation was positively highly correlated with demotivational factors. These results were not found
in the past studies. In addition, demotivational factors are positively highly correlated with each other.
Kikuchi (2015) similarly found that demotivational factors including teachers’ behaviour, experiences
of difficulty in language learning, the classroom environment and loss of interest in language learning
showed high correlations to each other. In Kikuchi (2011), the study showed strong correlations between
loss of interest and experience of failure, and between experience of failure and teacher behariour. In the
present study, similar findings were identified between loss of interest and experience of failure, and
between experience of failure and teacher behaviour. In addition, in the present study, high correlations
were observed between experience of failure and class materials, and between class materials and teacher
behaviour. Serai’s study (2018) indicated that experience of failure and class materials as demotivational
factors were positively highly correlated. Serai (2018) concluded that teachers need to use appropriate
teaching materials for students as inappropriate teaching materials and experience of failure in language
learning were positively highly correlated. The results thus show that when students feel negative about
teachers and are not interested in the teaching materials used in language classes, it may lead to
demotivation, so chosing appropriate teaching materials for these students is crucial in language learning.
In addition to these findings, amotivation was highly correlated with demotivational factors. In a
pedagocial situation, to solve these problems, it can be suggested that teachers may be able to provide a
short quiz on a regular basis in order to enhance students’ motivation and comptency in the classroom.
Enhancing students’ extrinic motivation by providing them the short quizzes may be able to reduce
demotivation in a language classroom, and also the short quizzes may help teachers to understand and
keep a watch on students’ current situations on learning. Level of difficulty of English quizzes can be
modified and changed, so when students receive a high score on the quizzes, they feel better which may
lead to enhance students' motivation in English learning. In addition to prepare the short quizzes,
teachers can integrate students’ favorite activities in the language classroom. For example, students may
prefer singing songs in the classroom, if so then, teachers can intetgrate students’ favorite songs and/or
students’ favorite activites in the classroom. As indicated earlier, amotivation is defined as “the state of
lacking the intention to act” (Deci & Ryan, 2002, p.17), and demotivation is defined as “specific external
forces that reduce or diminish the motivational basis of a behavioural intention or an ongoing action”
(Dornyei & Ushioda, 2011, p.139). It is therefore vital for practitioners to prevent students falling into
this state but instead they need to motivate and positively reinforce their students in the language

classroom.
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Lastly, to identify different groups based on learner characteristics in language learing, and to
compare differences in these groups and grades in comparison with motivational and demotivational
factors, closer analysis revealed underlying individual characteristics in language motivation and
demotivation, enabling division into three different groups. This tendecy was not found in the previous
studies. Taking a glance at the three clusters in detail, as shown in Cluster 1, with 118 students showed
the highest intrinsic motivation, identified regulation and introjected regulation, and also showed the
lowest amotivation and demotivational factors. In Cluster 2, 165 students were identified. It was found
that the scores for Cluster 2 were around the midpoint for intrinsic motivation, extrinsic motivation,
amotivation and demotivational factors. Nearly 45% of the students were allocated to Cluster 2, and this
cluster included more students than Cluster 1 and Cluster 3. Cluster 3, which consisted of 105 students
revealed the lowest scores in intrinsic motivation and extrinsic motivation, and showed high scores in
amotivation and demotivational factors. Overall, in cluster analysis, it was revealed that there are
underlying individual differences in language learning and motivation and demotivation enabling
division into three different learner characteristics for junior high school students overall. Students with
higher motivation tend to show lower demotivation as shown in Cluster 1, while students with higher
demotivation show lower motivation as shown in Cluster 3. The results could not have been identified
without conducting the cluster analysis. With these results, it can be said that practitioners in the present
study, therefore, need to pay attention to these students who may be feeling demotivated in language
learning. In Cluster 3, particularly, loss of interest revealed the lowest among three clusters, and these
students may have lost their interest in English or tend to lose their motivation to study. Generally,
identifying these students in the classroom early so as to prevent the onset of demotivation is thus crucial
in language learning. Preventive measuremens thus need to be taken in practical settings, for example,
integrating their favorite tasks in English class is needed. Pedagogically, as for these students who lost
interest in English, they may dislike or do not enjoy English in the classorom anymore. One way to
improve this problem is to utilize students’ favorite activities in pairs or in small groups in the classroom,
as learning in pairs or small groups gives leamers more speaking and thinking time and may lead to

successful experiences in learning.

7. Conclusion

As indicated earlier, the influence of rapid globalization on policy making is reflected in early
education in Japan, with the result that students are required to leam English. Also, under the new
guidelines from MEXT, the government demands high proficiency in English for young learners. The
students are focused on learning English through grammar-based translation in general and also they
face entrance examinations for high schools and universities which focus on high-stakes performance-

based English tests. It is therefore vital for junior high school students to try not to lose their interest in
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language learning and prevent the onset of demovation, but instead practitioners need to keep their
students’ motivation in language learning. Enhancing students’ motivation by choosing interesting
content materials is vital in the language classroom. Also, teachers’ behaviour, including their support
for students, can be a vital factor in the classroom situation, as it may lead to an increase in students’
motivation in language learning. Overall, the present study hoped to provide empirical results regarding
the overall tendencies and characteristics of students, as well as the relationship between amotivation

and demotivational factors for junior high school students in the Japanese EFL context.
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Abstract

Academic engagement is a construct of educational psychology related to multiple constructs and
outcomes: school drop-out, satisfaction with school, disruptive behavior, motivational climate, teacher-
student relationships, academic progress, and achievement. The current study surveyed 316 first-year
Japanese undergraduate students to predict academic engagement and achievement in English. After
considering a correlation analysis and multiple regression analysis hierarchically, two models were
created: Simultaneous Effects (Model 1) and Direct Mediation (Model 2). Structural equation modeling
(SEM) was performed on these two models to examine their goodness-of-fit and path coefficients. The
Direct Mediation Model, Model 2, was the more suitable of the two. It revealed that teacher autonomy
support satisfies psychological needs, and these predict academic engagement, which improves
achievement in English learning. Therefore, the results suggest the importance of autonomy-supportive

instruction for satisfying basic psychological needs in English education.
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1. Introduction

In Japan, English has become a required subject in elementary schools, requiring that
elementary school teachers who do not specialize in English pedagogy to teach it, along with other
subjects such as math, science, Japanese, and social studies. In such a situation, university students
intent on becoming elementary school teachers must prepare to teach English classes during their
studies. One aspect of this preparation, as part of their required general core curriculum, has been
that they take English teaching methodology classes to fulfill their requirement for teaching a
foreign language. In this context, required English classes should raise university students'
motivation to study English as their attitudes will influence the children they teach in the future.

However, unfortunately, it is common in Japan for students to lose their motivation to study
and learn English as a foreign language by the time they enter university. Japan's abundant high-
stakes English exams have long been shown to be the cause of this demotivation (Berwick & Ross,
1989; Miyazaki, 1981), but even so, this pressure does not seem to relent. There is especially high
pressure to leamn English to enter university, and this extrinsic motivation is short-lived and
uninspiring. Although a few students feel energized to be on a path to achieving advanced English
learning goals, too many have low motivation or are demotivated (Kikuchi, 2013). It should
profoundly concern all English teachers in Japan that the country leads the field in research on
second language learning demotivation (Ushioda, 2013). Many students do not learn from a sense
of interest, curiosity, or enjoyment of English, but rather with a sense of discouragement and
obligation.

This study aims to understand Japanese teacher trainee students' motivation to learn English
at the beginning of their university studies. As both motivational and achievement data were
collected on the first day they came to the university, the results were analyzed to find clues for
enhancing learners' engagement with English learning as they transition from high school. This
transition is important because in high school, the participants had strong extrinsic motivation to
do well on English sections of university entrance examinations. However, when they completed
the questionnaire and took the achievement test used for this research, they had finished high school
and had completed university English entrance examinations. They were beginning a new phase
of English study.

Hopefully, for these students, learning English will be something they are intrinsically
motivated to do, and their required courses will further support their motivation. This study
investigates such students' attitudes toward English leaming at a juncture when they should begin
learning it with a renewed purpose. As future educators, they should learn English not to gain a
qualification but for the sheer joy of learning it and with the intent of inspiring learning for the
children that they will teach in the future.
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This investigation concerns their motivation to learn English in classroom contexts, focusing
on participants' feelings of academic engagement toward English learning. This situational
motivation involves how they feel when studying English and participating in English classes. The
statistical analysis aims to clarify a mediation model in which autonomy support and psychological
needs satisfaction predict academic engagement and how this engagement, in turn, predicts

achievement in English learning.

1.1 Situational Motivation and Academic Engagement

Motivation has been defined as the psychological process of initiating, directing, sustaining,
and coordinating behavioral and mental activities (Uebuchi & Oashi, 2019). One component of the
motivational process is motive, a general term for feelings that generate and sustain positive effort
including variables such as demand, desire, cognition, and emotion (Reeve, 2018). There are two
types of motivational variables: trait and situational. Trait variables are stable elements of a
personality. For example, a person may be curious, affecting their response to various contexts. On
the other hand, situational variables change in different contexts: a person may be highly engaged
when studying one school subject but disinterested when studying another. In this paper, we focus
on situational variables.

Recently, a focus on academic engagement as a situational variable has gained relevance in
educational psychology (Boekaerts, 2016; Christenson et al., 2012). It has been associated with
satisfaction with school. The effects of teacher-student relationships have also been researched (Wu
et al,, 2010). There has also been a wide range of studies on academic progress and achievement
(Froiland & Worrell, 2016; Korobova & Starobin, 2015; Lee, 2014; Wang & Holcombe, 2010).
Building on this new strand of research on academic engagement, this paper investigates what

factors foster engagement in learning English as a foreign language and during English lessons.

1.2 Self-Determination Theory

Self-determination theory (SDT) is an empirically based, organismic theory of human behavior
and personality development (Ryan & Deci, 2000, 2017). SDT's analysis is focused primarily on
the psychological level. The theory is concerned with how social-contextual factors support or
thwart people's ability to thrive regarding the satisfaction or denial their basic psychological needs
for competence, relatedness, and autonomy (Ryan & Deci, 2017). Within SDT, there are six mini
theories, two of which are highly relevant to educational contexts: basic psychological needs theory
(BPNT) and cognitive evaluation theory (CET). In this paper, we use these two mini theories to

form the basis for investigating academic engagement while studying English.
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BPNT states that fulfilling three basic psychological needs will affect people's sense of well-
being: autonomy, competence, and relatedness. Therefore, environments that support these needs
will positively affect their sense of well-being. Settings that thwart these needs will likewise have
a negative impact. The first basic need for autonomy refers to the experience of will and
psychological freedom and is determined by the level of external pressure when doing something
(deCharms, 1968; Deci & Ryan, 1985). Individuals who are autonomous feel that they choose their
actions. They perceive their behavior as something that comes from within their true self and agrees
with their values and interests. The second basic need, for competence, implies that individuals
want to interact effectively with their environment to feel capable of producing desired outcomes
and preventing undesired ones (Connell & Wellborn, 1991). While learning English, this would
mean communicating effectively with a foreign visitor or the satisfaction of reading and
understanding an English book. The third basic need, for relatedness, refers to the desire to feel
connected with and be mutually supportive of significant others. For learners in Japan, this can be
a problematic need to fulfill strictly using English but learning together can serve such a purpose.
In sum, these needs for autonomy, competence, and relatedness are innate, universal, and essential
for growth, well-being, and personal and social development (Ryan & Deci, 2000). In recent
motivational research on English education in Japan, BPNT posits that needs satisfaction predicts
intrinsic motivation and academic engagement across time (Someya, 2020).

CET concerns intrinsic motivation and how events in a person's social environment affect it.
When considering CET in educational settings, teachers can foster intrinsic motivation by creating
a motivationally supportive environment using interesting activities, timely feedback, judicious
rewards, acceptance of students' emotional responses, and culturally appropriate expectations
(Reeve, 2012). That is, by supporting learners' autonomy, teachers can enhance their intrinsic
motivation. For example, rewards and punishments will probably reduce their intrinsic motivation
if teachers control and push students toward desired behavioral outcomes. On the other hand, if
teachers focus on providing students with the resources to feel initiative and choice in learning by
focusing on autonomy support, it will likely increase their intrinsic motivation (Deci et al., 2001).
According to Reeve (2012), "Autonomy-support is whatever a teacher says and does during
instruction to facilitate students' perceptions of autonomy and experiences of psychological needs
satisfaction” (p. 167). This definition allows for broad interpretation across cultures while retaining
the essential underlying concept that supports the person's basic psychological needs is critical for
good teaching.

Because autonomy refers to the support of students' willingness and volition rather than their
independence or separateness, teachers' support for learners' autonomy remains an essential factor
even in highly collective cultural settings (Jang et al., 2012). In Japan, which has a highly

22



SOMEYA and OBERMEIER: Autonomy Support, Psychological Needs Satisfaction, Academic Engagement, and Achievement in English Learning

collectivistic culture, fostering learner autonomy is challenging but essential. In foreign language
educational settings, supportive teaching helps promote autonomous motivation (Noels et al., 1999;
Carreira et al., 2013). In English language education in Japan, where exam pressure is dominant
through high school, a definite shift to teaching that supports autonomous learning will be a key to

enhancing motivation at the university level.

1.3 Academic Engagement

Academic engagement is students' motivation to participate in academic endeavors. Reschly
and Christenson (2012) proposed a typology of three specific and overlapping dimensions of
school engagement. Emotional engagement refers to students' attitudes towards learning, teachers,
academics, classmates, and their feelings and sense of belonging to school and enthusiasm toward
schoolwork. Another dimension is behavioral engagement, which is focused on students'
persistence, consistency of effort, concentration, determination, involvement in academic tasks and
extracurricular activities, actions and practices related to school and leaming. The third dimension
of their typology is cognitive engagement, which includes using sophisticated, profound, and
personalized learning strategies, seeking conceptual understanding, and using self-regulatory
strategies.

Despite the amount of recent research focused on academic engagement, whether this
engagement is an antecedent of crucial educational outcomes such as achievement, a mediator in
adolescents' educational process, or both, has not yet been determined. In this sense, with a focus
on SDT, Jang et al. (2012, 2016) conducted a three-wave longitudinal panel investigation that
aimed to disentangle the mediational effects of learners' psychological needs and their academic
engagement. They found that students' perception of autonomy support influenced their
experienced satisfaction of their need for it. In turn, this satisfaction influenced students'
engagement and finally affected their academic achievement. In other words, they found evidence
for a mediational role of both autonomy needs satisfaction and academic engagement on academic
success in middle school students. Likewise, Perry et al. (2010) examined the role of academic
engagement as a mediator of academic performance through the effects of parental career support
and teacher support among urban youth in middle and high school. They found that career
preparation had a substantial and direct impact on school engagement, significantly affecting

students' marks.
1.4 Purpose of the Current Investigation and Research Questions

This study aimed to clarify a mediation model in which motivation predicts achievement in

English leaming. Specifically, we investigated the two aspects strongly related to academic
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engagement in previous research: Autonomy support and psychological needs satisfaction. This
research focused on two main issues: (1) factors that predict academic engagement and (2) how
academic engagement affects achievement in English learning. As a general overview, Figure 1
shows how these variables interrelate. We hypothesized that autonomy support would satisfy
participants' perceived needs for autonomy, competence, and relatedness. In turn, satisfying these
needs would lead to deeper emotional, behavioral, and cognitive academic engagement. Overall,
the satisfaction of these psychological needs encourages academic Engagement, which strengthens

English achievement.

Figure 1
A Preliminary Model in which Autonomy Support, Psychological Needs Satisfaction, and

Academic Engagement Predict Achievement in English Learning

Motivational Style Psychological Needs Academic Engagement Achievement
Autonomy Emotional
. . . Achi t i
Autonomy Support Competence Needs Satisfaction Behaviral Engagement En;]jslzelir; Ztrlngg
Relatedness Cognitive

The current research was conducted to clarify causal relationships between these variables.
First, we investigated which factors affect academic engagement. Next, we focused on how this
engagement affects achievement in English learning. The research questions were as follows:

(1) How do autonomy support, psychological needs satisfaction, and academic engagement
with English study affect achievement in English learning?
(2) How do autonomy support and psychological needs satisfaction factors affect academic

engagement with English study?

2. Method
2.1 Participants

The participants in this study were 316 first-year Japanese undergraduate students at a
teacher-training university in Japan. They were pre-service teacher trainees taking courses required
to get teaching licenses in public schools. Their average age was 18.09 (SD=.32), with 182 females
and 134 males. Most of them had never visited an English-speaking country and the length of stay
for those who had ranged from one to three weeks. Their average Achievement matched Level B1
on the Common European Framework of Reference for Languages (CERF), approximately
matching them with TOEIC scores between 405 and 600 and IELTS ratings between 4.5 and 5.0.
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2.2 Questionnaire and English Achievement Test

The questionnaire was composed of items that measured participants' feelings of autonomy
support, psychological needs satisfaction, and academic engagement. For the items related to
motivational style, seven items were used to measure Autonomy Support (AS; Someya, 2022). As
for the items related to psychological needs, nine items for Psychological Needs Satisfaction (PNS)
were used (Someya, 2020). In addition, 13 items were used to measure Academic Engagement

(AE; Someya, 2022). Table 1 shows the framework of the questionnaire and examples of its items.

Table 1
Questionnaire Framework and Item Examples
Factor Item Examples Number of
Items
Motivational ~ Autonomy In English classes, the teacher listened carefully 7
Style Support to each person's remarks and opinions.
In English classes, I think I could do what I was
Autonomy . . 3
interested in.
Needs Competence éthl?khl clould do difficult things well in 3
Satisfaction NS Casses.
Relatedness In Eng!lsh classes, I felt I could work and relate 3
well with my classmates.
Emotional In English classes, the tasks were fun. 5
Behavioral In English classes, I worked hard on the 5
Engagement chavio assignments.
.\ In English classes, I devised a way to solve the
Cognitive 3

task.

At the beginning of their university studies, the participants took a placement test to determine
which English classes they will join. This placement test was used as the achievement measure for
this research. The test was created by the Association for English Language Achievement
Association, which is a Japanese non-profit organization that provides achievement tests and
marking services for institutions. It is called the Assessment of Communicative English (also
known as the "ACE test") and has sections on vocabulary, grammar, reading, and listening
(Association for English Language Achievement Assessment, n. d.).
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2.3 Procedure

The questionnaire survey and achievement test were conducted in April 2021. A
questionnaire and mark sheets were distributed for data collection before the placement test began.
It took participants approximately 15 minutes to complete the questionnaire. As an ethical
consideration, it was first stated that the questionnaire results would be anonymous, their responses
would not affect their grades, and they were not required to fill out the questionnaire. In this way,
they were encouraged to respond to the questionnaire items honestly and freely. On the other hand,
participants were required to take the achievement test to be enrolled in classes. It was timed, and

participants were given one hour to complete it.

2.4 Research Design and Data Analysis

The study employed a cross-sectional research design in which data were collected at one
point in time to provide a precise picture of relationships that might exist among the variables being
examined. The investigation depended on probability theory to address the postulated hypotheses
statistically (Creswell, 2012). The data obtained were analyzed using IBM SPSS Statistics and
Amos Version 27. The analysis methods used for the investigation were descriptive statistics,
Cronbach's a coefficients, correlation coefficients, multiple regression analyses, and structural
equation modeling (SEM).

Few studies conducted on students who leam English in Japan have verified the process
shown in Figure 1. Therefore, we examined RQ1 and RQ2 in an exploratory way to verify
hypotheses represented by the causal relationships in Figure 1. In some studies (Ishihama et al.,
2013; Ogaki, 2010; Ryo & Someya, 2022), multiple regression analyses were hierarchically
repeated to create possible models, which were then compared and examined for the goodness of
fit using SEM. The LM or Wald test was used to improve the models and perform final model
validation as suggested by Toyoda (2007).

3. Results and Discussion

3.1 Research Question 1

The first research question concerned how Achievement in English Leamning (henceforth,
AEFEL) is affected by AS, BPS, and AE in studying English. The discussion of this question begins
with the descriptive statistics of the achievement test results. Next, we discuss the correlations
between the four variables. The discussion of this research question concludes with a multiple
regression analysis in which AEL is the dependent variable, and the other three psychological

factors are independent variables.
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3.1.1 English Achievement Test

The maximum scores, minimum scores, means, and standard deviations from the placement
test are shown in Table 2. For the most part, the placement test scores were normally distributed,
with an average score of 201.62 out of 300 possible. However, there was a slight skew to the
distribution as many students had high scores. On the other hand, there was a smaller number of
lower-scoring students, but their scores were more dramatically low. For example, regarding the
mean total score of 201.62 listed in Table 2, 156 participants (49.2%) scored within the first
standard deviation, achieving scores ranging from 166 to 225. There were also many high scorers,
with 102 (32.2%) participants scoring in the upper standard deviations, with scores ranging
between 226 and 284. Regarding the low scorers, there were only 58 participants who scored below
165, but these scores ranged down to the lowest score of 44 out of 300. In sum, the achievement
scores were slightly top-heavy, with 258 participants scoring in the middle and upper ranges but

only 58 scoring within the lower range.

Table 2

Descriptive Statistics of Achievement in English Test
Variables N Min. Max. Mean SD
Vocabulary 316 0 50 36.04 9.08
Grammar 316 0 50 33.72 9.12
Reading 316 10 100 72.29 18.94
Listening 316 0 89 59.78 13.06
Total 316 44 284 201.62 41.75

3.1.2 Correlation Coefficient and Cronbach's Alpha

First, we calculated Cronbach's alpha coefficient for the factors and the English achievement
test. As a result, each factor and AEL showed sufficient reliability. Next, the correlation coefficient
was calculated to clarify the relationship between each factor and AEL. As shown in Table 3, there

were statistically significant correlations among most of the variables concerned.
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Table 3
Descriptive Statistics and Correlations for AS, PNS, AE, and AEL
Variables M SD AS PNS AE AEL
AS 3.79 .68 (0=.87) S 43 .08
PNS 327 74 — (=.89) 617 A7
AE 3.18 .64 — — (a=.90) 22*
AEL 201.83 41.64 — — — (0=.82)

Note. N = 316, “p < .01, "p < .05; Along the diagonal, the values in parentheses represent the
reliability coefficients for each individual factor.

There were moderately positive correlations among the psychological factors: AS, PNS, and
AE (r= .51, 43, .61, p <.01). There were also weak correlations between PNS and AEL (= .17,
p <.01) and between AE and AEL (r = .22, p < .01). Having confirmed these correlations, we
conducted multiple regression analyses hierarchically to precisely investigate how these variables
affect each other.

In the multiple regression analysis, AS, PNS, and AE were independent variables, and AEL
was the dependent variable. As can be seen from the results shown in Table 4, only AE reliably
predicted AEL (8= .201, p =.005).

Table 4
The Effects of AS, PNS, and AE on AEL
95% CI of B
Variables B MS S t p LO HI
AS -2.118 3971 -.035 -534 594 -9.931 5.694
PNS 3.455 4.194 061 .824 411 -4.797 11.708
AE 13.023 4.571 201 2.849 .005 4.03 22.017

Note. Dependent Variable: AEL (R°= .052)

3.2 Research Question 2

The second research question concerned how AS and PNS affect AE with English study.
First, a multiple regression analysis was conducted with AE set as the dependent variable to
investigate this issue. Next, structural equation modeling (SEM) was applied to illuminate the

causal relationships among all the factors and dependent variables involved.
3.2.1 Multiple Regression with Engagement as the Dependent Variable

As was seen from Table 4, only AE predicted AEL. Next, a multiple regression analysis was
conducted hierarchically to verify the causal relationship between the psychological factors. AS
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and PNS were independent variables, and AE was the dependent variable. The results are shown
in Table 5.

Table 5
The Effects of AS and PNS on AE
95% CI of B
Variables B MS S t p LO HI
AS 150 .048 159 3.095 .002 .055 245
PNS 460 .045 527 10.247 .000 372 548

Note. Dependent Variable: AE (R?>=.390)

Table 5 reveals that AS and PNS predict AE. It was also confirmed that PNS more strongly
indicates AE. SEM was tested to clarify these results further. As shown in Figure 2, Model 1 tested
the hypothesis that AS and PNS simultaneously affect AE. As shown in Figure 3, Model 2 tests
the hypothesis that AS affects PNS, AE, and AEL. These two models were verified by SEM, and

model goodness of fit was calculated.

Figure 2
Simultaneous Effects (Model 1)

Note. Both AS and PNS predict AE, which predicts AEL.

Figure 3
Direct Mediation (Model 2)

Note. AS predicts PNS, which predicts AE, which predicts AEL.
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3.2.2 Comparing the Two Models

We referred to the SEM results to determine which model is better, Simultaneous Effects
(Model 1) or Direct Mediation (Model 2). Table 6 shows the model goodness of fit for the two
models. Both models fitted the data well. Since there was no difference in CFI and RMSEA
between Model 1 and Model 2, a decision on which model is more suitable could not be determined

based on model goodness of fit. Thus, we scrutinized the causal relations between the two models

more specifically.

Table 6

Results of SEM (Model Goodness of Fit)

Model 2 df @¥df p RMR GFI AGFI CFI RMSEA[90%CI]  AIC

Model 1 26082 115 227 .00 92 091 88 94 .63[.053, .074] 336.82
Model2  260.08 116 227 .00 91 091 88 94 .63[.053, .074] 335.08

Note. A structural equation model was used for the analysis. RMR = root mean square residual,
GFI = goodness of fit index, AGFI = adjusted goodness of fit index, CFI = comparative fit index;
RMSEA = root-mean-square error of approximation; AIC = Akaike information criterion.

Figure 4 shows the result of SEM for Model 1, which explained correlation and causation in
the data in terms of simultaneous effects. This model posits that AS and PNS simultaneously
predict AE. However, as shown in Figure 4, the path from AS to AE was not significant (5= .12,

ns).
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Considering the results from Figure 4 with the Wald test, the Simultaneous Effects Model
seemed less plausible. Therefore, we deleted the co-variation effects between AS and PNS.
Furthermore, we deleted the causal path from AS to AE. As a result, we verified the direct
mediation model shown in Figure 5. In this Direct Mediation Model, a more direct causal pathway
from AS to PNS to AE is shown.

From these results, it was found that the Direct Mediation Model was more appropriate. In
this model, AE predicts ALE (f = .25, p <.01), and AE is predicted (5 = .86, p < .01) by AS
mediating PNS (5= .61, p <.01). Therefore, to help students to improve their AEL, it is necessary
to develop English classes centered on teachers' AS instruction, satisfy students' PNS, and enhance
AE.
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4. Conclusion

4.1 Summary of Findings

This study examined how autonomy support, psychological needs satisfaction, and
academic engagement predict achievement in English learning. Concerning RQ1 (How do AS,
PNS, and AE with English study affect AEL?) and RQ2 (How do the factors of AS and PNS affect
AE with English study?), comparing the models by multiple regression analyses and SEM, it was
shown that the direct mediation model (Autonomy Support (AS) > Psychological Needs
Satisfaction (PNS) = Academic Engagement (AE) - Achievement in English Learning (AEL))

is a more suitable model.

4.2 Pedagogical Implications

The results obtained in this paper reveal a link between student motivation and their
achievement in English learning in high school. Specifically, the results suggest the importance of
increasing teachers' autonomy-supportive instruction, fulfilling the needs for autonomy,
competence, and relatedness, and increasing their academic engagement.

We need further to continue such an instruction process in university English education.
University students should no longer feel external pressure to score well on high-stakes tests and
should instead focus on how they will use English in their everyday lives and careers. For this group
of students, many of whom will one day become elementary school teachers, leaming English
should become interesting and worthwhile for their own sake because when they become teachers,
they will be role models for the children in their classrooms. As Someya (2021) suggests, instead
of imposing English class content on students, they should be able to choose their roles within a
class's tasks. Teachers should use their creative ingenuity and classroom English to encourage and
convey what students need to do.

In addition, by carefully observing each student's involvement with tasks and allowing time
for the teacher to support confused students, they can develop confidence in their ability to
complete tasks successfully. It is necessary for teachers to understand their students properly and
work with their class while keeping in mind the behaviors that suit each situation. University
students need to have their efforts adequately acknowledged and praised when they have
completed a task in English classes. Considering the above, it is crucial to devise future teachers'
English instruction styles. Teaching with a focus on supporting learner autonomy is thought to
promote the satisfaction of the students' three psychological needs, improve their academic

engagement, and eventually improve their achievement in English learning,
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With the recent surge in computer-assisted learning, new opportunities abound that offer
chances to support autonomous English learning in new and innovative ways. For example,
International Virtual Exchange allows teachers to lead their students in weblog forums and
communicate with English learners worldwide. Digital flashcards are another way that teachers
can show students how to build their vocabulary level efficiently and systematically. Extensive
reading supports fluency development, and a plug-in module such as the Moodle Reader is an
efficient system for managing learning in a paper-based library. Likewise, with the Internet
platform XReading, learners can do extensive reading on their smartphones with digital books that
also include audio narrations, thus fostering listening development. All these activities are
efficiently and automatically assessed, enabling teachers to give pinpoint feedback to many
students without being overburdened with grading. In these ways, university classes could foster

autonomy and help to increase learners' engagement with learning English.

4.3 Limitations

Despite its noteworthy results, this study is not without limitations. First, this cross-sectional
study analyzed only the current links among the variables. Thus, a longitudinal design is warranted
to detect the causal associations between the constructs mentioned above and to be cautious about
the role of time in interpreting the results. Second, this study assessed students' perceptions of
teaching autonomy support; future studies could measure teachers' perceptions of their autonomy
support to understand whether they facilitate the satisfaction of the psychological needs among
students (e.g., Jang et al., 2016, 2020). Third, the measurement of the constructs was strictly derived
from self-reporting methods. Future studies, therefore, could introduce meaningful qualitative
methods, such as observations or interviews, to gain deeper insights regarding the function of the
variables of this research.

Some researchers have suggested that high school students may be firmly and extrinsically
motivated to learn English for university entrance exams and not genuinely autonomous. We
believe there is a need to examine whether autonomy-supportive instruction is essential using
qualitative research methods in the next stage, even among students with strong extrinsic

motivation.

35



LET Kansai Chapter Collected Papers Vol.21 2023

References

Berwick, R., & Ross, S. J. (1989). Motivation after matriculation: Are Japanese learners of English
still alive after exam hell? JALT Journal, 11, 193-210.

Boekaerts, M. (2016). Engagement as an inherent aspect of the leaming process. Learning and
Instruction, 43(1), 76-83. https://www.leartechlib.org/p/199575/.

Carreira, J. M., Ozaki, K., & Maeda, T. (2013). Motivational model of English leaming among
elementary school students in  Japan. System, 41(3), 706-719.
doi:10.1016/j.system.2013.07.017

Christenson, S. L., Reschly, A. L., & Wylie, C. (2012). Preface. In S. L. Christenson, A. L. Reschly,
& C. Wylie (Eds.), Handbook of research on student academic engagement. Springer.

Creswell, J. W. (2012). Educational research. Planning, conducting, and evaluating quantitative
and qualitative research (4th ed). Pearson Education.

Connell, J. P., & Wellborm, J. G. (1991). Competence, autonomy, and relatedness: A motivational
analysis of self-system processes. In M. R. Gunnar & L. A. Sroufe (Eds.), Self processes and
development (pp. 43—77). Lawrence Erlbaum Associates, Inc.

deCharms, R. (1968). Personal causation. Academic Press.

Deci, E. L., Koestner, R., & Ryan, R. M. (2001). Extrinsic rewards and intrinsic motivation in
education: Reconsidered once again. Review of Educational Research, 71(1), 1-27.
doi:10.3102/00346543071001001

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior.
Plenum Press.

Froiland, J. M., & Waorrell, F. C. (2016). Intrinsic motivation, leaming goals, Engagement, and
achievement in a diverse high school. Psychology in the Schools, 53(3), 321-336.
doi.org/10.1002/pits.21901

Ishihama, H. Someya, F., Uchiyama, T., & Yamazaki, K. (2013). How can children's listening
comprehension ability be promoted?: The relationship between the emotional aspects of
children and their listening comprehension ability in foreign language activities. JASTEC
Journal, 33, 55-72.

Jang, H.,Kim, E. J., & Reeve, J. (2012). Longitudinal test of self-determination theory's motivation
mediation model in a naturally occurring classroom context. Journal of Educational
Psychology, 104(4), 1175-1188. doi:10.1037/a0028089

Jang, H., Kim, E. J., & Reeve, J. (2016). Why students become more engaged or more disengaged
during the semester: A self-determination theory dual-process model. Learning and
Instruction. 43, 1-12. doi:10.1016/j.learninstruc.2016.01.002

36



SOMEYA and OBERMEIER: Autonomy Support, Psychological Needs Satisfaction, Academic Engagement, and Achievement in English Learning

Jang, H., Reeve, J., Cheon, H. S, & Song, Y. (2020). Dual processes to explain longitudinal gains
in physical education students' prosocial and antisocial behavior: Need satisfaction from
autonomy support and need frustration from interpersonal control. Sport, Exercise, and
Performance Psychology, 9(3), 471-487. doi.org/10.1037/spy0000168

Korobova, N., & Starobin, S. S. (2015). A comparative study of student engagement, satisfaction,
and academic success among international and American students. Journal of International
Students, 5(1), 72-85. https:/files.eric.ed.gov/fullt ext/EJ1052833.pdf

Kikuchi, K. (2013). Demotivators in the Japanese EFL context. In M. T. Apple, D. Da Silva, & T.
Fellner (Eds.). Language learning motivation in Japan (pp. 206-224). Multilingual Matters.

Lee, J. S. (2014). The relationship between student engagement and academic performance: Is it a
myth or reality? The Jownal of Educational Research, 107(3), 177-185.
doi.org/10.1080/00220671 .2013.807491

Miyazaki, 1. (1981). China's examination hell: The civil service examinations of imperial China.
Yale University Press.

Noels, K. A., Clément, R., & Pelletier, L. G. (1999). Perceptions of teachers' communicative style
and students' intrinsic and extrinsic motivation. The Modern Language Journal, 83(1), 23—
34.

Ogaki, S. (2010). Jyukaiki to hensoukan, sonogo. [Multiple regression and partial correlation, then],
Argonauta, 18, 17 -30. http://www.mus-nh.city.osaka.jp/iso/argo/nl18/nl18-17-30.pdf

Perry, J. C., Liu, X., & Pabian, Y. (2010). School engagement as a mediator of academic
performance among urban youth: The role of career preparation, parental career support, and
teacher support. The Counseling Psychologist, 38(2), 269-295.
doi.org/10.1177/0011000009349272

Reeve, J. (2012). A self-determination theory perspective on student engagement. In S. L.
Christenson, A. L. Reschly, & C. Wylie, Handbook of research on student engagement (pp.
149-172). Springer. doi:10.1007/978-1-4614-2018-7 7

Reeve, J. (2018). Understanding motivation and emotion (7 edition). John Wiley & Sons, Inc.

Reschly, A. L., & Christenson, S. L. (2012). Jingle, jangle, and conceptual haziness: Evolution and
future directions of the engagement construct. In S. L. Christenson, A. L. Reschly, & C. Wylie
(Eds.), Handbook of research on student engagement (pp. 3—20). Springer.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic
motivation, social development, and well-being. American Psychologist, 55, 68-78. doi:
10.1037/0003-066X.55.1.68

Ryan, R. M., & Deci, E. L. (2017). Self-determination theory: Basic psychological needs in

motivation, development, and wellness. Guilford Press.

37



LET Kansai Chapter Collected Papers Vol.21 2023

Ryo, M. & Someya, F. (2022). A practical report on reading using an English picture book in the
5th grader of elementary school: Focusing on children’s affective aspects. JASTEC Journal,
41,91-111.

Someya, F. (2020). Preliminary survey of the development of a basic psychological needs
satisfaction scale in English lessons for high school students: Effects on their intrinsic
motivation. Bulletin of Teaching Profession Graduate School Joetsu University of Education,
7,217-223.

Someya, F. (2021). Verification of the relationship between high school students' motivation for

English Classes and Engagement to Learning English: Case study on Super Global High
School, JAFLE Bulletin. 24, 61-79.

Someya, F. (2022). Influence of the motivational styles of teachers on students' engagement:
Mediating the psychological needs in English class. Journal of the Chubu Language
FEducation. 51,33-40.

Toyoda, H. (2007). KyobunsankouzoubunsekifAmos henJ-Kouzouhouteishikimodeling-.
[Covariance structure analysis [Amos Edition]: Structural equation modeling] . Tokyotosho.

Uebuchi, H., & Oashi, O. (2019). Shin dokizukekenkyu no saizensen. [ New frontiers of motivational
research]. Kitaojisyobo.

Ushioda, E. (2013). Foreign language motivation research in Japan: An 'insider' perspective from
outside Japan. In M. T. Apple, D. Da Silva, & T. Fellner (Eds.). Language learning motivation
in Japan (pp. 1-14). Multilingual Matters.

Wang, M. T., & Holcombe, R. (2010). Adolescents' perceptions of school environment,
Engagement, and academic achievement in middle school. American Educational Research
Journal, 47(3), 633-662. doi.org/10.3102/00028312 09361209

Wu, J. J., Hughes, N., & Kwot, O. (2010). Teacher-student relationship quality type in elementary
grades: Effects on trajectories for achievement and engagement. Journal of School
Psychology, 48(5), 357-387. doi.org/10.1016/.jsp.2010.06.004

38



LET Kansai Chapter Collected Papers, Vol. 21, p.39-57
©2023 Kansai Chapter, Japan Association for Language Education and Technology

(f8 XX

The Pronunciation of Performed Tonicity by Japanese Learners of
English: Considering Correct Placement of Nucleus

HATTORI, Takuya
Osaka University

Abstract

The purpose of this study is to provide an objective description of tonicity performance among
Japanese learners of English by means of an acoustic analysis. Speech data for 30 individuals recorded
in the UME-ERJ were measured with Praat. The results showed that the average pitch range of the
nucleus for Japanese learners of English was approximately 6 st. The correct placement rate was 63.3%
for the utterances of Japanese learners of English recorded in the UME-ERJ. These results suggest that,
certain materials described in the instructions given to the participants when the database was created,
such as intonation explanations and sample audio are likely to significantly increase correct placement
of nucleus. Nucleus misplacement was observed for nouns, pronouns, verbs and prepositions. They
suggested that we should keep in mind the possibility that nucleus misplacement could occur even in

syntactic categories outside of the typology of nucleus misplacement by Japanese learners.
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Keywords: performed tonicity, placement of nucleus, Japanese learers of English, Praat, UME-
ERJ
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1. Introduction

The present research aims to objectively describe the patterns of tonicity used by Japanese
learners of English, with the hope of contributing to practical research and classroom teaching on
intonation.

Intonation is generally defined by “the rise and fall of the pitch of the voice when we speak”
(Armstrong & Ward, 1931, p. 1), and instances referring to English intonation in this research are
consistent with this. Tonicity, as one of the necessary components of intonation within English,
emphasizes the most semantically important word in the Intonation Phrase (IP for short) that
follows the distribution of nuclear stress (the evident pitch movement that accompanies stress)
therein (Halliday, 1967; Tench, 1996; Wells, 2006). Stress is the prosodic phenomenon that
emerges from the interaction of pitch, loudness, speech rate and vocal timbre. Despite what the
word may imply, the most important factor within English-language stress is not loudness but pitch
(Wells, 2006). The nucleus typically occurs around the end of the IP, however, if a nucleus of
marked tonicity occurs before a nucleus of unmarked tonicity acting the primary stress of the final
lexical item, as long as no distinction is made, the nucleus will occur as the former. Below are

examples of various nuclear placements ([ ' ] is used here to indicate stressed syllables):

(1) We'’re ' planning to ' fly to ' Ttaly.
(2) We're ' planning to ' fly to Italy.
(3) We're ' planning to fly to Italy.
(4) ' We’re planning to fly to Italy.
(Adapted from Wells, 2006, p. 9)

(1) is unmarked tonicity and (2)~(4) are marked tonicity. They are emphasized in various words
including “fly,” “planning,” and “We’re.” Wells (2006) employs underlining for the nucleus, but
this notation is only an educational consideration to help learners understand and is not included in
the International Phonetic Alphabet (IPA), the global standard for phonetic transcription. This
article, in part to avoid excessive detail, will not specifically indicate the nucleus utilizing
underlining.

It is the standard teaching practice within primary school and middle school, regarding
tonicity, that stress is placed on words thought to be important information, which is described with
two-sentence examples (Ministry of Education, Culture, Sports, Science & Technology [Ministry
of Education], 2017a, 2017b). According to the teaching practice prevalent in high school, that
builds upon the foundations learned up until middle school, the part of the sentence where stress is

placed is not fixed and is implicitly tied to the intention of the speaker and importance of the
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message. The placement of stress can vary depending on the situation, topic or intention and is
explained in further depth by four examples contained herein (Ministry of Education, 2018).
Furthermore, while there are references to tonicity within current Course of Study, they give no
understanding of unmarked tonicity. As this does not provide a comprehensive theory of tonicity
as a whole, it is necessary to examine the extent to which Japanese learners of English are able to
utilize tonicity from current curriculum guidelines. Whether the listeners’ mother language is
English or not, tonicity is an indispensable component to convey ones intention, and plays a crucial
role within the English language (Gimson, 1980; Jenkins, 2000, 2002).

The present research is especially focused on learners’ transfer from their first language to
English. Taking the essential inter-lingual factors into consideration, to help Japanese learners of
English better understand the use of tonicity within the language, this study also includes notation

from the Japanese intonation system.

2. Literature Review
2.1 Knowledge and Performance

Shibata, Taniguchi, and Date (2015) conducted an experiment involving classes (in which the
teacher explained tonicity using slides and hand gestures to illustrate the position and movement of
the nucleus) and tested for Japanese junior high school students, and found that over 70% of the
students understood and recognized the correct position of the nucleus. These results suggest that
tonicity may be teachable and learnable as early as the middle school level, given an adequate level
of explanation that includes concrete examples. The question that arises here is whether
“understanding” tonicity and “actually being able to pronounce” are two different things. If the
Jjunior high school students were to actually attempt pronunciation, the percentage could potentially
drop.

Although, strictly speaking, the conditions differed and a simple comparison cannot be made,
the two experiments conducted by Taniguchi and Shibata (2007) among Japanese university
students majoring in English show that knowledge and performance in tonicity may not necessarily
be equivalent. In one experiment, students were asked to silently read dialogues with IP boundaries
and underline the nuclear syllables in each IP. In the other experiment, the same dialogues were
read aloud by the students and recorded on tape. The results showed that approximately 76% of
these university students were able to correctly predict the position of the nucleus, but only 18-29%
were able to actually pronounce it in the correct position. This suggests that knowledge and

performance of tonicity may differ.
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As mentioned above, there have been a number of previous studies that have analyzed the
actual pronunciation of tonicity in English of multiple Japanese learners. However, these studies

are not based on actual data, but rather only on impressionistic accounts (cf. Kori, 2003).

2.2 Placement of Nucleus and Its Transfer From Japanese

Ueda and Saito (2010) organized the syntactic categories in which nucleus misplacement in
Japanese learners of English was observed, and categorized their typologies (until now, this meant
the nucleus would be placed in words that do not have nucleus, and nucleus disappears from words
that should have nucleus). According to this typology, such misplacement does not occur in all

syntactic categories, but is mostly limited to four:

(1) Interrogative: * What class are you attending this afternoon?
(2) Attributive adjective: I ' found his ' essay in the ' old book.
(3) Negative particle: ' John ' hasn’t finished the work.
(4) Personal pronoun: ' You should do the washing.
(Adapted from Ueda and Saito, 2010, p. 117)

There are 2 types of intonation in Japanese: sentence-internal intonation and sentence-final
intonation. The former refers to weakening or strengthening the accent (unlike English, which is
based on pitch only) in each phrase. The latter is the pitch variation at the end of the phrase, such
as the rise or flat, that matches the intention. Of these, Kori (2020) explains the following Japanese-
accented English tonicity based on the misplacement type (Saito and Ueda, 2011) from the
perspective of sentence-internal intonation, which is directly related to English tonicity. Below is a

summary in English of the column explanation from Kori (2020, p. 85):

* Weakening of the back of interrogative and negative particles (corresponding to the above
- mentioned types (1) and (3)):
In Japanese, the interrogative and negative particles often have an emphasis and weaken
the accent after these syntactic categories. In English, the content words are not stressed
after an interrogative or negative particle, so the stresses of “live”” and “thought” in “Where
do you live?” or “T haven’t thought about it”” are weakened.

+ Weakening nouns modified by attributed adjectives (corresponding to type (2)):
The meaning of “blue book™ in Japanese is limited to the word “blue,” so the accent on
“book’ is weakened. In English, on the other hand, the stress of the word “book’” in “blue

book” does not weaken.
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+ Strengthening personal pronoun (corresponding to type (4)):
In Japanese, as a general rule, the accent of the first phrase is not weakened, so Japanese
learners tend to exaggerate the pronunciation of the “I”” in sentences like “I like English.”
In English, it is common to start with a low “I” because function words like pronouns

reduce stress.

Saito (2020) attests to a relatively new typology. The subjects are university students majoring
in English, therefore their English proficiency is higher among Japanese learners. Regarding

tonicity, she addresses the following new tendencies:

* Beginning Japanese learners of English tend to place the nucleus on the last word of any
sentence [...] (p. 44)

* [B]eginner- and even intermediate-level learners can be found putting incorrect compound-
word stress on the last element instead of the first (p. 44)

* [D]e-accenting of old information [...] appears to pose difficulty even for intermediate
students [...] (p. 45)

Rhythm is a prosodic morphology of tonicity, and is sometimes discussed in relation to it.
English is a language of stress-timed rhythm, and it is said that almost regular isochronous intervals
are recognized in the occurrence pattern of each stressed word. Japanese, on the other hand, is a
language with a mora-timed rhythm, in which each mora (unit of sound) tends to occur at regular
intervals. A mora is a phonological unit with a length of “consonant + vowel” or its equivalent.
However, since the thythm of language is an auditory impression, it is difficult to discriminate
against acoustic cues (Roach, 1982). Attempts have been made to create an index such as the
Pairwise Variability Index (PVI) (Grabe & Low, 2002), which physically quantifies thythm by
calculating the average length of adjacent vowels and consonants. It has also been pointed out that
rhythms are not always neatly divided (Nolan & Asu, 2009). Rhythm itself is not a matter of
tonicity, so this topic will not be explored further in this study.

2.3 Research Questions

Based on the findings discussed above, the present research aims not only to test the accuracy
of English tonicity of Japanese learners, but also the accuracy of their performance. In this, the
author’s objective is to analyze the English pronunciation of Japanese learners using the Japanese
intonation system alongside the framework of English intonation. This study set the following

research questions:
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(1) For Japanese learners of English, to what extent is their performed tonicity accurate in
their pronunciation?
(2) What would be the pronunciation of Japanese learers of English upon re-examination,

not just for misplacement, but also for correct placement?

3. Methods
3.1 Material

The number of speech corpora of Japanese English learners is limited, and as far as what can
be observed only three have been found: English Speech Database Read by Japanese Students
(UME-ERJ) (Nakagawa, 2007), The International Corpus Network of Asian Learners of English
(ICNALE) (Ishikawa, 2014, 2019), AESOP (Meng, Tseng, Kondo, Harrison, & Visceglia, 2009).
This study employs UME-ERJ which is currently the only available speech corpus of Japanese
learners of English that can be analyzed acoustically. Analyzing the existing database will enable
the revalidation of data and improve its reproducibility in subsequent studies. 202 learners from 19
universities from all across Japan participated in the UME-ER.J recordings. Among the utterances
recorded in UME-ERJ, this study targets the speech data “S PR R 1: Sentences Related to
Sentence Stress and Sentence Rhythm” within the “Reading Set Aimed for Prosody Learning,”
which focused on tonicity. Although the S PR R 1 contain about 1,400 sentences, here a total of
30 sentences, one from each of 30 learners, were extracted (see Appendix for details) through
simple random sampling using the Excel function in accordance with the sample size used in
general intonation studies (cf. El Zarka & Hellmuth, 2008). In order to unify the conditions within
the data as much as possible, only utterances consisting of a single [P were considered for extraction,
with sentences consisting of multiple IPs excluded from the scope. In the UME-ERJ, each utterance
is assigned a label for identification (e.g., HIR FO1 S5 88). For the notation of stress, the UME-
ERJ uses its own symbol (Figure 1).

Figure 1
The Stress Symbol Used by the UME-ERJ

Note. Retrieved from “s1_record.pdf” (p.11) included in UME-ERJ. “=" indicates weak stress, “+”

indicates stress, “@” indicates nuclear stress.
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UME-ERJ participants are informed in writing about the basics of intonation prior to
recording. The following is an English summary of the instruction from “s1_record.pdf” (p. 9)
contained in UME-ERJ:

(1) When vocalizing a sentence, each syllable is subjected to either stronger stress, stress, or
weak stress.

(2) In sentence utterance, several words are vocalized in succession. Taken together, they are
called an IP.

(3) In sentence utterance, it is content words (words other than function words, such as
auxiliary verbs and pronouns) that have strong syllables (syllables with stronger stress and

[strong] stress). In addition, the final content word in an IP receives the strongest stress.

In (1) and (3) above, participants are only informed of nucleus in terms of “stronger stress”
and “the strongest stress is the one received by the final content word in an IP,” and do not know
that it is also accompanied here by the most pronounced pitch variation (nuclear tone). In addition,
in (3) above, participants are instructed to vocalize with unmarked tonicity. As such, marked
tonicity is treated as misplacement (tonicity that is different from the vocalizer’s intention) in this
study. Participants listened to a voice reading the example sentence “John gave Mary the flower.”
before recording.

The UME-ERJ contains ratings done by native speakers of English as one of the indices for
judging the English pronunciation of Japanese learners. The conditions of employment for those

providing the ratings can be summarized as follows:

+ An English teacher who speaks American English as their native language.
* A knowledgeable phonetician.

+ Experienced in teaching phonetics to Japanese students.
As aresult, five North American English teachers who met all three of the above criteria, four

of whom provided ratings for the same learner (i.e., a single learner was rated by four raters). The

qualitative meaning of each of the five ratings is set as follows:
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1. Very poor
Inaccurate in pronouncing sentences, and apt to be misunderstood.
2. Poor
Inaccurate in pronouncing sentences, and considerable practice needed.
3. Fair
Fair in pronouncing sentences, and in intelligibility.
4. Good
Accurate in pronouncing sentences, but some practice needed.
5. Excellent
Good in pronouncing sentences, and very good in intelligibility, near-native speaker level.
(Retrieved from “Description” contained in the UME-ER.J)

On the other hand, no meeting was held to discuss the quantitative meaning of each step.
Since the evaluation was conducted once the data for 190 participants had been collected, the
evaluation was given to these participants only. The author of this paper calculated the inter-rater
reliability of these ratings and obtained a result of a = .79. This paper will reanalyze tonicity,
specifically investigating what kinds of ratings are linked with what kinds of pronunciations.

In terms of recording conditions, a Sennheiser HMD 25-1 was distributed to all recording
sites, and the microphone characteristics were standardized. However, the recording environment
could not be completely standardized, as it was only defined as “a soundproof room or (large) living
room free from loud noises or other sound interference. The audio was AD-converted by 16-kHz

sampling and 16-bit quantization, and finally converted to a WAYV file.

3.2 Analysis

The speech data was analyzed by the acoustic analysis software Praat (ver. 6.1.48) (Boersma
& Weenink, 2021). Pitch variations heard by the ear may differ from the reality, so acoustic analysis
software is used to ensure an accurate analysis can be undertaken using data sourced from actual
measurements. The measure for pitch analysis used is the semitone (st) (in this research, 100 Hz
was used as a reference value to show the interval in semitones). The target of the analysis was the
pitch range for the nucleus (or the tail which follows it) designated by the UME-ER.J. For instance,
in the following sentence, “let-" is the nucleus and “~ter to” is its tail, so the pitch range from the
start point of “let” (the last peak) to the end point of “to” (the right end of the adjacent short pitch

curve) was measured (Figure 2).
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Figure 2
TEI M04_S§4 119

Note. This research measures the pitch range of the area enclosed by the dotted line. In English,
when the preposition comes at the end of a sentence, the weak stress becomes (strong) stress. The

0 on the vertical axis corresponds to 100 Hz.

When the most striking pitch change was observed in a place other than the nucleus, it was
deemed as a misplacement of the nucleus; the pitch range on the appropriate syllable (as well as
the following portion) was also counted and recorded as a “misplaced nucleus.” For example, in
the next sentence, originally the nucleus should come on “know,” but the nucleus is misplaced on
“wanted.” Here, the peak range from “-ed” (the last peak) to the end point of “know” (the final
trough) was measured (Figure 3).

Figure 3
HIR FOI S5 111

Note. The vertical axis indicates pitch, but the vocal range is not uniform across speakers. This

means that Figure 3, for example, has a different range than Figure 2.
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The object of this research analysis was intonation, in other words the fluctuation of pitch, and
as previously mentioned, since the main component of stress is pitch, this study does not display

speech waveforms.

4. Results and Discussion
4.1 Research Question (1)

The first research question was “For Japanese learners of English, to what extent is their
performed tonicity accurate in their pronunciation?” In order to answer this research question, this
study first measured the actual pronunciation of Japanese learners’ English tonicity. The results
have been collated as follows (Table 1):

Table 1
Descriptive Statistics
Group n M SD
Nucleus 19 6.52 2.05
Misplaced Nucleus 11 5.66 1.90

The average value of the pitch range of Japanese leamers of English was 6.52 st (SD = 2.05
st) with a correctly-placed nucleus and 5.66 st (SD = 1.90 st) with a misplaced nucleus. It was
suggested that the average value of the pitch range of the nucleus in utterances by Japanese learners
of English may be about 6 st (half an octave).

A difference in the pitch range of close to 1 st that is about 0.9 st between the original nucleus
and misplaced nucleus was observed. Thus, in order to confirm whether the difference in the
average value of the pitch range between the correctly-placed nucleus and the misplaced nucleus
is statistically significant, we conducted a Mann—Whitney U test as a two-sided test with a

significance level of 5%. The results have been collated as follows (Tables 2, 3):

Table 2
Ranks
Group N Mean of Ranks ~ Sum of Ranks
Score Nucleus 19 16.84 320
Misplaced Nucleus 11 13.18 145
Sum 30
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Table 3
Test Statistic
Score
Mann—Whitney U 79.000
Wilcoxon W 130.000
Z -1.098
Asymp. Sig. (2-tailed) 272

As a result, this research learned that p > .05 and it was insignificant (U = 79.000, z =—1.098, p
= 272), the effect size is small at » = .20. An acoustic variance could not be confirmed between the
original nucleus and the misplaced nucleus. The fact that the average pitch range values between
correct placement and misplacement did not differ, suggests that this is not a problem, as variations
in pitch, when put on the nucleus, for Japanese learners of English were by and large the same.
The correct placement was observed in 19 examples out of 30 sentences and the proportion
of Japanese learners of English being able to perform the nucleus placement correctly was 63.3%.
In the actual guidance, when provided with special materials such as explanation texts and voice
samples, it was indicated that there is a high possibility of an increase in the correct placement of
the nucleus. When checking the numerical evaluation of native English speakers with regard to the
tonicity of the learners recorded in UME-ERJ, it was 3.41 (SD = 0.17). This evaluation shows that
2 is inaccurate and 3 is fair. Thus, regarding the nucleus, with a pitch range of about 6 st and a rate
of correct placement of about 60%, it is indicated that the English tonicity of Japanese learners of
English may not be deemed inaccurate by native speakers. However, as only some utterances are
given numerical evaluations on UME-ER.J’s specifications, this numerical evaluation is the average
value of the entire tonicity and does not mean that it completely matches the 30 sounds extracted

by this study. Thus, this discussion is limited and should be kept as just one reference.

4.2 Research Question (2)

The second research question was, “What would be the pronunciation of Japanese learners of
English upon supplementary examination, not just for misplacement, but also for correct
placement?” In order to answer this research question, the utterances of Japanese learners of
English who misplaced the nucleus and those who were correctly able to place the nucleus were
sorted (Tables 4, 5).

49



LET Kansai Chapter Collected Papers Vol.21 2023

Table 4
The Word Containing the Misplaced Nucleus and the Original Stress of the Word
Speech data Words Original stress
HIR FO1 S5 111 wanted Stress
HIR F03 S7 119 you Weak stress
HIR F07 S3 120 was Weak stress
HIR F08 S4 106 you Weak stress
KYO M07 _S7 122 him Weak stress
RYU F04 S4 120 teacher Stress
RYU MO05 S5 111 wanted Stress
TOH_MO03 S3 114 girls Stress
TUT M08 S8 113 cats Stress
WAS F01 S5 115 wanted Stress
WAS FO05 S1 106 to Weak stress
Table 5
Words Containing Nucleus That Could Be Positively Placed
Speech data Words
HIR F05 S1 105 tea
ISH M05_S1 109 tired
IWA MO01 S1 114 books
IWA MO05 S7 119 care
IWA MO06 S8 122 care
KYO FO01 S8 98 up
NAG M02 S5 119 rats
RYU F03 S3 110 tomorrow
TEI FO7 S8 122 care
TEI M04 S4 119 letter

TKK F03 S4 117 flowers
TKT FO03 S1 118 examples
TUT FO01 S8 94 breakfast
TUT F07 _S6 120 wants

TUT MO02 S2 113 leave
TUT MO5 S5 122 tired
WAK MO03 S6 112 later
WAS F03 S7 108 child

YAM MO01_S6 120 wants
Note. The original stresses are all nucleus.

By syntactic category, misplacement is observed to occur in 3/14 nouns (teacher, gitls, cats),
3/3 pronouns (you x 2, him), 4/7 verbs (wanted x 3, was), and 1/1 prepositions (o). It is suggested
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that we should keep in mind that nucleus misplacement may occur even in syntactic categories

(nouns, verbs, prepositions) outside the typology (Ueda & Saito, 2010). In addition, misplacement

is observed to occur independently of the original stress’ strength. It can be observed that correct

placement occurs in 11/14 nouns (tea, books, care x 3, rats, letter, flowers, examples, breakfast,

child), 3/7 verbs (wants x 2, leave), 2/2 adjectives (tired x 2) and 3/3 adverbs (up, tomorrow, later).
InHIR F03 S7 119, the nucleus is misplaced in “you” (Figure 4).

Figure 4
HIR F03 S7 119

The placement of tone at the end of a sentence is typical in Japanese (sentence-final
intonation), and one possibility for this nucleus misplacement is interference from the Japanese
language. In fact, the Japanese language’s interrogative rise (a continuous rise waiting for an
answer or response) and the English language’s rise are very similar in usage and pitch curve shape.
It is suggested that it may be beneficial to consider not only tonicity, but also the interface with
other intonation elements, such as tone. Although the English sentences IWA MO05 S7 119,
IWA MO06 S8 122, TEI FO7 S8 122 all have correct placement, IWA MO05_S7 119 is still

close to misplacement (Figures 5-7).
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Figure 5
1WA M05 S7 119

Figure 6
1WA M06 S8 122

Figure 7
TEI FO7 S8 122
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5. Conclusion

It was suggested that the average nucleus pitch range of Japanese learners of English may be
around 6 st. No acoustic differences were identified between positively placed nucleus and
misplaced ones. The correct placement rate for Japanese learers of English recorded in the UME-
ERJ was approximately 60%. It was thus suggested that, under these conditions, the English
tonicity of Japanese learners of English may not be considered inaccurate by native speakers.
Misplacement occurred with nouns, pronouns, verbs and prepositions, with nucleus misplacement
also being observed in syntactic categories outside of the typology: nouns, verbs and prepositions.
Misplacement was also observed to occur independently of the original stress’ strength.

This paper is not without limitations. Even though acquiring knowledge of tonicity may not
be linked to pronunciation skill (Shibata et al., 2015; Taniguchi & Shibata, 2007), this study did
not look into pedagogical interventions or teaching methods which bridge the gap between
knowledge and performance. In order to do so, it would be necessary to obtain more practical
experience demonstrated from classroom instruction. This paper made use of ratings by native
speakers. However, since English is the language of international communication it is important to
analyze non-native speakers’ perceptions of Japanese learners’ English intonation as well.

Despite these limitations, this study provides measured data on unmarked tonicity in English,
which is an important component of communication on which government curriculum guidelines
donot often focus. It can thus be expected to contribute to the development of classroom instruction
and practical research on intonation. This study also suggested that, although most learners
misplace the nucleus when given only instructions that guide them towards a specific form of
utterance, tonicity performance might increase given the presentation of sample speeches and
explicit explanations. Furthermore, the fact that the English tonicity of Japanese learners was not

considered inaccurate can be considered encouraging for both learners and teachers.
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Appendix

Extracted Utterances

HIR FOl S5 111
HIR F03_S7 119
HIR_F05_S1_105
HIR _F07 S3_120
HIR_F08_S4 106
ISH M05_S1 109
IWA MO! SI 114
IWA MO05_S7 119
IWA_MO06_S8 122
KYO FO1_S8 98
KYO M07 S7 122
NAG M02 S5 119
RYU F03 S3 110
RYU F04 S4 120
RYU MO05_S5 111
TEL FO7 S8 122
TEL M04 S4 119
TKK F03 S4 117
TKT F03 S1 118
TOH M03 S3 114
TUT FO1_S8 94
TUT F07_S6_120
TUT M02 S2 113
TUT M05 S5 122
TUT MO8 S8 113
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I wanted to ' know.
' Take ' care of him for me, won’t you?
" Come to 'tea.
The ' team was ex ' pected to ' win the ' game.
I’ll ' show you.
"Tom ' looks ' tired.
'Tom has ' read some ' books.
' Take ' care of him for me, won’t you?
' Take ' care of him for me, won’t you?
I'll ' see what I can come ' up with.
I'll " take himto ' concertto ' morrow.
The ' cats will be ' chasing some ' rats.
I'll ' take himto ' school to ' morrow.
'Peter was 'reading a ' magazine.
I wanted to ' know.
' Take ' care of him for me, won’t you?
Who did you ' write the ' letter ' to?
The ' boys have ' sold some of the * flowers.
Could you ' giveme a ' couple of ex ' amples?
The ' girls 'eatthe ' cookies.
'Betty ' cooks ' breakfast.
I 'think he ' wants it.
I "think he 'wants to ' leave.
"Tom 'looksa "little " bit " tired.

The ' cats will be ' chasing some ' rats.
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WAK_MO03_S6 112
WAS _F01 S5 115
WAS_F03 S7 108
WAS_F05_S1 106
YAM Mol _S6_120

'See you ' later.
I ' wanted him to be a mu ' sician.
She con ' soled the ' child.
"Come to 'tea with ' John.
I ' think he ' wants it.

57






LET Kansai Chapter Collected Papers, Vol. 21, p. 59-74

©2023 Kansai Chapter, Japan Association for Language Education and Technology

(&R )
FTHIREFEDOTMRIZ BT 2 L FRFED X ZRBINTefF 7
L KRB DR
LB T
[EFY S o aPNEy e e

Investigating Metacognitive Reading Strategies in Academic Reading
Among Japanese Female University Students

UENO, Yuko
Graduate Student, Doshisha Women's College of Liberal Arts

Abstract

This paper investigated the relationship between metacognitive reading strategies at pre-,
during-, and post-reading stages among two English groups: Higher-level and Lower-level.
Eighty-four participants were first-year Japanese female university students enrolled in a
study abroad program. A twenty-seven-item questionnaire was conducted in the Intensive
Reading Class to investigate the frequency of use at each stage. The result found that Higher-
level students tend to use the strategies significantly at the post-reading stage. A factor
analysis was performed identifying two factors at the post-reading stage: Reflection on
Reading Materials (Factor 1) and Reflection on Reading Process (Factor 2). An independent
samples t-test was performed to compare these factor scores between the two groups. There
was a significant difference in Factor 1. This suggests that Higher-level students tend to
reflect more on the content of the reading topics. This indicates the importance of the

reflection at the post-reading stage.

Keywords: metacognitive reading strategies, academic reading, post-reading stage
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(Ahmadi, Ismail, & Abdullah, 2013; Barnett, 1988 72 &), * X iR&0mefi 5 W 1L He i nif
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HCiHliZ 9% (evaluating) &9 3 BEBEIC/ITHZ LN TED (Linda, Regina, &
Sutapa, 2015; Zhang & Seepho, 2013 72 &), =& (2021) I, FEfRICITHIMERT, S
i, R DBMERH Y, TNENDEMETA ZF %D’E@Nb)'tté\_ ENTIFA LD
PR A RS, BifiEJim EIZBfRT 25 LT 5,

FRBLBE D T & 0 o) Bl iR B O EE M RIE S LT & 72 (Blachowicz &
Ogle, 2008; Saricoban, 2002 72 &) 23, FefRik D A X SBENGEAE GG & JeaEsifit ) OB
RIZHFICH LN ENTHRY, THETOMETIE, 7FR Maithk %
W2 TS50 ZIT5 2N AZRMEET L2 00, FEERO S N Z
DHREBEHINTE T, LOLBMOMESD N2 D00, ZD50 N2 H5HER
FEREZ A LRI A Oy, PRGBS 1L, BARDOKRFAEIZE T
R RPN R A D T2 DI ETH D, AFET, FITHI7R5GE O FFEIC
BT DA ZGRHEFRITHED ED X O ICHRFEDM) L BRT 200 EHlET L2 L
&, HEEETEEEIC B W THIR ) m LR A TR DR A 155 L TERE,

1.1 AZREE 3 OOFMERE
1.1.1 BRICBIT B A FEH
2 F8ANE Flavell (1979) 128 - TRE SN -MBEE T A ZBIBEIR, & A #3850
E’wﬁﬁ (F28p) TRk SN D, 5T, AZRMEEITE=XV v/ Lartn
— VT D EMTEENTNREEL TW5, SRR D A ZFBMTHF D
mﬁ%m%a‘é ETHD, AR A S OFE, FRE, SRR O TS
BT 5K/ 2&Th Y, AXBMOEHIE S OFMARGET 52 L Th D,

1.1.2  FARBME T A X FBABYTEE

= (2021) 1Tk DL, AXRAMTEESIIHREZERD D L TEETH Y, FEMEHT,
BeRET, BRE D 3 BT A ZRIMPEHOE=F ) 7 Lar hr— R EHNT
W5, BARICIE, BERATNCT A MOEEL THIT S, FHRAY TS, 7% A b
DG EZ HOFTM T2 & Voot =X U U 7R Thi, AR ECHT IO E N
aryhr—Ind, s CIEEERTO TR & BLEOMICAE L D2HES~DR DX,
BEHE 722 E2M T, BROE LI BER, B, HEEAMEEIND, mififtRl3E Lo
T EET O, FHREO S0 2220, FHFRNCEHE Lz BEEOZITIRIS A 23T
iS4, ZOHRROFFFICHT THE, FHE, HEOFRENHE SN,
PEEOFHRICBWT Y, A XEME@EIE T3 SOFMEREREIELZ N
HETHD, wifEnl (pre-reading) (X BHFKOIEMEL, TF A FNEOHER, H
EERENTOND, wifiF (during-reading) L7 ¥ A M EHFT H7-0ICHEE L X
NAFMNBIRE N D, #ifiEtk (postreading) [EFAED S5 222 0 0 H O FFL2
Thi, ZOHFEHENTAEIND,
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B 1 E =% (2021, p. 15) ZBBITEEDIER LIZHEICI 1T 5 A X8O A7
ZALTHD, ZDAZFEHYA 7 IVEHRNIRB S5 2 L0, GiFETRD S
Z L RORHRIIN EAOEBRIC SRR D T2, A X BMITTAMICEELRERTH D,

X1
TRRIZRBT D A XD A T = X I

HoBRS
AR D J5 W

A AR R
GRS &)

A R ARTE B
(FEfR ORI 1. FfiRis
=7 — )

1.2 A ZRBEFEMR M L KBS
12,1 SFEA#EE A 23R 5

FEEE 3@ O RE A TFE E BRI 28 S MEIANC & 5 (Karbalaed, 2010; Nordin,
Rashid, Zubir, & Sadjirin, 2013; Zhang & Seepho, 2013 72 &) 723, FfRICITFESRE, SUE,
WHEER COSHEMBNEETH DL Z ENIEH E N TWS  (Akbari, 2014; Grabe,
2009; Kremmel, Brunfaut, & Alderson, 2017; Zhang, 2012 72 &), 512, WK - fF1L

(2004) 1XFRMREDOIEHE L 72 D5 SFEAMBN o HBREDO L~VTEL TWITE, %)
R 72T OERITEfFFCE RN LR _XTWD, ST, A ¥R
W Z2IEM T 272 DICITFHEMEPLBEARFR TH D, PRITE BB E 2R H
FIEEAZBAFTMHM I EZIEHTEL B2 OND, F-HCHTHEFEICBIT DA
23R & JEREHLIE )] OFA (Ueno, in press) TIX, FEHR E O SREMHGZ LT 72
OIS TO A CFEITHY A TEBARD L RK¥A1E, TOEFLIBT O U —7
VURRRNBEE SN ETAEMICH D ZEnbnots, DF Y, SRR &k
SHELHOITIE, B COFMREILMD, SEHMA T oI Ez T XEnE
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VAV, WL AFEEZRE L, REBRICIRY MWD A XY A 7 V&
BELZEMUETH D,

1.2.2 5ifE#% (post-reading) PB¥P& D FEAE ST &M H

CRERT, R, iR & o T BB R B ISR 2 R A IC B W T,
FefRt%  (post-reading) D JFHEMHEAIZ 72 HFER 23 5405, Nordinetal. (2013) |
L5~ L=y 7 ORFEA (BSLF#HE) xR L Lok T m%%&ﬁf%m
WCRDEWNE LT, EEENNEWFEE T uJLﬁE?(ﬁ@jjmg"f%mz))ﬂi%)lﬁlb\o Lol
PRSI MRNFEZ TFMRE SR BIKS, T (during-reading) BEPEDS R S R
fkTdho7-, —J7, Zhang and Seepho (2013) |2 L2 FEO KA (EFL FHHE)
XL LA T, SEEiE 08 @m WS EE O 35T (during-reading) O
JiAE 2 % <, %Eﬁﬁjuﬁéﬁji) RV EIEF uﬁﬁ#ﬁll (pre-reading) B[ C BHAERE
7o RS DRI . WCfRRET & FifE R B CHREEBIMR I KX DR AT T,
L, mefiizBefs < E%E%ﬁ#:j? J:E)J&sb\if£< 3 BePED o TR L D IR
AR bR 7o, ZORREZIT TR o HIKIEEDO LB Z R L T\,
S HIZ BFL & ESL F#EFZ i L= A X B matfiE s ot b o b
(Karbalaei, 2010; Mokhtari & Reichard, 2004 72 &), % & OMFZERER NG, A 72
PEFEDT XA N EFH ATV D M 2 5efE 5 OB i3 EEL L TV 523, ESL
TR O N WK 72 R TS 2320 2 & AVHIBI LT\ 5, BSL 8% 1X EFL
FEHEBLUWRT DL, BEOEFEICMNLIEES L < U 0T BRE OE
WBRT S LoD, T HDORERMNG, FEEENRIEREGUR 13 m OB T

SRS MEOMEHAR BN EEZHBNDN, GBI E 2 S0 EFL 8
F DA BB ITME & BEEEDR ) OBR I IE R STy,

1.3 FcfiEt: (post-reading) B¥FED X X FR8%N
131 5022V ] EHOEEM

AR ERPE D T RRICHARTE  (post-reading) D H IS X G 2 R D D72 | HE
TH 5, Karbalaei (2010) 1XFifif & 1L7 F A b OEBEN /2 EKZBRT 572100 Tle
<, TXA MO ONTBEZREREZBET L7 ATHLHEEALTED,
ZIULFREIRD L 7T e ATH D E V2D, Blachowicz and Ogle (2008) (X7 %
A2 NONEHMREIRD D72 OITITH I Z T RXETHL L ERLTWD, ZhiT
PR OO A 2 TR O E BN & R LT 5, Saricoban (2002) 1 kEh L7t
HFIEET XA NOEEE ST D12 OIZHIREZIZT F A~ O ’B"éb“(ﬂﬁﬁbf:
DREET 2HAICH D LTS, DF VD, SRERD H72DICIE, HfEO A
FHESCT ¥ A ROBEMIZONTO (50 0hZ2 0 ) /E@bﬁ’i%f&bé&b\zéo
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132 5v»zbv) ofEE

PURZERED TS0 Z 0 ) 1L FHEROS0 N2 & 7% NOEEMO
SONRY BT HIENTE D, FEBROSY NAV ) ITHS OKGE
RFREINCET AR ESVNPZADI L TH D, HladbiFdLIGFEOTFA N
HEx T, BEOREE SV 020, BEEZEROT DICHREMRRIZERY e /p &
YEERM N ER LSRR 00 (50020 ) THhd, —FH [TFA NOBEMD 5
DINZY | IZEMONKE SV NZ DI ETHD, Hattonand Smith (1995) (3.5 0
MR DNEIZOWT 4 BERERGHIOEIEZ R LT 5, £OH THE ORERZ AL
ZTEHORBECER LTS [S0020 ) FZOENEWEBRITHS, K5
DFIEZ [FMOSDMNZ0 ) IZhTIEDDHE, BHORBER X [TF%F A D
B OS2 X, BMERDIEOEN (50020 ThDEMRTE 5,

[TF A MOBEMOSDNZ0 ] 1T IEFHEBROSD N0 K bEmkL~L
ThiHEEBEZLND, RS, TXANOEMESY DR DTEDIIETIA D
WA Z B CX DGR D MLER IR T D0 DT, DFE0, R EERE D)
W72 T, FEifZICS 0 2 2 NACEEIZE LT b 3B Hifif /1 23 BItR 3
LHEEbNng, EHEOMBIRY, FMBEOFTMIMERICER L, A XRMEHNE
Bl ) DRk Z R LI RIX A v, RIFSRIR, SEEERE A BT RS
FTET 5 BARO LR 1V FERAEZRGIS, 72 5B OFMIZ 1T 2 A X2 584
PR ITHG & BT OBIR A RE T 5, MHEEREIIRD 2 5 THhH D,

1.4 WF%RE
[ FEEE 2 BT FRNCTE T2 HARO L+ K7 1 R, TEEEHR IS
Lo T3 ODOFMEIED A ZFBANENTH D D),
0 FEOFAEL, SFHEMEICRBNTED X S X ZBHME < D,

2. HAEAIE
2.1 AEWHE

BRI OBEEEIC 5 2 T KT 1 Ik 84 £ Tholo, NFEHRIM LI mGET
LA RAY b« T A NOWREESRZD EICTALRE : 40 4 & BACRE : 44 2125505
Nic 2 77 2% e Lie (R 1 2H), ZO7 A MI writing (40 #7), listening
(50 &), reading (50 ) DFF 140 AHAD 3 K ThH 72, T 2 FEMIZEHB W
T, BE/ARET TRV =T 4 VI HBRICBWTHOHBEREN LN (BE
A (¢ (81) =9.30;p<.001,d=2.04) ; U—F ¢ 718 (¢ (81) =2.20;p<.031,
d=049)), WzIZ, Z D2 A FRGES) TALRE & JaE i/ EALRE L RiLT D,
AW 1E ThoToFAEGIL 2 FROKFH NG 3 FROFEFHE TH 1 FH D
HEE BT E VAL THIFERICHE L TE Y, JE5E 4 #He (listening, reading,
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speaking, writing) Z 5 LT D720 DEFERIEFET 0 7T LEBE LT, FELD 6
A B S COFFEFM S)1E TOEFL iBT @ U —F > 715575 CEFR levels TA2 L
~ULDNAL (4%), BL LR 724 (86%), B2 L~ULn84 (10%) Tholz,

*1
FEET LA AR N « T AN ERMEDRHR
TACRE EACEE
v M SD M SD P Cohen’s d

Writing (40) 16.98 4.02 27.07 3.28 <.001 2.75
Listening (50) 20.40 408 2570 5.47 <.001 1.10
Reading (50) 21.15 469 2393 6.61 .031 0.49
Total (140) 58.53 872 76770  9.06 <.001 2.04

Note. “FHE 14N T A MY RICKRIE LIclodB BB LTz, £ OFREITE D%
EArERICEm S L,

2.2 FRRIIBRL OB

A ITEFHIRGE T 0 7T LAO—B T 2 [lntensive Reading Class 11] THEf L
Too REOELRAMIL, WFAICKHERIMEA X VOB O 2548 ik
Tholz, WMEMYMHUBIITRETIELRET D720 T4 Bk, T8
4%, TOEFL iBT OREEZMH L7z, Bifi#al (pre-reading) BeP CIIy sk 415
PSS EDDIT, R LEFREZ R TR Z T 578 &0 7 [EE) 2 fRa I
B Az, #ifiEt: (post-reading) Bt CIXEIFMOREDKDVIC 50
D ORI ZFIT, ABC IZL2 LIRSV N2 sTeNEEZ Y — 27— MNIZH
AR BN EM Sz, BEIZV—7 > — F2ERERICEIR L, ROFE
TEALDFAEDSVNZVNEERBNT DR ERENT (50020 HEEZ{T-
oo EEIIZOV T AORET L L TRECSM UL, XTIEEICLMb 0 324
LD LY &l L TIRESLTFADRIAZBIEE LT,

TOEFL iBT ® VU —F « > 79X 700 FEREE O KU 3~4 EEE I NS,
TOEFL AKXV A b2 BV —F 4 7 OH% 7 )LIRE (Educational Testing Service,
2021) % Readability Formulas (2022) (2 CHlE L7=fE 5, #5 %13 CEFR levels T
B2 L-YUTES %, BB 54~72 53 C, 1 DDy & —T% 18 43 LAN TR
L EnRkOoND, THANOEMITARRY, ATRY, #Ha2fFe ELIIC
Db, FRxRSBOERARGET D, HEBNBFOFAEBICE T, X
D EIXE Nl NZ B,
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2.3 FAEDOFIE

A B ERINGER T B3 5 B IMRIL EFL X° ESL F#EE & 52U 2 & TORAT
el SNz O (Carrell, 1989; Grabe & Stoller, 2013; Tkeda & Takeuchi, 2003;
Karbalaei, 2010; Mokhtari & Reichard, 2002) #Z&E&2 L7 EC, &2 E L7-%¥E
THESNIEHNECMZAT, EHEPER L (TSR, BRI T
B4 2GR 27 A T, mefigan GHEAE), mfdd (17HE), @ik (7HHA) T
MR S 7e 5 B RIEIC K 2 HEHRER TH o7z, 2020 4 10 HICRFELFHML,
THENRZ DA%, HEW1E ORE 25 TR 15 /M CHEE L7,

24 SHTHIE

RSCARRE T ICBA L C, SEREHME TACRE (40 &) & RGEE#RT) LATEE (44 4)
TENENDOFMREEFE I 5 A X FRA F WA % ik 3 5 72 12 SPSS.28.0
(IBM, 2022) #flEH L CINLY > 7D ¢ E %2 ki L7,

WRFERRE IR L C, SRRSO 7 HAIZBW TR F o 2170, ERFIEIC
Ko7 v~y 7 AEME TR -2 Lz, £ORTFORFEEN DMLY 7o
CRREZRATVY, SEEFUR S0 2 BERMI Tk L7,

3. MR
3.1 HFEEREE I

K2R T K D ICHEETHR S BAMR 2n < WIRE & b HefiE B T o IS 0 i b
BV, L TR TOFMEE I T EALREDS FALEE X 0 Fefg 7 Wi H o0 S E )
<, Witk B CRERHIIC EATBERS A EIC Elal o7 (¢ (82) =2.45;p < .016,d =
0.53), DF Y, FEFEHMDNEWVEEITE D TROVEA XD X XGRS %
IVIEATAHEENCH Y, FRCFMREDOEREICBW TEOENEEFICA LN,

#£2
X ERINFE AR ITWEAE F O L E & A
LR 40 £ AR 44 £

Bt [E HHE R M SD M SD p
A 3 3.01 0.70 3.30 0.70 064
PR 17 326 051 338 0.1 282
LR 1% 7 273 0.64 307  0.63 016
&t 27 3.00  0.62 3.25 0.61

210, R2O0BREZFOTHTERLIEZLOTH D, Hiffal (pre-reading) B
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FefiEd (during-reading) B PIE FAZEE

EEMBEICB T 2 2IXITER O, FifE%E (postreading) B2V TIT,
ERANC EACERT TALREL 0 FRER RSN E A D,

X 2

X SRR WA ] 048 ONT X

TALEE (40 44)

EALEE (44 £0)

5
7
4
3 =
3.2 MEREI
#%3
B S NSO A
W D[ A il b B & fof 85 N
oy AR o % B % AF DD % B %
1 3.139 44839 44839  2.693 38.468  38.468
2 1.416 20235  65.073  0.969 13.848 52316
3 0.786 11235  76.308
4 0.516 737  83.678
5 0.5 7.143  90.821
6 0.367 524 96.061
7 0.276 3.939 100
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BifEtz 1 MBEAERFEIC L7 n vy 7 AR CHRF AN LoER, 2 K+
Rz LR L7 (R 3B, 20L& 2 WIS E2REHIET 523%T,
smarRy 7 o \IZXHEEEE (76) Tholz, ZOMEDEEMIIZYTHD
CHIMT U7z, NFEIEEAME 1.00 L EE L, 7HEHA TR TORTFOKR AR
KHEIX 040 DL EZ R LT, R4 FHRFOITOMREE LD DTH S,

%= 4
Taw v s ARERIC X DA SR TN R
INH— ATH ISR
I . 1 on: /=07
I H N R ..
Pl th DI B D Ry
D5V DS I o w5
20 20 o am
22. LEAERDONFIZONWT, EHLEBRLIPRTEZ D, 0.91
23. LEEEROAFIZOWT, BUOMRINE X LIZIELS BET 5, 0.82 38.5 0.77
2. AT FEEDOLESL Ny VISR LS50V D, 0.52
2. ¥E Loz b ZABMERT D, 0.76
25. &S il & L CWVTZNBEIEET 272D DTN CE#EL D, 0.71
13.8 0.74
21 FEFEO LESCNR Z E DL B WEECX 12027 5, 0.55
26. U—F 4 7 OBEENERTEZ0E D MEH M 5, 0.44
Gt 52.3 0.76

BRTERDO LR LTz, HIKRTIE ICEREORNFICONTER LR

HMETEZD ], [XEAEOHRICOVWTHY DRRE & HICELS E8T 5],
[MATRGEONERL Ny I NLFARZ L2502 5] O3 THE THEMR S,
2RD 385% % HD D, BMNORARE Z LRELEDER ZELS B LHHIREE
NEED, BMERODHS5VPZVICEETL2HETHY, TXF A MOBEMIZET
D5V ZVEB EMIRL THMANEOSY N2V 4T, BINRFIX
138% T L o7c & ZAZMRT D), MBS TBRE L TWIENAEEEET
HI2DDOFNTEH#EL D], [HEOLESHEZ ED L HWERR T X 72 % s
51, TV—=F 4 v 7O BENERTEZNE I NEHCTMET %) © 4 HE TR
ENb, @I, BHEOEFENSCHMANCET L5002 VIEB LMIRL 5288
BOSYNZ0 | E4FTT,

S IXHRFEDR S 2 FEDORFRNE (METHE LR TH L, EHLLOMD
AL GMGEECTHEOREREE SV N DHEACH DN, B 1IKTF THHH
ROSVMPZY ] WL TCEMBENTMNEEEZAREIC LR -7 (¢ (82) =292;p
<.004,d=0.64), DFV, WEFMEIVENVFEL TFEHIREOSY 20 ) 12N
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2T TEMNEDSVNZ Y] 2T 2BMICH D, 5VIRZAVUTTEFEGE D3 &
AT N 2 M LS L7200 (50020 ) 27 TRS, TF A NOEMIZ
ONTO [50px Y] 8L CHfEE RO HEAICH D EMIRTE D, ZOREE
L, JEEETHRIIC L > TS DR DHINESCHEEICEVNRH D Z L ERELTWND,

#5
TR BRIEIC B IT B U — T E

[SER JEEEBRI) M SD p Cohensd
[ SHNAED S0 I Z Y MALEE 40030082 0

TR 44 027 095

s N LR 40 -0.15 097
O WFE D 50 /> - 147 032
FHRBEOS) 220 ACRE 44 013 0.80

4. BE

PEREBME I K o THifE%  (post-reading) BXFED HBEFEHIZE WA H H Z &2
binole, EHIT, KRG EWE uﬁiiﬁ%’@ﬂ%?nﬁ%muﬁ?ﬁ T 550
MA VT TR TFANDOEMES VP2 DMMICH Y, ST 5 A XA
MENWZ EPNRB SN, TORERND A ZFBA, %%ﬁ%, Y m R ) DRRR &
ERTD,

4.1 SFEMFRE A X RGeS R O BR

TR GRS @O T A IR T RSE A Em O h, RO EE T R
(ESL/EFL) ZBf&7e<, A TIET I A NONFEZBFET 5 729 O 7 & Fefig
EfBECE AT 2MICH 5 (Karbalaei, 2010) 235, FEE S A3 @ W FEA T IRV FEA
F & Mg U CRiMERT#% O I & WMERIIZ &S 5 (Nordin etal., 2013) . ARBFFEIC
BWTHRBEOER 257, SBT3 8O G T h BN 2 T, Fefif
A OFMEER S NETH D LB L TRV 20O EIEHT 2EMICH D Z &0
bhrol, ZOHERE L TCERAMENEHRLTND EER D, KITIFR TRHES
EHERB, 0k, EER EOSTEMBNTMICEERER TH D Z ERRINT
W%  (Akbari, 2014; Grabe, 2009; Kremmel et al. 2017'Zhang,2012 mE), OFEV EFE
RS A 2 RGO BRI IR S B o TV %, %%ﬁ%ﬁ#mw
bﬁii%ofﬁwLﬁiib%m%@%ﬁkﬁégﬁﬂﬁh—mf%ét
FEAFONRLZ LY AL - TE 5 LEbRS, WxIC é%ﬂﬁg%ﬁ%
TTOIZAZBANERESEDLZEPEETH D,
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42 FfEBO TS0z v | HHE

PRI BT A X FBATIEE IS O W SREG R 721 T TS0 20 |
FRENRERT 5 L5 2 55, Zhang and Seepho (2013) DHFZE TILFtfiRL THGE
BRI K DE NI, BTG OFTRIFESCTFEED 150020 ) fHE0HERKE
MEAZRIB L CW5A, £7- Linda et al. (2015) 1%, HADWEFEFSHEIZE > THEED
THRANMIAERBTEDINTET AN T D EEEROREANERDT-D, £V
BHETHD Z LD A XBINAMIFE RN TH D LB ITWVD,

AW ORER IE T T-FEGIL, REHLYHEND (S0 FEsx
%Ht:&ﬁ%ﬁﬁ%(mmg&s%mqmn)&ﬂ@éﬁ?%okoﬁ%%®%

DICRETHIRIIE ST ERFATEZE, 7FAMOEMICBALTSYNZD

ﬁﬁﬂ F o, FELIEINT THEmEITY, V=2 —MNIS DN >TeNE%E
R TR EB T TIIH TN EEBE LT 50N E#E L, 2FD,
REOTTHMIZEAT S (500020 | &5 Lz 2 & DT t4 BB o J5 Wi A
FEIZBR L TV D bl d, B4 OFADOFEIRBERE EBHMAFTOS 2D D=
AV MNNEEHNT D, N THLEHITFELSNEVWEZERHOEFETHD, £7
MFEBEOSD 2] & LT, 24 A (EAEE) TR & BERALFIOENIC
K[REDOT D], FAEB (P [—XREVWOTEREZHET 20N KEE -7
REFFEFEHTORDENR N, BMNEDSY 20 | ITBLT, =558
BIRE S CHALMEOEHEICET S My 7 2~ R ¥ET, %4 C (LADE)
[ ANO&MEE LT, ELTINNbARITH TG E LTI AFITITE X 72
Mmolz, FTWANGER SINDIZTEBRITELELEDONIGRFHTNONE BN, &
THHISRME 7], FAED (M) TZMEOHSELREAL THRNE DI > T
WRR LRI EEA L Z L LN TERVON, EAZOENEEZK ) 72k
HoHEE LTIRATWE, DI, v IAVEMTIr/ YV TICBT D v 7 24
STFRETIE, 4 E (PR MRORWIZBEH VBN Z L1320,
OB E LTHERL TS REL LR S | Lok R’HY, 7% A b
ONRFHEIZE EELTHEMED 50020 KNI L > Tz -2 &n
IR ENT, ZOX ) eikene T50 20 ) FREIIIEEESR D & b3 5t %
WD LICEBRT 2 & Bbivd, FEREBSSEMNEE SV DR DT LIEA X
ﬂ%%téﬁ JERE R S LR A TR D T _m%%fﬁé&%z%ﬂé@
T, SfRIBITD 50020 HEITEETHD,

43 FAEWHE CHoTRELORR

PRETMR I D R W FAITIGE ORI T 2 50 2 0 2T Tide L, #H
NEEZ SV DZDEINCH D 2 ENRB I, DF Y ERERHESIDNE W FEAFIX
(507020 Zl@ L CHMERD D AZRBIMNBENENR D,
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S0 INZDNERTEEIGE VS ERIZOWTHEWR HE Th - 2FAE 500k
MEEGDTERT S, MHERIROFZAELIIRKRFEAZERKN 10 7 A CHZICHLE
JEFEAF LD EF LT TOEFL iBT OfF R % M EIER2F T 67220 ki Th
Sz, BIROIEY TOEFLiBT O U —F ¢ v 745 Tk L7= CEFR levels (%, “#/E
DBLIZFIENA2BLOBI LV Tholz, £DOHTB2 L~ULZfEd % TOEFL
iBT DA77 ¥ 2 N Z IR ICHE AT 2 &%, EAZEILH D &1,
ORI CThH o T L HESND, BFHICHERIGEGME 1% 10 » AT LS w
ZITI3EA T 30 [ GEFHI 15 [\, BKEH 15 [B]) OREEZZIT 5720 TIEAR+45
Tholl2sddH, BRI TR BEEZRD, FFEFE ~O®ER & WA
BREINCTHESLLIER EOSHEABR LT EOICACTE 2T 2MHAICH 72
(Ueno, in press) Z &M, FAGIIRON R CHRZEDO 2 DICIEREGE T % W)
hEgr kit Tholc Lt Bbns, HlxiE, 4 F (AR X TEY oA
ERETHTH O TOEFL DA 27 O IICHHE Y 2 U7, 10 AEIC BEE 2% E
L3 0 HEEME & TOEFL ORIBEE A > THFEFEICIMOMHAZ) LFELTEHY,
U TAAA MRS EZ T CEAFE A GO, BELBET L TEDRAEL
EFICEUDICIY A TV, TOEFL OV —F ¢ v 75 & ESE 500X
KT, BEARE B OREFRMIOX ¥ v T ICFRWE BT R ho 7o
A G (FAZEE) 1L TTOEFL OHEENFERCHE LWL, MR S OGS A BiiRg I
AR E D NRMAN TE 2L 720, FDRL Lo THONTNWT RS RV HELD T
LEI, TNZRRT DITIEERORFOEENMLIEL B S53, B THR0 Kb
MBI EEE LT, 2O XD R T, WEEGR I MR AERH O A T
TFEET XA BT BITFHREE SN DT EBRPLERY, B
WNEESD DD ETORBNRDST=ONE LW EEZ LD,

5. £&¥

ARWPIEITEFRE 2 BRI T2RETR O AARD LT RE 1 IR 84 4 &R,
FIRBR I o3 T = BRI\ Z BT 2 A 23R OB & A L7z, REEGRE D2 @
DA FITRFIC TR BEIE T A R RESE, TXF X FOEM DS 2 &l
L TRtz R DM @2 LB b o T,

BHRIER E LTI, REEGRAMENTEAFS (50020 | 822052
ETTHAMDEMAESY DAL ZENUFTE D, BifFERD D 2 & OwGRHHE
N EDT= DI, FEFESICER EOSFEMA & G TSR SN HERERNTH Y,
AZEMERESED ZENPMETH D,

WFZEDIRFL & LTid, A ZRRENTLRIRGRE TH 5 72O RETE A O MK i 2L 72 1)
T2, AV E2—REOHENHELMARALZ ENRBETH D,
SHOBELE LT, AZRBMEBRT D7OIITRMAREERLETH LD,
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SVMAYOREY Z2HLTDICFEEDSY PV IBROEILERET 5, &6
(ZHefiER D (50020 ) FFEICBWT, 3L RO 28RN feEELZ AT 2,

A
AWFFROERMIZHT2 Y, FEELFRFADHFEARER O THEZ W2V, &
HOEFE2ADPOEERISEVZIEWTZ, LR VEHE L BT 5,

e
1. KFClE, JACET #HERBEWIERIZ X 5 SREHE =% A4 2021 (2021 43 H 7
HAF oS4 ) THHEBERY LEbDICNEBCTELZBELI-HDTH 5,
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Abstract

This study aims to verify the effects of Information Gap Activities on children learning
English at the kindergarten or elementary school levels. Seven preschoolers on the verge of
entering elementary school and two students in the third grade took part in this research as
participants. To test how the activities fostered interaction in the classrooms, coloring
activities were introduced to the preschoolers and picture-placement activities to the third
graders. The participants' performances were videotaped and observed, and their negotiations
were examined by counting and analyzing the number of communication strategies used by
the participants. The results from analyses show that, if taught appropriately, and the students
were accustomed to using them, the participants learned proactively and used the strategies
successfully. Moreover, findings from the study conclude communication strategies should

be taught deliberately as learners who have such strategies are able to interact more actively.

Keywords: 77 7> &, FEFEHHT, /INFIE, Information Gap Activity!, <° ¥ ItV

1. IXC®»IC

2020 FEEL Y, DNFRITBOTHEBD SZETHR L 20, WEaTO EREE
IR EEBEIOE CTENRICE X T, 3, 4 E%T“?&i’)i’bé_ L Lirotz, HERE
DIFEDE AR BT 5/NFRIZBWTIE, ZNETHLEROA Ty FOHEE
PERfFER I TE e, — T, PHEPKRENEATS G528, TELZ L] &2
EOT T Ny MERBIGREN S D Z L bikm it Tnd, ZNAbDEREEZZT,
ARIFETIEA Ty T U Ty NOBRMEICER L, BICT U M7y hOFFE
BICESEZHT, FETF2E (RVERY 2] 27—~ L THIEZRILSEL 2 L
LT,

HA®D EFL HBERETIE, F A7 ZDOHDE T T /NAOENIT 5 7 A 7 HAg
SEE#E (task-based language teaching: TBLT) HEig LV b, e LARENE L S5
TEE)Z WS S5 MEITIG Ulc ¥ A7 XA EFE# A  (task-supported language
teaching: TSLT) DY I NADOEZFNLVBLENTH D, FEHEDOSIERIO L

SUUIZIE U2 3 DD LULE, /NERD D BRI )NT T, X A7 2RI LIZE
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&) (Task-Oriented Activity: TOA) 726 X% X7 Z W -i&®) (Task Activity: TA) %%
THAITNEBITRBZON53 (FR, 2005), )y, SEEIEEIOU RS EN
AKBIZENWTENWZ EREBEATVWRFLZRENCT L2 R RO TN,

Z I TARRTIE, B oSEEEGIE, EMARERT Y Ny NEENT OMEE
bz, BRZEYITER DEEICFEE OSERN 2R KRS ST Z L NEE
&% Swain (1985) @ [7 7 b7y M@ (A, T4 7> ME#) (Krashen
1982, 1985) Zt+HIC Lz [>T 7 v a AE) (Long, 1996) % FA L L7z k
T, [RVEY | OMIRYED B B Information Gap Activity = VT, RENARYBICE
WENWZ EREBRTWRF LN OEN SN EBlEE LT,

Information Gap Activity |%, % A7 TOV Y THF L HEMIHE T2 HE
7efilE & L CoMPEE LD BY  (peer-peer-interactions) 72 E DX AT DEFE
fiti 7= LCTW% (Pinter, 2007), BB ZATVRNS, HWICRLVRY 2179 2 &
TT7U Ny MM ELITRESND WML D, o, BHEFESAVWOE
AORYVIRY 2952 & THRAT~DRLKOME ~OIKNE L, BCHERK:R
SDHEMREEICLFER SN DN H D EEX BN S (Pinter, 2007), AfgT
%, BFEORE & R Z iR & HRERE N OWME L, PIFEHE THOL/NFAED 100
WY | BNHEFFEDOT U FT Y MCED LI BREELEZ D0 EBLEL TN,

2. DL &
2.1 NERAEREER - SAEFERHCB T2 A —F )

1 L Ricbbied aa ) @odh T, IREIXIEFICHIRENTEY, I
KBS C D FEAFIEIE, FEEARTREZDR LGN 272, INER ERERh, D AHT
DAy NAZT BB EEDDZE L L 4 L Laens, RIF%E
T NFRRNNEFEABICESNL THIEDITITO) ZEBHEENDO—D2TH L7, A
2y N AR T A ITHENL o TNERRAMEREBE O FENE & 72 5 F R E FH & ffesd L C
B <,

INERRAMNEREZE T, PRETE TH< L) TETo e (Vb)) IEET
& (BRI ©2BHE3 EE DN, SFETIRINC FeZ e TEHESZ L]
WMDY 4 HeRg 5 EEA RV O, SCHRFFE OREEE CUBEFAE, 2017)

(LLF, CR4E) OAEEEES) (hap) ik MBEREIC KD a2l a=r—va v
BT RE - BEx FEe@otd, AEGEICIAE ZE, BTl toSiERH L@
LCala=r—varyx#XoFMERLIEH - BNEBERT D) LHY, HME
FERLCIE T(Rils) B 2 &, el b, BET 2L, ELZLOEHEEHZELT,
Al 2= —varEMLEMERDEE - BAOEERT 5. LaRSNTN D,

Fiz, AEN (77T M ICEBLELOTHLD, FRIZ 7T Ty
M OCRET 2/ NERANEREHE TROLNDHEEZ LTV L, 2 2OF—TU—FK
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(lala=br—vayrv) & ISEEDH) PRVIERLBENLTHND, ZRLELOX—
U— RIZOWTERZMR L T, &M, ARROIEREGE K O/MEGERO A
BZbdHd a3a=r—va ] 2Oo0TTHHN, HFF (2017) 1%, %< OHF
REDEHRND [aIa=br—Tar) FEECHESHEOFELF - THFL A Y
T UERMRTHETHWZ TEK 2EAKTHZETHLEEZLN, ZOFE,
SEIBEWREEZ, KPFLEEYR, AEORNDEREERY, MHELEOLORRE
WLTC, MPEZEDTEAVICOVWTHEREANEEND L LTS, SbIT, R

(2017) Tix, THEEFasa=r—Ta  LITEKEMESE LTHESOMME L O
FEODEZARRICL, BN LTNDbD) Lilk<TW5S (R, 2017, p.24),

WIS, NEREBEEBEHEHOLSIIH D [SEED] 2oV TThbH, XA
(2017) @/ - W - EOANEREHE OIS EEIC [SEEHEABEL Cala=r—
varvERLEY BN EEFERTD) Lot BOXENEGENTND, OFD
INERECIT . TSRS ZRife s L CHERo T5EEE) BMThi, ik
2, PRIt [SEREE)) Zaiite L TERKO [SFEEE) Mibhbd,
TROLKHEMOBEEEIILET, 20 [FHEED 2@l Calia=r—Tar%x
MHEE - BNEBRTDHIENRRODLNTVD,

INERICRIT D [SEEEE ([CHOWTIE, INEROMNERERE) - SMEREHE T A K
Ty ZIZRD XA ENT WD, 1) 5k, B, @, @ik, siLAaneno
CEMEB LV ERN RO TH D, 2) ERICSFHELEMN L THEVWDOE X RLRFF
HLEGEAZBOTEHTH D, 3) SHEMBHIOWTBER LV HE LY +57200
LIRSS, 4) SEEEHTHE, HHREEHLRDOEZEZBMT D L0
otz T - Hl - KBNS MEHA SN D L RRHCRGEICBET 5 Tk - H6E)
NEH NS CCRE, 2017),

RA By NAZT 4 OBINEDOFE (3 F4) ICBIT S, HEREGE)OMEER] B
o FE32 e (ROEY) o (7) T, Ty anEER2REE2Zb LY,
FEHPH 2R, KIEZ LT, TS T5ER, (1) T THSD
ZERHGOEIY OMIZHONT, EEERRRN G, IHPERREDB S OKEFD
B R EEB2 AT, (V) TX TBESCHFOHFALELNE D2 LI
DWW, fHEAREMZ LV ERICE 270357 LorahTnd (R4,
2017, p.175),

INERE DS EFETRE) L AAERER 2 m LT, THTEEMR X THMER 28 - T
BRI L2 0B 2120 T H5URMEO S HTEECE CHR - thF 2R Tala=
= a O LI ERETEDIER), TRYIEZTLVNEERZ LDl B
R 72 A2 R E LB e RB e 2 BRI T 2 L 9 RiGdE), 7 Eblickont
FOBEZIHEVTHEELZEDHIEE R ENRD LN TND,
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22 A= D7 Y Ny M

Swain (1985) O 7 7 k7w MIERIZOWT, FEH (2006, p. 65—71) 1% [T
U N7y MEBIOEZEME] L LT 6 2OHEAZHIT D, 1) AHOSEMHRIC
(% (hole) ] &2 Z LITRDL, 2) HESHEBHOPHERH OF v v /I
RO, 3) BfERRER T U Ny bEENT D, 4) KERGEOMEE 525, 5)
EREALEL « SOEERMENME SN D, 6) SrErao BEMb 3 e, £z, Frgs L
T7 U N7y MEBIOBENBEMbE AT 5 L bR Tnb, DL EZEE X T,
ARETIE, 7Y Ny FOEHRELY [BEXRKFELEIBRHTOICEiELY BRI E
W25 &Lz, #_SERERM T e 20— REZFTIE, A7y b
2T, "ROPNTA Ty MY, BfESND Z &L THEEEFEONICEIEM
e LTNTE b S, SEEMFERMATRICEY, e, HEIRFICEZ 2 L9107k D
HEOEBMEZRTT U My MZERLZ EWbALTWS, FELLELRRVEY %
THOWRIMTIE, VA= T LAE—=%20 70 2 DOFEEZER2CHUVEETZ i
T& 72\ (Shin & Crandall, 2014, p.120) EBRXHNTWNDLZ &G, A7 v b
TNy PRMRERFICAE SN, 2070t 23— HHR2 b0 TIERWEH
BTHENTED, sGELENGENINEZT U M7y MBRIRICEE FOA
Ty e, BERBRMEBISEE LAY, BHA—T 2N LT Db 08
WNE—VEMEBL TS LD EEDID,

Long (1996, pp. 451—452) \ZX DA 2T 7 v a ARG THE, [xEEHE L 0L
RO ORTELELZ5 & HTEWRZEIE, 47y b, DARES (BINAIEER), 7
U7y FEBOMHTHEEEORELRT OO TH D] LERDITOLNTND,
DI END, BRRWEEDIA L ET 7 a il o T, A% (noticing)
MAEFEN, HEE (attention) AT HiL, SiEEMEMEESND FREMENREED &
EZDID, BWRBEITORNS, A 2T 7 a®{TH5ZETTU RNy b
RN I I RES L, NENEE ST LFRIND TR & 5, Pica (1993)
X, BRRWLIIREE L ZORFEEN A 2 =r—Ya DO ERET S LD
R A RS D 729012, VOISR & BRI, RN, SGEMICIHE 752 & T
HDHEBMBIILTWD, Pinter (2007) X, ¥ A 27 TOLY By THEHE /LML, HTF
ERMNC TR L —varT52EThhETRLTND, UL, MEFLD
D HLY  (peer-peer interactions) 23T 5 & X112, B W (negotiation of
meaning) AHRITITORNIE, TORENITFERELITKETHE NI ZIND
Thb,

Information Gap Activity |3 FEHENERRDIEREFD, HROICHRAT2H 2RE
EMERNEEZ EWVISERS 5, AIENICYEL SO ZLnRkOb6ND 1 DOMAE
#f) (interactive activity) T&» 2 (Pinter, 2017), - Eb7=bHix, HR LY, EMIZ
BZT2OLREBDL, HHEOS->TWVA I EICHEEEZRL, HELZHERL, Bz
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L, 2R OBITEEBRS E=F—T2522FATN EFHHLTND,
REIIT THALTE AT 24TV, BEEZRRT D512 DICHE 21T, HEND
HHREZMNZY, BT THMEERMIELAETHDOT, 120/ F — DG
72 TIETEB 2N FERS L722wy U], 2010), 2 & 512, Information Gap Activity I
TELEBLOI A= T L AV—F U T EBBRTOIRVEATHY, LD
NHTHE, PO TVDEREMD IV - HE WS [REB R AEE N,
ERICHGEL, a3a=/—var&M5Z &N TES (Shin & Crandall, 2014),
FEEETHTIZ DWW TIE, B TS CThdh 5 Ibarrola and Hidalgo® (2017) DIEZRT 5
(BRRZWDOA N T TV—] ZEHALZLOT, ZTNHIELTO®EY Th 5,

—

B b DK (clarification requests)

)
2) MEELICK 2B OBEMEOMSE (confirmation checks)
3) HHFOEMEOFER (comprehension checks)
4) HOBIUMHEICL D40 L (self & other-repetitions)
5) UFy A (recast)
6) WI/REY7p=Z —{&IE (explicit corrections)
7) REREOMEA (L1 use)

Information-gap O FaEIEENCIL [HHEIAUXIEE ] (collaborative dialogue) &1 F 4l
TW5, WHBHIEEIE, 56 LR MR & ik OMEICEFE T o005 & L TER
EN TS (Swain, 2000), E4E, f~— a3 VHEZMIE L CTE 7 Swain (2000)
D, ERREIZT U Ny NERET DX O F AT ODEBABNETHDL EHF R, X
T CRELA OB A S L=, Swain (2000) 1%, —FH E72I13M 5 OFE L T2 H%
AR, Bl - ERE X VIESHEMLIZV T2HET, 5L FITA DAY L3
DEEBEMN T HREY — L LTEBEMEHL, T2 LT, BEECEM AR &0
PEH SN D LR T %, Swain (1985) NI DREEZT U M7y MR & AT
22 e T, ATy MEiBaMET 28 mE L ESITbND Koo T,
B - AR (2020) 1E, EHRmERO X 2708, B sERE LA, EE - E
ENERSND LWV ole T— L OREEFF - TEB Y, HEREICSIN~DOERKITL
HTHDHERRTWD, ©F Y, Information Gap Activity (%, [ 17180 xf &5 |

(collaborative dialogue) ZfEo7=MRMEOH LT U N7y hDOIEEN L 5 2 5,

HARTORE % x5 & L7z Information Gap Activity DIFENOFEFT D720, &
ERR WA D LA > TS, /ME (2010) TiE, REOFEEMRNEEY, BHIEM
mAata=r—va ryOEMEzRLOICENTH L LB~ TEY, K (2019)
T, HPEOZLEMY -, BRXTEWE W HIEFLAEE Y, SMEESE
BT LEHRMEESND EEL TS, BRTO/NEREFEDREIZHEWNT,

(B

o
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FEOFERLGEITIEF IR O N TE Y, £, AIEOH Cof A IZMmimEc 7 <,
oA Ty VT Ny FEIFHFLARY, LA L72RA D, Information Gap
Activity 1%, FEBEOLGH THELZLRHBIZRT TORVEIY 21752 & TA v~
Ty ReT U Ny MRS, EFLBRBEICEWTH SEEH L L TAAITH D
LEZ 515, Information Gap Activity OHLY FLAIZIBWNT, 00 BV O HF.LNIAL
BETL27 U Ny M, IREMERT L A0 a R a = — g EENTET
BATWAHAIHLAELTEY, ZTH5LT U My MIFEFRICE>ToA v~
Ty FOEFNERIZLTWDEEZD, 77U NSy ATy MWD
RVEYIZIE, BERESLETHY, ROV ORTRIENEEND, b
2, KOS LTELLEXy vy TERETLZOOFEROLYBDICE T, &
FERAN—JEAR S 72 %, Information Gap Activity (XHL.72 258 CTld/e < S
IEENTH D, BRDHIEREFFO TVDINL I EEBATVEVIXKFELRML 72D,
BEZENRT DLV FEBTELOERMMITICL R D, BENE W IRNWEMTH
S>Th, FELLELIHEERM TORFEK LG 2, HRRT U N7y FOEEE 0
T EER) ICRT LD XICENTWS ZEMFETH D,

23 aIa=k—v3zr + A bFFP— (Communication Strategies: CS) H3h

BUTT U M7y FRFICOL T TIZEFMA2 M5, BCHHE, REIDIGL
CCEMAEEL, SEFIEREHZEL THRARL D L2 FHBET RN Y
~NERBITT AL, WEPNALFUOROL ZENRRUITHL, TDEDIT, MK
DEFEIZBNTH BRI OB ZHEOL, VI SORBICENLS2A N T TV —
DIFENNETH D,

I a=b—a VEIOMmIZEWT, FIHERO/NVERIGE CRENLEEN
% CS & LT 3 20 ; 1) KEEOHFEIRIAD N RWVEFICHWD CS (1H
WE - Tl - WERE - DR EFE - HFITITERD D - V2 AF v —), 2) BEL MR
L7cWRERIZHWS LD CS (FR VIR L OFR - B DBk - BEOMER), 3) =
A MEICED D CS (RLZEIRT - HFICERZRD D) EX EiFonsd (],
2016), HADOHEGEHE CTIE, HEMN I 2=/ —Ta VICEEZF>TAAL—
RIZHETT D RO ICHERRICHET 22 3Rk b D, BERET VER
L, Bz S, EBEOZ 27 OHF T CS 2FHASE, RVELE, FMESES,
FEFRLATOT/RZ D TIPS T m E 2SRk T 5 Z LN EHET, A XRH6E
1% T2 BRIR SRR TH D,

2.4 EEHEOBER

A RIOFEEMFFE TIE, Information Gap Activity Z W\ T, AFHIE 3 FADHE
DB ATV, A sk Lot Lz, FEEENIZEO Ao 1 -5 A%, Information
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Gap Activity N EFEIEEIE L TORD I OIEHLIZAEZ TH 522N TEEK S
WMLTERTDHZLETHY, 2 2L, ¥ AZICBT DRREMEROMEEO I EE
FEEEORFENAR L CS ot L, Siam Ak OB E 2 6 72280 & FF82 B 5 iz
L, A% ONEREEBICRNLTHZ L TH D,

3. BT
3.1 Ei1 TAFHOREK)
311 REOERLRLN
ARERIT, HFEPEHENEZSHEEIIBWT, FELETO RV EY | 2iEMHb
SHLH7TDIT, &% - 72 Information Gap Activity (FZNRNBH LA MEEL, F7o
ZDOIEHOBRIHEN D CS DL T 2D THD, SHICFEEDSHE
i, KOVLBEEME D I BRI b BT 5, A RIOFERKIT 2021 423 H a5
TRIZT TEB I 2D, RI% 2 W% O 4 A2 6/N P 5 K8k R E Tl
HHMW, ZITHRLNET —ZIINFRBABBYG CORBLRDTHA 9,
KO LWL, 1) #&% - 7= Information Gap Activity (23T, fliH 72554
(BEE o Lt O HEE) LHARN 72K H “What color is the ~?” ZfEHA L, EH
ZLIZVEMICEZRTZD T2 ENRTEDLLIICRDT L, 2) MFICEE LN
5, BEEOEMEEL “Let’s have a ~.” Z W TAHWIZH ) L7e bR % fifk
LIENTELEOIIIRDZLETHD,

3.1.2 BnE

ZINE I, FERICH HBAIMRERICHE 5 H@EE L, 1 B 8 KLl Eofk
BEZT, 2 WMBINERANETED 6 OFEERBR 24 LB 4 THD,
YR E R Tl O ERB OM, 18 30 47, M 72 FIFEFERERE Z#1T> T
BY, BE hLroy—, 6@, AZLOT — IR o L EEOIRSHGETR
WAL TW5D, Mx THEERIZIE 1R 3045y, /- 30 BT V7 7y hORITF/N
LR LHEEZES EWo T, EEOXFHRELT> TS, HTILEFERERMA
2, MBEFZXNG L LS HELZERL TRV, REERSINHE 2B IEE
EEZH LTV, REEHETIE, 2 B bEmORAWR EF ORI ) OHFEDY:
H, KO, LV XALTEBOFIENB LA, FRETICERDBEENELFD D
HEhe, 74=v 7 AFEEZZITTWDH, SHIZ CEFR Al LV OTHIRO T F A
NeU—I Ty 7L, BRAEME - - REEEE 1T Tz, FEROFRER
BT, FEETOHCORIT, BAROKEE, JERZERL WD, REKRSME X
FEFRTITH D, T TICZO LD REFHITENB LATSRER L min b, =
Ra=l—varviELrFEMbLHDLEEZ, FELRTLOEFEELEHLE [0
DIIZBWT, TU Ny MYERZBIET LN TE D EE R, REERER
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AR OFGEAEOREE IARELE TH LD, BIMEOEERESLEHREDERN, %
RO L BICHBE 520 2 L 2ES, ZINEOHMEZUTICRT (& 1 2H),

1
SINE OFEE L =
D PERI FEE O REEEAELTR
A LR 4 BINEOHT—FBERERE N,
B & 4 B LbaBRET S,
cC 4 8 A RANOENFLETERNDBELZZ U hD, TEPEICHT 2B G
W,
D Z 1 G LA, ¥FEEM > TAHARZWE VI TEFLRTE,
E &g 34E B, 64 2 L RBEENERMRTFITD 20,
F 3 34E B & BRAREE L,
G HRr 1 2 D ORF D, HWHGEEZHEIZ) ~—H L L TND,
313 ERFE

ZINEHE D RBEREOFFEHE 1 B 50 5 ORE 4 a2 RERICH T, H1H
HOLV >R 1 THRAJ | #fT-> 7, “Color the animals with your partner.” & & L,
YR OR Y I5ZFF> TXTIZRY, BRWHFORE LPTICHET & R Ui % [H
U 4G4 % Information Gap Activity 217272, [BCHTO Z & R OFOEID O
BT 5 FEMITONT, HEAREMNRCEARNLRRBZ W CTEMEZ L2 ERICE
RIZVT2E91CT 5] LW FEBEEEONE LB E 2, REMROIZDITHE
A3 2 EREHLIL “What color is the ~? (Eh#) "L BRI L, FHIZx LT “It’s
~ . () "LEZHZ L L Lz, RAUBRBICSNE 7 AREBY, BRESTO
NEFZ LM, o7 OV ZMNTWDIRETH D, HENOHLILHEL CH
BL, RV 2 2MEFITHNOIUCER L TWD72D, HHERHVEFOT Y
FE A TR THERTL2ZLIITERY, 2 AAOL Y A 2 TiX, “Spot the
differences” & VN9 ¥ A7 il To, ZHUIEMKBEDNMEWELOZ A7 7203, X
A7 1 DL REEFRTEZE LV o HliARL VI Tk, S¥ELITT
BWE BOTRTER LRV ED, SEIOZNMNE O LIV Lo TR T2
Rz bh, A7 0FETIIRETH T2, Ko TAREROERSITICENTIXZ
DHATERE, TTIENBLAL A A2 | Z&E B TEBLE > X A7 3 %
FIBHIAT-72, H4ABHIFIFX AT 1 2IBICRESE, FL—TOXT TEA
WHHRR LR N DI e N E2 RO 2 &0 o, il P E OBEBREEZATE Y A7 4 &17
WV, ZORVIRY ZBET LI L L L, ZOX A7 ORMAEIE, SEBMEHT
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LRICATEY, FROEIZHRL CROTEEMEZII Z LT, X7 (Fr—7)
THI I LEREEELZ L L Lz, EHTAERRKRIIL, X7 1 OHOIN
Z “Let’shavea ~! (&#¥) "ThH 5D,

314 EEROFRLEBE

HAT 1,3, 4 BERTHBERETOLYDELY %, Ibarrola and Hidalgo (2017) Tff
AENn Wiz CS, 1) AL ER (clarification requests) , 2) MIZE LICL 5 H
4y D EiE O #EFR  (confirmation checks), 3) FH T @ FRA#E O 58  (comprehension
checks), 4) HOKOMHEIZ XL D8V L (repetitions), 5) U F ¥ Ak (recast),
6) BRI = F —(&IE (explicit corrections) , = L C 7) REEOMHEH (L1 use) &
WOBLETHNT LI & T R_XTOT 77 4 7 I THEEICLY B 7 A8l Ih,
AR ZLILEDORFEERNE, 77 ARKORETEZBIE LT, oML, FEHEIE
ZHMEFTLIFPEL 24 TITo72 (K2, £3 2M),

#2

A AT LB HFEBEDOENC &GOV IY, TixHEEs

ID  FEELATH T, B

T  GECIZEHNTLEEN REHEDZ X7 BhOAR

A What coloris... 7T ANT—BEAENE W AL, FERYEE N E 8
ERRRTERWTHA D ETHIL, FEICFHITLES &
T 5, (peer assistance)
TEERNET CIEMITIFIE LL vy, BB, (L1 use)

G What color is lion?

Chei ! EozL!

C zo.. REEEREA, Z2ICH > T2, xRk, (L
use)

F  Orange TEENYFHLANDIREIZL 282 A, (peer assistance)

C  Orange BZTHHoHEE%# VKT, (other-repetition)

G  Orange MEOEH AV L THEEST 5, (confirmation check)

C  What color is giraffe? FE TR SR TSHERITIFIE L < 720,

G .. BENENO TEZ LRV,

T H9-FS-THIT EB % T 2 729100E, FEH ORRPLE,

C  What color is giraffe? FE TR DS HRT TSUEMITIFIE L < 720,

G (HEHMLTTO) B2 THBIT Z 3 Red 72 IREE,

T 1Its FREH O R— b,

G It’sbrown HAoy D% 2 % V&, (repetition)

brown

c .. brown O EEZ EWHERWRENT Z KD,

G CH%A, brown DD KSR E LRV, B2 X T &L
H7DFE %4 Vi7", (comprehension check)

c .. brown DEMA BNHIHZ2VA, BT &Rk,

D KA oT HEEHOYHE TERVD, KERHEOEWRRA 1L TR

STWARDEA) EHEMEIL, AARETHIT WS, (L1

use, peer assistance)
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I - L - RJE - RRVE -

HAF - B 7 M7y MIEH LB E OIS

HAZ VBT HMORT OIFB 2N 7%D C & G DD HY

ID  HFELITH o, B

G What color is the elephant? ELWXAEEHTESL L IITR>TND,

C  elephant > TR AT S IF? JEPEIZET %KD D, (L1 use, appeal for help)

E  fEchkiasLThiFs HERYFELUADN LY FE LT DL, (peer assistance)

B % VHFLSDPRFECYEE % FIT, (LI use, peer assistance)

c . BORFERDNHIROBITERD D ENTER,

F brown (C O#EOZE  EERYFHELSOI;IT, (peer assistance)
ANTINFETER D)

E  Brown HEFLOREDOBIF, (peer assistance)

C  Brown YR L, (repetition)

D  brown 725 T YVHEEFELANOHIT, (L1 use, peer assistance)

E  brown &t Bore 7 7 AR L TV DR

G OK A LIROZEE~B DB, (acknowledgement)

FEEDO—FF C DR 2 IZAICENT 25K 550, HHbKED Z L%

=ZH
= An

RATEHTHIT LD LT D2EPBETE D, HlAE, A7 41280V, CIX, REE
REHFEZE S TETZRDOTWD, GITHTDIEFELSMNIM DT DRV By % [H
WTWD7Dh, FIZHLTHE LTV Ty, ELWXEENTES X1k
S>TW3, #HlziL, TC H % A Let’s have a dog!l, 725 & ---Let’s have a rabbit?] 72
EThsn (F4, £R55H),

* 4
HATAIZBITHCEGDORYEDY

ID & ELATH) ot B
C I~h, TRNTEST? REECHEPRIZB T 2k 5, (L1 use, appeal for help)
A What coloris TEENY FHLIAMZ L A0, (peer assistance)
C  What color is the lion? LAV TIEL S FEFEATRRIC R > T B,
G Orange
C OK B LIk O2EE~B 56X, (acknowledgement)
T G# BBV ICETIT RS TV DD FE RS,
G What color is the elephant?
C =N, light... T OH RN TREETIT 2k 5,
ko> TRATWI ATE o (L1 use, appeal for help)
2
A light green T TR RERERHZE S, (peer assistance)
C (D720 Thb) PR LR LTV DEET, (repetition)
light green
G OK R LIkIZBE DG, (acknowledgement)
C  What color... (7 A7 2% JEFLI2RENRTHAEMITEML, KA T
W) HHFOHF &R THRFETHaIIa=r—va Vi),
What color is the hippo?
el el
G What color is the giraffe?
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giraffe... B> Tl T2 o 1

light... (%) light. ..
(FEFEFTR—ALRnD

%)L light

A Yellow

C HEOhoTRATWIATEST
(=)

S TRATWI AT ST
(AEIZRL)

B CHEICBT 235k 5, (L1 use)

YEFLSNOIIT, (peer assistance)

ZEIZ L 5 (inner voice)

REECRBIZE T 2k 5,
(L1 use, appeal for help)

B yellow IHEV Y HEH LS OBT, (peer assistance)
C  yellow &> T/ (thumbs HLEZIICKEATHRIKL,
up) (L1 use, other-repetition)
#*5

HAZ AZBT L WHEBEEDSCY Y

ID  JEE L ATH)

C H = A Let’s have a dog!
HAFVHZIZ VDI,
725 % ...Let’s have a rabbit?
rabbit? 9 ~A, RHNWTE
Ok

Let’s have a cat.

Cat

Ok

mmwaOoOOOQOQ

REREIC & 2289, (L1 use)

HEEZERNLDRE, fEE#H, (L1 use)
A, REEEMEH, (confirmation check, L1 use)

AR LRI DA, (acknowledgement)

YR L (repetition)
Hfg LI DA K, (acknowledgement)

BIMBEOX AT ODEMEBIEL, SEBMEHTLRCATED, TROBITHZR L
TIRDTIFWEHI 2L Tho722y, ZhbizonTiE, =7 (Fr—7) TV
DIV EMEEESL Z ENTE, FAZEZFETLELHECTCES (K1,25M1),

X 1.

ZMMEALBMEBDOH AT 4
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2.
BMEC EBMEDICLDZ AV 4 “Let’s have a cat!” 52X

2EEZBLTEAEDO - FEWAEE A ICXDAKEZIT LD &35 peer
assistance DFFENPE Th o7z, TDHX AT TIX, UEEZRYT Z RO TRFD I
oT, HONRKLZLETFHILT, BT EEZFEH A TV, EHITAK
EETIX, ~TRET TR TFABKRTHZ WA L TV Z ERREBRITH - T,

RN 1 AR DR E DO YA, “What color is the ~?” L :RDHER&E L A%
“What color do you the ~?"EE 72V, “I’spink.” & x5 L A% “Ipink” &\
5 X910z, BEE OERITT “What color do you like?” “I like pink.” O —#F23 H & 2T
HTL 2L BA SN, —BFEEOERVWRECTZINREHEET TOO0-T
RATWI AT 2] VIR LTWER, BEEQATH O ONAL b i
D, FLEIIZHAZIZMVMATEY, BT2Z & <WiFERD, E7JEH
BN TR = LTWOERTFR A b, WliFEo%REE LTl Ak, 8
KL THATORICH B 2RO 55 T, MFPELZEWLD, KEEDOFDY
ZRUNZT DR R BT,

# 6
AR RGN A NT T U—0Z b (fEREEREER )
clarification  comprehension confirmation repetitions peer acknowledgem  explicit
L1 use . Recasts
requests checks checks Self others assistance ents corrections
Ti 13.6% 17.7%
3.4% 4.8% 10.2% 15.0% 13.6% 3.4% 2.7% 0%
(147) 31.3%
T3 1.1% 5.3%
5.3% 0% 4.3% 18.1% 8.5% 4.3% 0% 0%
(94) 6.4%
T4 10.3% 18.1%
6% 52% 4.3% 43.4% 8.6% 6.0% 0.9% 0%
(116) 28.4%

Note. T=% 2 7. ( ) OEAEIE, FEEHRE.
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FTRTCOEFEEANTTIV—TothadodE, D750 CS LSNDHT Y —
HENT, B IZEBEIZBT 2K ® 5 appeal for help, OK &\ 7= acknowledgement
X°, peer assistance D X 9 RREFR EOHZAENTH D, BiFzkd b5 Tl
Th, RV BRAL—=RTPN D LD ICHIMIFHRAEZE LT, LELEEbh
DEMEBZBAE I LV TG H b BEREBETE 22 LiE, 2A73T_XTUTE
WTC, 77 ARERYFEEEH L L TOVMVIZBIML TV LR TE S

(£ 62H),

315 AZHOEENE LD

AREBEORERIX, 1) 2% -7 Information Gap Activity (X, & HRIED [0
By | ZIEHESEL2ENH Y, 2) TOIEBORRICHER I D CS OfEEIE, 1)
clarification requests, 2) confirmation checks, 3) comprehension checks, 4) self &
other-repetitions, 5) recast, 6) explicit corrections, 7) L1 use Th 5, S HITH -7
BT TY—L LT, MaEsSoblnonpghband X IZEEICETEZRD 2
appeal for help X°, & (72608 [RVEY | OFENHTICH-TWnDHEX, HD
WIZER A28 LV & TRIE LCEIT & 5 & 725 peer assistance, £72 OK D X 9
7D HLD ORI E RO D B Z{E 3 acknowledgement 23 L H V7=, Ik H AU
THRHCREREMH O3 LB, TARY I AT WZ &) 200D LT
HREFREEZ 2 BILDH, explicit corrections Tld, “What color is the~"® the DT % H
R, [what's U722 & what 72, &EOMEWARER L T\ e, FE T,
orange, gorilla 72 EFEFEE DA & J1 73 2 HL D corrective feedback & Wil H 4172,
ERENR ST A N T T YV —(L recast Th o7z,

Siam L OO O B2 EOR e LTIE, RO ZARBZZ D, £7,
AREBEIIRT T IRV ) ZITHI X AT Tholeiy, 77 ALENHESOIAELL
FMIM DT OEFERLEHRBE DR WREORKGEZH 2 L TH 7y MO
22T, SEEDOEBENMEE LD TITRWEA S 1, S 5HIT peer assistance &,
repetition 287 7 F 7w FOMES AL, ZTOMVIKLIZKY, EHITAL—X|Z
RVWMOMNTEL L)oo BZBZ NS, FLHEEICEWTCL, HEZENRD
TLIZERLARE (A, 2020) 12XV, BEBAICESETLIENTEDE 91T
DNRR D -T2, H0IK LS peer assistance 7¢ & C, H 7y DNAFE LMD ~T D
KEEEENTNZZ I, BORLEHZ 2D bEoT Y~y b & THHEOM
WY =W 128D, MNOT T Ry beA 7y MCBERT 2 EEDOIGNME
L3 2 o7z GFFF, 2021) ZEbEZBNLD,

AFERE S LIIEHZ1T) ETORBELTEZOLNDZ T3 AbD, F—IT,
BATIILVDED ZELBRIET 27V —7 (2~3 X7 THK) TITH 2 &,
Zz kY, ETNVOFESLIRER L OHZ A\ peer assistance BAEF I, 1 X7 D
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HTITHI RV ATy FOBEBEBEZHLT Z LN TE D, KITH AT OFIAILE
BT, ERTNEEEAETIEENRLOTHSHZ L, BICEFRERICITIRICRZ
TETHDLZENTE, ILICRENFLIEE (BRVE) X A7 & T,
WMLARRDIZN ENRD E-BbNS, F218, CS 2H 0N UOELTE I L,
RO ERCBEINTZ L) RHEETOVEID LTWeREL, SF v EFRD
7D TRBICEWVWTEWIZ &) #RFETERDEMRBLENHAZ T L, B
FETCIE R FREEE ST XV U T AR B BHRRICR D B X DN HTH
2

32 ER2 HZEEDEE
321 ZREOERLBEORL N

BATOF RS EGEIC BV TIE, THMEGEIRE) 1L, WAZFFPEmEITEEL
729 Z2T, 3, 4 FAETHEDbND X oo tz, [BFEIEEEEL B TR RS
WL CADE, Mihtbala=r—ra BBIOFKREERLTWLEZA
FRICTH D, LaL, BUYTFEBEEEE L, Hic <) IFF) Tidk<,
(B DOBZRKFORELLEREI 1) EaRanTsY, [FHEII el 1% 1RV
Wy & 3R] O2HEBUCT THRET L2 LICR>TND, ZNDHDEHE N
bb, A7y FOBEEMEZRFLENL S, 77U M7y MIEBREZRT S &I
HEEPODIEEZOLND,

AHETORLWE, LLTFD2 8 TH 5D,

1) BoOfx 28EE KB how many & EEffFd what, where, RiE# (in, on, by,
under) ZHEUNZRO2N 5, BB TRAEVEAZZY LTEGOEMOE L
RS RS Z LN TE B,
2) CS o CRFEDEMZERE LB I LN LX AT R TTHIENTED,

3.2.2 BNE

LSEIOSMEX, NEIFEOLR 24 THD, AL bENLKFMHE/NFERIC
o TWD, /INFERTIE, BT 1 KR, ALT HED TT TORELEZZIT TV 5,
3 EAEICHEE LI SEMENE, Lets Try! 1 ONFIZHERL L, “I like blue.”, “How
many?”, “What"Z{f~>7=&8l, & LT, “Where” Zffio7-KB L ETH D,
VAEATIE, FM20 FFH, 244 TITFEM ISR ORELZITTEBY, WAL,
RO, HROEOEY, &), 6, B-WELZT—<IZFELTETWD,
2 4 & bIGERGEREE OS5 RE OFEFEHEICHEIC | EIRE®@Y, # 2 TR
RHAEZORELZIT TS, WE AL, DNFERVEENDS, WBE BT S m
SRS T2, FREEAREIIZ OV TIE, "How many?" 72 LV YD 23 572D
HHALETHLEL, —ARBTTEKTLZZ EIFHLVRILTH -T2,
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FRERNCE DXL ) RNEEZFH LW ET v r— e CTEMLEEEZ A,

AL, TR T 528, FRCEE LIANERESEO Lets Try! 1 D1
BICEHT DL E2ITVEVWEWIFRETH -7, —HWREBIX, &A@t E
W, H&hxx 77X —%T7—<ICLTEAREFZE LW EVWI HEER-> Tz,
BE AL, T, BEXxvA A3, OE, REOWHFELZLTEY, TLEEREM
HLHARRLEESWICET HILDEHATHEATND EZAND, “ANCHET S, TE)
W) 7 —<CLZb0EERY EFpZ iz Lz,

3.2.3 EEFE - ik
(1) 2FRERROME
ARIOHIEIZONTIL, 3 FAEOFRAICHHHRIC 5 | (11|45 55 - 50 57) D
REXIToT, HSHF (Ly A 5) OIFENC TRGOEY] 27—~ 2 LR
MG B 21T 9 2 & RASAERIS, IR (Ly 22 1) b, H4kF (Ly R
4) E T Information Gap Activity & F ¥ >V Rk, F— U — K7 — LA Z 2N 5%
a3, BETIE, COBMYVITH ZDICHE/RFKBL (Say that again, please.
%) % Information Gap Activity & WAT L7203 HE &7, B 1RELLE 4 KE T
DORERBMOMELZ TORICERRT D, &k, HFL v A0 HESHEDHLIT,
“Let’s Try ~”, “We Can ~"C/RLTCW% (£ 75H),

x7
AR DR ZE R O
VyAs/] VA VyA/3 VyA/4 VyA/S
&3 (in, on, under, by)
~ ) ~ 9 ,
AEZE }gf/g“?”y, lédg?”ha‘e)' x}halc ?T{f‘.lth;ve' (We Can! 1 Unit7) VoA |~ VoA 3R ERLT
i eHm Where isfare ~?
1q 1 1ch?
ANTY =55 H,OW foyousayhis sl Say that again, please. Hint, please. VIR |~V RBERALT
1t your turn.
X . . o
" 6 How are you? ,Sim I Talk My Penc/ll(Bag Smallf alk.’ ’We Cfm N {875 Farm AnimalsDf7
Vagzam "How many ~?" EAORFOVTE 55 BRIDGOON g em DHR
e y L, BB T, "
) Fovk "How niany)" & "What Do You Have?" "Where are you?" "On In Under By"
’ "How Many Tomatoes? CHiE  "Do you have a circle?" "Where" (in,on,under)  AIFRETOEE
3 F-AGEELER)  How many T2AC F=U=FF—A F=T=RF =4
TITAETA . . Farm Animals | Farm Animals 2
Pet Shy Askand Fi Draw then F e
(ifornation Ga) et Shop Game skand Find raw then Find (i) (RERET)
&Ub%wﬂﬁﬁ Az~ AN A
5 ZOMOTEH WE&ILD, BBRFELAVIEASINZY,

Note. 513, HOLOWRROWHNEZR L, 1718, BALRHEORER O S M, BIRA
WORA 77 V=, £ LTHROTRNL CEA, KR, 5002 0) 2&7,
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(2) F1 R HE 4 KpE TO Information Gap Activity DHEE

INETORBEOHEHGEES & KFEOFEELESZ T, RERLIZXD
Information Gap Activity I%, A RIFID TORBRICHRL EEZE2LND, £IT, & 1
KT, |REGIHEREHOLUOFLR LEFEI— FEHWEEZ2To72, £
LT, BMEMICIE®RLE R2EBMLEDOLFTCHESENRETEDLLOITL,
WA — DPEDOEEERNCIR D MDD L O ICH T2 /R LTz,

IR (Ly A2 1) 6% S (L y A2 5) O Information Gap Activity D
HOMEORELFIFFETOFEI— RE TITRT (F8, M3 M),

#*8
3 #2420 Information Gap Activity 0D B DA
T—< | (EEMEY EEBOHE
Loz  PetShop Game BADN— FOZEDEPICOVTRYIRY Z LEASRy b
(How many ~ ?) vay 7OBMBEERERET 5,
LyRy 2 Ask and Find; My Pencil Bag 6>DLFERDI, 505K HINRY, EHICAND, LVFEL

(What ~ do you have?) BH5, HFEOEROHHERET S,

Put and Find; Find Animals FOW), FEAREOBMOEETE S B ERT 5, EHELRNEIIC
LyA3 (1. Where is/are ~ ?) NEFFITER D, )RICEM)ZED, B2y O Y OJRGHTIA R OFiE

(2. on. i, under, by) AL TEL, RVRDELID, B0 EHTEHET S,

VA4 Farm Animals B 73 OERIR LI 5 O O S 5581 40% Information Gap &L C,
LyRAYs  (LyRV 13 %f#070) PEBEFM B O TR RO LR ESS AT E a K E 5,

Note. L' A2 5OEENL, Ly Ay 3FETONL—/, SHEME, BWRZHO A K
FTT V=DM ESINTBOVHGENGWEEZEZ N, 22T, Ly RV 4 1T#H
fli%r V3 CHUE 217\, Ly Ay 5ICIRER T CIEENCER D AT,

3.
% 3 [ TIZ Information Gap Activity CEEH L7228 1 — F
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(3) % 5 KFD Information Gap Activity DL

AREOR DWW, FEBRIICHRTEDBERTD LR b, BEOBMOR & BT
ERETHIENTEDH I L THD, Activity 52 T SE L2012, TEWLAWZT
HDARNTTU—] ZffioT, CUHY 2k ED Z L b HELRPETH D, LT
(2, AREFORFAOME LR,

BATIE, KRODHTEMERA LR, 3 ETICFELE, M 2 [Fv
VY EEE L, 61T, TERZWOIZHDF WAL (How do you say this in
English?) Z#E L7-t%, 2hREICIE®Z G2 729121 “How many ~ 27, “What do
you have?” (% A\ &, “Do you have ~?”) , “Where are/is ~?” OUVNT FLD RV D>
LR D L XWinae B2 S¥7z, 7F— L% T HE221E, Farm Animals O 7 — A
DIFEIZHDONT S R S T,

WHEIZIE, mTA4 FAR—F, 6 DOFELAT (tree, yellow house, red house, truck,
tractor, pen) Az — K, £ LT, BGATICELS 6 HEOEHY (pig, dog, cat,
chicken, sheep, cow) D aA~ZFNEIN 5 A~ IND, D a~<ix, FUA b
A= ROAZENTEL (X458H),

</— LK DEIT>

1) ZnZnoHEmEEmo< L, BaoRbGE, B0 ERkd 5,

fﬁJ V28 A 3BT : tractor, tree, red house #Y) pig, cat, sheep
R# B 577 : truck, pen, yellow house #1#) dog, chicken, cow

2)@ YOO AL, RUA FAR— ROSMIEE, FEHFTOL & 22L& (on,
in, under, by) 12, ## (5 DLIN) @A TY— MIEL,

3) W TED, 2 AOMIZBAEVWO Y — MBAZ NI S I &<,

4) BHWZRVEY Len s, HFEOMPOBRIGITICEMZE VTV,

5) Bt a~, R ROELF—ANKTL, _ATEZEDEET 5,

4.
Animal Farms 28 7 — F (BERI=ELEEEZ =42 D)
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324 EROBRLER

(1) EEDOFEFEDRE L 5347

¥ DFFEIHTIT OV TIL, Ibarrola and Hidalgo (2017) DOIRET 25750 [E
WRWDOANTTU—] IZRL L TITo 7z, £4LHIE, 1) clarification requests, 2)
confirmation checks, 3) comprehension checks, 4) repetition (self & other-repetitions),
5) recast, 6) explicit corrections, 7) L1 use T&H D, AREETIL, FihHAEKL LT
LERA T, STE, REHBEZHM LT LRPES 24 TlroT.

HLCIZRIT 2 FEEREHE, AP CI72ETH Y, 1 EOTES) TILFEY 34.4 [BIDOF
RENB ol AHIGGOA L — MR E Y, WEIZIIM)RFETED L 9 LFFL Tn
72DT, BEEOEMIZZEIZEEN IV, A NTTUV—IZRET D & R,
6 MITHDH, NEDIZEALIL, EFEZHED DO O%EE, Bl 41X, How many
birds? Four birds. What do you have? 72 X CTh 572, Zibik, A NT7T7V—IZiEdH
72572, 2) confirmation checks I, HEEZMVIKLE S Z L TR TLTWD, 5)
® recast, 6) @ explicit correction 73, 0 Td->7=DIE, WEDBIIED JEGEOE I HE
71, FHEERNOIX, UWRNTEEBZZ NS, FEERFRTIE, FEREDFRTEITT L
TEBEEEZMALND NFEONTRP->T2EI2IZEZLND, 3) @ comprehension
checks (%, HHFIIxI L COBMOMRTH Y, ZORIHAENLEY LT HEIX
ToTWhehos7edT, HBILh-7c B 2B 5, 1) clarification requests |2
DONTHE, ZOERAZBLTHEL LA NI T V—REENATEY, 4 BB
LTWD (RIZMH),

#9
34D Information Gap Activity DREFED X kT 7 P — 34
5 1) 2 ) @ 6) () L1 use for srategy iR
| A Three turtl. [
2 A Saythat again, please. A Pencl? B.: Pencil. (self) 8. 297(1) ¥ B
AbI-EEST, ()
3 B.:How do you saythis in English? ~ A.: Snail.
A Fish? B.: Snail 4
4 MEZEE RO T
5 B.; How do yousaythis n English? A Pen! B, Where isthe pig .. AAE) B TOABMZL) 2) 40) 50
B.: Pen! (other) AIAIDEobRoT e ()
(A, KEDLI R B.; A-chanlZ, truck (6)
ZaTVA)
il 4 b 0 1 0 0 0 5 1

Note. (1) clarification requests, (2) confirmation checks, (3) comprehension checks, (4) repetition (self and other-tepetitions), (5) recast, (6) explicit corrections
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(2) BHakR (Ly RV 4) OFEFESNT (P) BEFEOXE, 7 VOH®RT
ISE)D Farm Animals [Z2WCIE, 48 (Ly A2 4) T, fEHFLIRETOD
B 2ET A Lo, LUTFICHGEEZ D0 &l T 5, ARHE, RERFO
EENCIAT C, IBEHELOLCVRY 2B LT, RAOHEREZTLIZERRALWVWTH
Do ZNVET, HEVNMAETIZ VIV 2D I TE), WEIIfFEeH
DOEXTHRIUIMEOTIIFE AT CTEe, T2 TIUF¥ARNLEED, XELE
VT HZELTERBDEELRAT, ZORE, SiEOBNEEW, 0 FIZBETS
R 725 E M T, SHEOTEENEAT (F 10 B2IR),

# 10

ARSI 2 WEOREE L IFEE OINE, XK, T LVORTR

ID FEEORE ID EEEOINE, T, ETNVORR

A What do you have? T Thave dogs.

A How ... T  How what? (clarification request)

A How many? T How many ~? (confirmation check, prompt)

A How many dogs? T  How many dogs? (confirmation check)
I have two dogs.

A Where... 22 &, where... T Do you have ... THW\NL, Where are they?
To, o5 ThHI 0, (teacher-assistance)

A Where do you have...? T Thave two dogs in the yellow house.

B  What do you have? T Thave a pig.

B How many ... pigs? T One.

B How... how... Where are ... where are ...

T Whereis... (recast)
Where is pig? T  Where is the pig? (recast) It’s by the tractor.
1t’s by the tractor. I have a pig by the tractor .
(repetition) (expansion) E 7T /L DEET

o3)

(3) BESK (Ly RV 5) ORFESHT

ST, FEDIMACEVMEW TSN, 40T T, 2 ATH R
JEFETEEDHENTEE, WE AL, TNETOBHEOTT, MENETT
LMo TWEDTIERNWEA I Dy, L, EEIZT U RNy ML THD L,
£72, BEZTHEIC, HDOVEIAL—XIT Y My hFHZENTERNVERS
WD TIERWINEEZObND, ZOHBEIE, £33, [TV Ny 5281
FoT, TFBRTEHZ L] & [FHLEWTETERWVWI L] EDOX v v IR
5<  (noticing) ] DM L5 Z ENRTE D, LLFIZET NS OIGEE ORI %
ik d 5 (& 11 2H),

6 [EDOREEMHE AR, SEEOIEFEOHEY, BRRIEFIIRONIZbDOD, Kt E
ToANTHATEEDLEDLZENTET, ED Kbol, | DXL,
IR & FERUE O T ORRIENEEN T L H Ik U,
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# 11
BSHHCBITAWHEA L IREB OV EDY

D JEEBDFEE ID YEEADHKGE

B B: Where is the pig ... 2 —, In the pen. A 1t’s your turn.

B What do you have? A Chicken.

B How many chickens? A Three.

B Where chickens? A Tree are..., on the tree. (self-repair)

B It’s your turn. A What do you have?

B Cats. A How many cats?

B Three cats. A Where is the cats.

B On the tractor. A What... 9A?HroEfFoT,

B ... G2 A BALW, AFNRFF- TS,

T 5 A, Thisis a truck. (Al, tractor & truck% fHliE X TR X T\ 5, )
A Z -, tractor (IEWVWL TV D) H o,

T  She said a tractor.
A Doyouhave... o, ol

(A% % MhE 2 CTERT 5, )

B A-chanl, truck

B What do you have? A Sheep.

B How many sheeps? (GEFEIf%{L) A Four sheep ... s. (BEIBEAL)

B Where are sheeps? A Yellow house ... >, Hr-oERFHoT
A Inthe yellow house.

B 1t’s your turn. A Do youhave ...

B  Dogs. A ... How many dogs?

B One dogs. (error) A Where is the dogs. (error)

By the red house. A
A&B #bolz, (SRXE, WHEB, EAKDOE)

325 FEEDEEDE L

AREEOMRE L TEALND ZLIE, BERIATA150 02D OFITRL Z
ENTEDL, —DRIE, HSHI2ATH AT ERETSEDLIENTERLILTH
D, ROV EEDD B ONTEEHRTE D, 2RI, FAVZEFETLEZE
Tala=r—varyilAHEEZ LD, ala=r—va VM) ERNPE L L
BEZoNDHZETHD, BERMICREORZE SFEOSD NIV NGIY EiF5 &
UTomy Thod,

WE AL, It’s your turn. V5 25 2 & OfEF]SIZXK D%, How do you say ~ in
English? T 72 SADZEEZME T EHFENWTEY, HEe, B XMD4H]
EEETVWEBREZRLTWS, WEBIX, EENEOLNIZRSTZEFE L TWVD,
How do you say ~ in English? OfEF|SIZH KON L9 TH D, [MiE-> TH M
FIZala=r—ralra®{AH5 VO XFL LM RoTc, S HITHFHEOHITIE,
sheep OB % sheeps GHFIXIL) & L7V, WElOKITHELRERLLNDLHD
O, RENELGTH CHRELRRT 2EZPR RN X)o7,
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— 5T, HEHEORBLOFIRYX—V A NOAREENLAEHOEE L
TEILNDIFRLBATE I, 22T, 3 BRI TIRRT D, —2HIE, %
OFRECETHMESRTH D, T, [DWT) OFEIRNETI0l, &
FLUSADOIEHR T LT, E%U\%@ﬂ Ra=r—varaflELEAREERS S
EWHZEThHD, [a3a=lr—varaXNEFEMERLEY - 6 ZHRT
5 EVHHNEREEBIOR DL WA SR TLRAMNETH D, ~2HIE, CS ZHIT
HFSELZEDHEBENETHD, TORIRANTFITUV—EMxRN LT, A
XTI O N i) 205 Z LI L <, HEND, REOWAS VARG
TEEZHD ZENRRUTELADL T ENTER, =D2HIX, Information Gap
Activity DFEBPEIZIS LIV — LV DOREDKYIE Th L, wEDOIFENL, 157,
(@ OS], T3 O3 SOBREFREIIEIH TH 72D, BEIEPWALLEE
b X, L=V bEMECRDOT, FEORERBICEDET L — L OMR SN
DAY Ry AU

4. ¥ &0

AWFFEEEIL, LT DX A7 OFRMZ 00z LI2iE#3h Th o7z, 1) TH#EA
BEDE|E A (goal) DHMETERKA KD ) ZENTERLI L, 2) FRAIETIC
THMAMR LI TH -7 2 & (information gap), 3) EFEDaIa=r— 3L
FAED 2 WITHLL L7 /EETEROLVELY  (negotiation of meaning) 23&H »7- 2
&, ZLT, 4) HHPLHONALERNAEHFICL > THIKRNLDO TH o722
LTh D,

S A7 OEIIHKA T, 77 b7y FORNER CS OFHESLE TR En
Bipd, WHMOERImZEZLE LS L, B> TR TRigm A —2>Th D
ZATVE, K0 OERZHENMTOND TR E <, SEE SR DR T
&% (Pica, et al, 1993), ZDZ &6, AKBFFED Information Gap Activity I&+47

ICHELRR SN D b DO LHEETE D, AWFIED 2 DOEEROFEFESHTIIB T, Pl
ol b, UTFokyicEEovbnd,

ANFREOHREOEETIE, FLEARB LR T ELHAE N TERWVWIRER MO
BHEDOT (peer assistance) %51 T, WEIFOREIT-o TV, AORHICH A
7ML BB OIRVAMATODORFZBEL TS, TV Ty hOTrERR
SHEBICEBNTE, HETORBRLIHEIEVRALL, ¥ A7 ORREENRD
CLTHEXNEZADEOITRY, MAICELWEXNRERD LI RoT, Rk
2, MELHEFELMRYIKTZ LT, BOLEMNREIEVIZHROE, LIFEND

EZBEL, BEREZZIRPOEH L TCWOEETFRFEZ, RBENFFTCH LI
, Al a=r—varEhbHICoOnTE R,

HREDOFEETIE, BANTEDRE 0 - 72 SUEMRBE O B REIT Do T

S Huh
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E, MORLOMHER, AVOIERLY Fv A MR EEHT, FELTWETIE
Alce WH&SZ A7 DB, EHATOT 4 —F ¥ —b—27OXEE%T, £ DX
ERZRBLE VR 22072 < 720, AERCFEIE, [ELWIUEIER S, SEOEK
DRSS N Z E TEENEE L T o T,

2 OOREKIZBWVTIE, RESFHIZERERZEW 2R b bEN LN E VDR
EHE AW, MEOFEZZT DN OEHZED Thvo7e, £OHTIE, HER
IZ5 Y, NS (inner voice) #il L CERBEOEGNEATT LS 25,

A EOEEMTETIL, AFHE 3 EAED I EIZ Information Gap Activity & VT,
AT ATOYE, Bz Lot L, ZOfE, FEbRE0 LOIRY 27
ML &5 T2 C & LT Information Gap Activity (38 TH D Z &8, BB E 7
o7z, CS IZOWTIE, WEHEOLEXZL, HEMICHIFTELIED DI OF
RBVETHY, FEHRRODVIZVGEIZE, SO UDREED TS AF L L
LTIRRL, ®OBREDOEELZ SETEBIMERNHDL Z RO ERoT,

1. UFOMEEL, Wtz mb DI hZ T2 EPIc iz oELd 5,
1) feEE - 15825, Information Gap Activity, THENZHRE « &84 ] peer-peer
interaction %%, 2) AKfFEBRCHEH I 2 Ia=lr—Tar « AT T U—

(Communication Strategy: CS) : clarification requests, confirmation checks %

2. KRRICERWT, [RVERD ] X, SFBEEHNICENT, EICEELBEL TAYE
—VEIRAE I T E (AR, 2019) LERTDH, HOET IRVEY ] & T44
T va ) FEARMICFEEEL LTS, FEBEEEHED [F52 L (R
D)) ZEWT L IRKICBNTIE, EIZ RVRY ) 2EHTL, 1277 a
VAR, EAMIC T Z2 T 7 a AR XD IIRTHEMT 5, £z, K
Fa COEBEMFESIMNE (FEE) ORFEEMNRNZEAS T, REELET TR, B
BRI LZGES TROVIRD | 28D b0 LT 5,

3. @k (2005) TiE, FERTO EHE)) SRR L WS 6L T# 27

ThHHD, WWEHHEKNRET IV « XA T e —7\KFT 5 2 & 2% <, Task-Oriented
Activity (TOA : # A7 Z &K LTi&®E) L7025 LB _XTnWo, ZOHKICYD,

AFETIX, ¥ A7 % Task, TA (Task Activity : % A 7 {KE)), TOA 2&H=HD &
LTEBLR, IRIZK > THEWFITFTEITO BD LT D,

4. ARIOFEAFEIT 2021 43 AHANL FRIICHT TR I abhl,

5. Ibarrola and Hidalgo (2017) X% &, %6 OJATHIZEIX, Long DIRE L7232
DA~ Z 7 ¥—, 1) clarification requests, 2) confirmation checks, 3)

comprehension checks % #&(Z L CU 5, Long D#EZE1%, Pica, Oliver% L - T,
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4) repetitions 2NBI$REE S 7z, £ D%, Mackey = Oliver (22 - T 5) recasts

& 6) explicit corrections 23BN & AL7-,

Ibarrola and Hidalgo OHFFEIE, T O DEATHIFEICE DS E, 1 &6 ORIMOREEED

FIEB M BR LT, REEEM (Lluse) Z7H TN D,

6. IMFEDWHE TIL, YBHHEL TN T 20 CS DIEMNT, Ho T\ D %)

J5 KD RREED RZT bz, £ 2T, Pinter X Ibarrola HDORET S [T D

K| (appeal for help), [fhf @By & v ] (peer assistance) , [ & 3 |
(acknowledgement) 5% 3B/ L T CS OBIE#{T o7,
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(8 XX
%:éﬁiﬁﬁ HEWTHY T — &2 Z AW T RS BT
REEHRLI— N AHE—
hrE T

KRB TR

Interlanguage Analysis Using Longitudinal Data of Second Language
Learners: An Analysis of English Diary Corpus

NAKANISHI, Atsushi
Osaka Institute of Technology

Abstract

There have been many cross-sectional studies comparing second language learners at
different proficiency levels to investigate changes in their interlanguage. However,
longitudinal studies are necessary to observe continuous changes in the same second language
learners. This study used longitudinal data to reveal how the writing of the same Japanese
learners of English changed over time. Specifically, the English diaries of three Japanese
learners of English were examined over a period of 6 to 9 months. The results showed that
the frequency of prepositions and determiners increased with the time the three learners had
kept the diaries. Conversely, in some diaries, the frequency of adjectives and particles tended
to increase over time, whereas it decreased in others. These findings indicate that longitudinal
studies of an interlanguage can reveal both common and individual changes in second

language learners.

Keywords: learner corpora, interlanguage analysis, longitudinal study

1. I

% 555 (second language : L2) “FEEA MU Z MBS EZHL NI T B HED 1
SDELT, L2 FHEHENMIMT 258 (PHSHE) 2HWET M SHEIN
(interlanguage analysis) 23% % (Selinker, 1972), FHIFiELIL, REETH RV,
HIESHETLRY, ZORPEBIIHLHFiE] ThY, [H—0FEETHLZDOR
HEEPEFIC XY, HxRRDZPHEBARRLZRE D) LEREIATHDS (B - FH
FEFF: - K, 2009), ZD7cD, HHEEIEOEG 2RI FERENLSFHEINLY,
W H L~ L2 FEENEN LT — % & i3 2 B %8 (cross-sectional
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study) &, Fl—® L2 FEEHEOREM B 2 B2 L I-HEWriuar 7t (longitudinal
study) D2 OHREMR DL LTEITOEND,

Fz, IF, AU —FOFRFEIZLY L2 FEHEOEHR LETXANT —4 %
ST DFEEFE— RAFRENRHIEL TETEY, BB EZIT O 72D Dk~ 72
FEEI—RNAPEFEIN TN D, REBEFEHE AR L LFEH 2 — /S RITRN
X, BHRE L AN E IR FEF 2 —/3ZATh 2 ICNALE (the International
Corpus Network of Asian Learners of English) (Ishikawa, 2013) <2, H &40 F4ERIZ
T — X UNED T T3 JEFLL (Japanese EFL Learner) Corpus (#%Ef, 2009) 72
ERFEF oD, —JF, WEMIEEZIT O 200 FEEFEa— A FF LA EHFEL
TELHF, Meunier (2015) IZBNTH, £ < OFEEE 23— X2 IMWTRIHIFEICIE
LT AV TREFESNTWD EERL TS, ZoRasEx, EFED LT oMt
W7 — 2 ZIWNE L e FEE =" AOWEORL N 2SN TEY, &z,
Abe and Kondo (2019) Z X % Longitudinal Corpus of Spoken English (LOCSE) <,
KA - BTES - FEAT (2017) ICK D RFPADEL T vy A RAE—F L T A M &
DT —Z ZRPPEMIC DIz s TE L T2 FEHE a— A ERE T b5, Ll
NG, INHOa— XA, EEO L2 FEEORFEN T — 22O ENTED
IR L TRV, L2 FEEMAOEGRN LB EZBETE DO TIERL,

T, ARFETIE, FEEF SR 2RO EORAE LT, 3 AD
FEEFEE D r AT o TEWZREE A LMW 7T — & Z B IZIEE L,
ZAID ORFEEALZ FERIFNCHRE L, b0l 58 Z o ORELE BT,

2. EATHRSE
21 L2 FBEL L1 FEE OB

THSEOEEZFHE LR 28T 281, L2 FEE L REE (L) 55E& D
PEMT — X %t L, T SEOSEFIEOMN A B8 L2 BIT R A iR T 5,
TITIE, mEREEELANR L LI EE 3 — " 2R 2 W R SRR ORER
b0 E LT 2 SDOFEEBBIT S, £7, Granger and Rayson (1998) TIiZ,
International Corpus of Learner English (ICLE) #fiH L, 77 v XA NFFEFEHE &
PWFERGESE ORFETA T 4 7B DO EREZFHE L, ZnEFho
T A EENDREICMFIE M AT L, 9 FO S R A2 bl U, S5EE
FOWT - D ShE A R E LT, T ORER, SEEEFEE D BRI T 5
ELTRAFTRR, BlEZRENHY, WA 555 & U T OniE ), 4
RENDHLZEEH LN LT,

£/, Al (2008) TiX, HARANKRFA L KFEREEE Ot L O FHEGEE
TV, BARANIGEEFEE OBRRE - WERGEZRE LT, £ORRE, JE5ET
WREIEH T2 30EHAB & LT 1 ARRAE - we) =2, it is #3C, #Hfcar

ST E
FEE WD
(s0),
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WY TSRS B OMET T — 2 & H V7P SRR T

iH & & E T 5 should, Mk (Ct- s« don), FEAEF (get « do - want) 72 &,
EERE DB R T A SEEE & LT, Eidl (the), 4G (his - its -+ he -
her), #idhBhENGE (would * could), HiERF] (of - on * over), BIFIDOWER « 7E T
J& (was * were » hasbeen) 72 ENdH D Z EHH LM LT,

OB

22 L2 FEHEOHEMHIFIZE

Wiz, FEFa— 2 OB L LT, 3 DOMREZHERT 5, Ml
R T - GHETR (2004) TIX, HARANEGEFEEOHKGET —# Z SST L~ (A
=X U JHRES) BNCONTL, LTl OREEEE I SIS Ls, ST OREE,
TRLVVDOIFEEEHEFIL, 22 XEFE (Mmm) X°, FEA#H)F (s - want - go -
had) ICX2HXOREINEZH L, FAL L~V ORGEFEF L, MERF (also -
just + actually - really) <°, that i, #&#5¢i (but - that - or), EalZZMHL, LfzL
SNV OBFEEEFL, RAF (you) #ZMTHI L EH LN LI,

F7o, &I (2009) TIX, HARNEGEFEE OFEEITIN O e ] o2 1kic
SOWTCHEZEITR - 7=, BARBIICIE, JEFLL Corpus (28 £ 5 T A siss58EH 0
PAEXL DT RCOFEL 11 oOMGE X ZJICE S, TEhomaoEAEE %
AT LIZHANT, TORR, BARGEORIG NP 2 FEAELEE L <3 HEm
D0, FREOMEATIC ST, BREFS, miEsH, BARFSGEAE, £aEl
B, EhEAVE R, BhENE (will DAAN) Ze EAHEINT S Z A LIC LT,

& 512, Tono (2000) TiX, JEFLL Corpus N T —# % T H A AJGEFEH
DIFERELT & 5LE trigram OBMRIEZ A L7, BEAMICIE, BARANKEEZEE %
SAERNG, AL 2 34FE L, BRI FA, REEOSHEOT—XITHMEL,
ZENENOT —HIZBT DM 7 trigram OHBUBEEZRHE L7Z, B 1 747 A
S BB, BB 2 T A T ASEEZ U trigram T L AR LT ARG E LTS
R, PRAET =234 F OO SEEE DRI A b, ST — 2 I H)
FHL O MFES, KPAET — Z VAT O O ShEESH A R I R 5 D 2
EBRALNTR T,

2.3 L2 FEHE OREHHIRTZE

B2, Fl—0 L2 FHEDOFMSEOLER % MM HE L e 2 i+ 5,
FT, /i - BB - G (2014) T, SEEBEICBAE LT 3 AD B ARGEREEDL IR
(A2 a—BIaE 5 %+ 7 5% » 10 %) DOFEET —F & 2 RV A L
Tre FEERGERRE L D30 DA A a—% 2 HWENIC 1 EE/RL, L bOHEH
ET—HICEESRI Lz, WEORKERBELRET D720, 3 NORFET—F %27
NTHF Y JICEE L, FELFOMHEIEG DL ONTHNT Lic, S ofk
B, AU 2—BSRIIAFASCHEARAN KT Y2 D TnD Z L, FERRGEIC
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PEVBRIER « BIERI O X O ZRBEREREN N L TS 2 &7 &% 3 NIZIedd 5 m)
ELTALNT, £7-, /hiftt (2014) TiX, dEBEEHOME RO ZEIZ DN T
LA L TWD, ZORRE, BiFa & iemadlEl e, ERG+4F] OMAE D
WERINT 25 Z EEHLMT L,

F7z, Bk (2014) TIX, F—DHARARFENENZETET A T 4 > 7 Z itk
RICFRA L7z, BARRVICIE, KRFPOREZ ZAOFT2HEOT vy A REL L,
FNODOF—FZ1EHE2BAD2ODF =X ITHEILT, EHEKEES n-gram O
AL LT-, ZORE, SHEEEICOVWTE, 2 BHOT v A Tk, &
ROFTEFA O X 9 e EREiE NN 5 Z L2 b L, £70, &HE n-gram |2
DONTIE, 2 BEOT B A FREICBWT, “I think that” O X 5 22 @RI B2
L, KA, RIEFSCEFZ ST ngram BAEML TN ZEEZHLMNI L, -
2L, ZOWgEE, Rl—ORGETFEE ORERREZBIEE LTc &) 1T
BMFFEE S 2270, 1 AN 1 NORFEFEE OB RZEEZTHE Lch O TR

3. VY —FTFFL
3.1 ABFFEOHEN

FATIRE TR CE - L 91, FHISHEORBREICEH LIZflEIEZ v, LaLl,
INHOMEBIZIFTWL O 0fbH D, Z 2 TiE, FEITHRICEIT 52l % 5 F
AR DOINE ED D,

F9, INFETEEE - R EFWRHEERMF N D I N E R BT 5D, )
fuftn (2014) TiX, 3 ANOYROHEWIHIT — X Z5Hratg & LTWD0, HHRE
DBV ~VVIE LT REEFEHE ORI RITIZ E A CR bRy, 207D,
REWTEIBFZE TR B 22T S AT R AHEBTHIBIZEIZ I W T H AR T 21 E 9 2D
WCTHSNZTDHEND D, AFFETIE, HEWHT —% OO FhFa A L fhEE s
SHOHBMEE 2 T 0 ICHBSEOREN L2 BL 2 HET D,

FT, PEROMETIER CFFERCEHRAED L2 FREE 1 DO ED L LTH
FrLCHY, FMAOBEBIZONWTIEBERINTWRWARET NS, HRSED
FAZEEIRENWEEZEZ S, FULLD L2 FEFChHoTH SHEMITR S
EEZLND, AT, BAAKRFEAE 3 AOHENHT — 2 2 AT, HAEN
FEAE IS EORRERBE L THAENCHOVWTHEHLNICT 5,

INODORESEZ, AFETIE, 3 ARy AlCbizo> TEWEHEERFLT —
Zha—"2LL, ENOOT —X EHEICRET 5, BEMR Y —F 7 =2
F a2 (RQ) FKD#EY TH D,
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RQl 3 AiZ#@E L TRAEZLT 2 MFEICIZED L 2 72 b D H D ),
RQ2 3 ANiz#m L CRAEZLT 2 MFHEEIZITED L 2 b o0 d D),
RQ3 A HIZENT, HAZEIXEDRELEL TWDH0,

32 HRATHET—X

AEFFETIE, 3 ADOHARANEGEFHE I ARICh e o> THREETEWZ A%
F—HtL, TNOOREELZRE Lz, Hitd BWIGEREHEIL, 3 Acdk
WLTHARARFAETHY, EFEEICGETFRE PO/ Y% LTV DR TICHEEE )
MEDTEDIZARANTZLORBRETHRFEARRAERE Lz, 2B, HR#EIX3I AL BIZ
HEMIIT R0 D0THY, TF = 3 URERT DHIPHN TIT2> T\ b 72
DFEHMNIIIMEAZERD D, HRERN Kb - 2RICT — 2 It ERE 1T,
ENERPHE SNV EEMR LI LT3 ANDLOREESE,

ZITE, HELE EhEOBMAOFEEHNIE X, Y, Z £L, HRlT —¥%H
X, Y, ZETDH, HEEX EHFRZICELTE, A 74y ETCTr—42ZIU4EL
e, Bt Y B LT, MR CTHELZAREZEENESRE LT —41k
LicboaiA L, 2B, HRAEOIBEOCSEELE LT, 3 AET—ZIUED
B2 TOEFL X° TOEIC DA 27 OHEEZRD -, 7o, WhE XICBEL T, #3E
HEE& 46 2R & #%C 2 [A10 TOEFL iBT iz 2B L Tk, HRED LHMNA
LNTWD, F£1IE, EBICIUELET —XOMETH D,

#1
T — X R
Wh#E X [ZVAE W&z
PRI 1k ok B
I S SEEER FHIRY R TR 5
B R TOEFL iBT 61 /5—77 /& TOEFL PBT 460 ;& TOEIC L&R 860 .
(CEFR) (B1—B2) (A2) (B2)
HEt X EER Hit Z
A 9 7 H [Hl 6 7 A [l 8 /A [l
TRREEL 39,902 7 24,372 31,345 3&
pa HEDOHRESCE 722 &

I— RADFZFIAEIZONTE, FEEF AW RICBNTHELERINT
BY, PO IRXREZRIRT A ENEE LWVWEEZOND, LLERRL, K
WML CIE, T X TOELMFAIFRICESHBL THRELZITI 2D, My 70Xk D
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HIFRIEZER T, BHHICHHEOHRESLCE -2 L2TR L2 b0 ERM L, £7-,
ZDIEPOBESFMEOFRHNCE L TH, FEEHIRLXCTFHOFEEIT L T 6T, &
FERA =Ry MZOWTHHRAICHMAT 2 Z RS TWEe, 2O, F
BOMEEROFAEIZENT, RATLLNLA VX —Fy NOFHFEORALZZDOEE
EXBELTWRWI E xR LT,

nB, THAEEROSEIT 10 HERETHY, I =R LESTET YA
AR TETNRNEBZZDLILHTED, A= NAORGFEEIZOVWTEKRL
T\ %5 McEnery and Hardie (2011) <Ti%, ¥ (balance) - ft & il

(representativeness) * FL#Z F[AEM: (comparability) 23R STV 33— X8R [F,
ffi%h = — 32 (opportunistic corpus) EFESZ L 2R L TWVWD, ZORESER
DL, R THEMATLIEEE T — "AX, —EORFEEa— 2L L0
GFEEFE A RALIEETERELTND EF 2D,

33 Fik

AWFFETIE, PRSHEOELRMREEEROMELAMNE T2, €2 T, ALX,
Y, ZOF =2 & 1MAZTEICHEL, FAOT =2 &M LM Lz, Uk, A
RXDIMPAHOT =2 ThHE X1, HRYDSPABOT =5 ThiL 1Y5]
D& D IZRHET D,

FDW%, T XTOFE% Brill Tagger Z W TR ZICEE X2, ZDL X,
Brill Tagger DM S THERE 2B L, £2 O & DMz 9 MIcHB L
7o

#£2
Brill Tagger @ #:kH A

57 POS Tag
45 (NN) NN,/NNS,”NNP,”NNPS
i (VB) VB, VBD,VBG, VBN"
mlEA (RB) RB,/RBR,RBS
B4 (J7) J1/JIR,/1IS
45 (PP) PRP,“PRP$
FRiER] (DT) DT
Bh#EhE (MD) MD
AT R, @ e (IN) IN,/TO

BRI HEReE] (CC) CcC
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WIZ, ENEND RQIZEBIT B0 FIEIZOWTHRT 5, £, RQl TiX, %
NENOHTOASE BNEKE L, Zn2noMmiEs HEE (PMW @ 100 55
bz OBEE) AL LT, BEUFEOT 21T o7, BIEGEOT 21T > 723 H
%, AEORE L & BIZZERITH - WA T 5008 D I a BRI DR R 6 ¥
WrL, ZOEIOEEWEREIFEMROME (EUFHRE) ORI 5720 ThH D,
AEFFETIE, 3 ANCH@E L CTREZPRONDMFERET 22 ENEMNTH S
728, TRTCOTF—2 2ol LT, MR L BRRBENEDR, HDHE, AD
B> TV b E R E Lz, 72721, MR () 23.10 % FEl-> TWAIHH
%, BREEZRTICEAT S THDL LB ONDHTORIN LT,

RQ2 TiE, T XCTHOT —¥ OFEHE A7 20 O FhE trigram 2%t 5: L L, ThZh
OHREOAEAE BAEEE L, TNEND trigram S8 (fE5] trigram S8/ trigram
BHEE*100) RIS e LT, HERAIT 21772, £ D%, RQl & FERIZ, ¥
NRTOT—4 THiE U CTHBEMRI L BURRE O IEA DTS2 A U275 TV 2 b
HEH A REE LTz,

RQ3 TiX, MFfEMICBIT2EANEZHERT D720, A VAR T A0 %
Tiofe, WITATLE2T =2 T EORM, B2 7 A7 L% 9 MO §hE HELHE
ELTaVARYT UVAGHORREZ L LI vy MUEERL, T—FRED X
AN E B ERE LT,

4. FERLEBZE
4.1 RQ1 SFORELE(

F9°, 3 NOEEEOMFIHEMKOM A EEREZFE LB REMET S, £ 313,
BRL X, Y, Z TRENOT —ZITH T D HENR I O R4S S - MBI FR % & (A
R E —EIC LD TH D,

%3
FHBEERER & [BUR R 2K
FEBEIFR S (r fE) R RS (FR%L a)
Hit X HFEY HiLZ Hit X HFEY HFRLZ
| 0.66 0.33 -0.03 0.23 0.06 0.01
EL! 0.61 0.03 0.56 0.18 0.05 0.23
Bz -0.37 -0.26 -0.47 -0.09 -0.06 -0.13
T2 il 0.67 -0.35 -0.42 0.17 -0.14 -0.21
A4 -0.96 -0.91 -0.03 -0.75 -0.45 -0.02
R 2 7] 0.57 0.78 0.67 0.16 0.34 0.28
By 0.46 -0.49 -0.84 0.08 -0.07 -0.14
BT B 0.60 0.66 0.82 0.14 0.29 0.64
Rl R P FE e 7 -0.26 0.67 -0.74 -0.04 0.24 -0.21
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F9, 3 A0 L2 FEF @ L CHEIMER O RS D MENCIE, finE s gk
Bl L IREFSAER SN, T OFEEIE, &% (2009) /bt (2014) 1231
DR & [REFANFAECHMOKEE E LMLz WO BREZRT5H0
Loty FATMHRETHLRRGN TS L HIC, REFOEIMCEE L TIX, 5E7
AT 4 v 7 HETHAREBICRWEFZ ZUREFAOM SN EFINZbDIc LD &
Exob, EEE 12 y HEOHRT — % OFIIEEF O BLIEIC X 5B F 2
W< ob BRI,

(1)a. Iwas excited to study at (¢ a) foreign university... (X1)
b. Last night, I walked around South Campass with (_¢ a) Japanese friend. (X1)

£/, BIER BB OB LTI, WEIAT 47 &L TR
BHAHL LT Z ERRERTH D LEZZBND, EBRICENENOHLT — 4 & $451C
DI BT, EHXE BFEEHR/Y U A N AR ERYEOT—F Tk Lz &
A, HRE X TlX2247%, HFRLY TIEL5.86%, HFLZ TIX12.71%MLTEY,
APET — Z AR TR T — BV TSI EMHE L T D Z LR ST,
—J7, 3 NZ3E LT m A R o 7z el B L CiE, mlERZE T b b,
Bl OHBBEE L, WTFhoTF—ZIZBWTHLEEAAR LN DD, [EIfE%
BERWTN LIRS, BlEOEEWTNENWEEZZLND, LHrLARRG, ElFEOM
FAZ DWW TIE, Granger and Rayson (1998) T35V T HEREE 3 03 Bl % 168 el {5
TOHMMZHDZ L ERLTNDZ X, M (2004) [ZFBW\WTC, FREEF A H
MLV DOBFELEE NSRS HHEMCH L2 5FE2 DL, FRSHEICBITD
HEORIBICRDEEZEZLND, ZOMICELT, ¥ (2009) TiE, F5% 144
OFEHT 2 EIFE ORI FED very TH Y, FHMEITITE very OB LT
SZEZHLMILTWD, EBIZ3 NOWMO AT — X 2R L TYH, MER
O very AT 57 —ANE A bhiz,

(2) a. ...they took care of me very well so I had very good time. (Y2)
b. All of these hamburgers are very huge and it was very hard to eat without using
knife and fork. (X1)

TORESEZDE, HREOEEMEZ HICONT, 20X D AshE e 28T,
BIORBLITEIMZ DL IICRHBERICHL B2 LND, TNENOHLT —4
BT BT, very O RBEE A IE LI 2 A, HEE X Ti 36.78%, H
LY TIE 14.24%, HFEZ TIE1021%, AT —ZIZHA_THRET — X IZBW TR
DL TWD Z EPMERI N, very DFEHEIZIROGNTWAD 720D, 2 b OFERIT
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BICHER CTE Db O TRV, 3 AORFEFEEICHE L TRLNLHM TH
LZEMBLEBERAMALTHLEEZOND, £, HRIFHEOEIZL ST,
FEFRF ORIFOMWFE A ORBEOMIICBIND Z LR S LT,

BT, —Eo i IcB LT, L2 BEEICE > TEF U ER S 2
ENER I N, £D 1 2, RAFOHEANZET NS, HIL X EHEL Y IZ8
W, RAFIDOMBUEE & A B ORBOFHBEKREIL S » L bE<, BAEAAR L

%, —F, BHEEZ TIE, T b60MBEREIZE DD TR, 12 A LR RL
Ny, ZOERO1->E LT, HRX EHRRY ORENFOENEZBND,
A ZIF—ELTHA OHEFIZONTERML TWD2, HFELX Y OYMIERET
IEA A2 DOHRFEZ FIZTENTWED, BRICRDEAXDAEFEOFTHSNES Z
L (AARGEE & FEFEOENIZONT » HEEEOKIZONWT) b+ 52 LR
TETWVWD, ZHUC LY, ARR4F (B2 D OFRARREBAOLTEY, 1€
AFADORBENRD LB 2 BN,

Flo, L2 FEEBFICL TN - B Z onBESICR S mE bR I, T2
L ZIE, EEFEBBEIL, BEX TIEEMTAEmARLND A, o250 R
FRTIEEA T MM R 6N D, xS, BIFREGFIZHL Y IZB80TO R
IR AR S, o A CIEBAMEmICH D 2 &R fER Sz, & (2009) T
&, FEEITICEW A FRGE A BhEN G 233 2 nic s 5 2 & 2B 5T
LTV, ZAb0mill L TIREFEFICL > TRESRR D RENH
HIZEMNRBENT, ZHHDFREICOWTIE, EBIEICE 2 2504 21T 9 MEN
HDHEEBEZOLNDN, TOLIBRMER AT AMEANENR LI Z X, HEETEORF
TR NIl Thd EF 25,

42 RQ2 SFESORELEL
ﬁ"\'\—, HFEE X, Y, Z IZBT 5 miAEEHOE IOV THERT S, £ 41%, HFE
— 2BV DM BAL 20 O §hE trigram 2L, BRE X, Y, Z TAERO
T = Z\ZEB T D HIENR AT ORGSR DAV AHBRE & Bl R E Bl L2 o T

»H5H
#4
FARSER %L & RIS
FHEAGREL (r fiH) [EUFR S (14K a)
HEt X HitY Hit Z HEt X HEY Hit Z
NN PP VB -0.98 0.15 -0.06 -4.44 0.56 0.4
IN DT NN 0.41 0.26 -0.03 4.05 1.45 -0.16
NN IN NN 0.74 -0.21 0.05 5.79 -2.97 0.28

DT NN IN 0.72 0.55 0.37 4.94 8.81 2.65
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VB DT NN 0.30 -0.15 0.84 2.78 -1.38 8.05
PP VB PP -0.80 0.29 0.11 -7.53 1.34 0.86
NN IN DT 0.64 -0.04 -0.20 6.65 -0.32 -1.35
VB PP VB -0.64 -0.36 0.31 -6.32 -1.36 2.97
NN NN NN -0.33 0.67 -0.51 -2.52 3.61 -3.40
IN PP VB -0.09 0.56 0.72 -1.09 2.66 14.07
NN IN PRP -0.18 -0.12 0.62 -1.86 -0.81 4.51
DT JINN 0.52 0.46 0.71 6.87 4.72 6.10
DT NN NN -0.64 0.87 0.79 -6.82 4.52 6.70
PP VB NN -0.74 -0.74 -0.06 -8.06 -5.98 -1.20
PP VB RB -0.60 -0.74 -0.34 -4.62 -9.52 -5.07
PP VB DT -0.78 -0.01 0.39 -9.07 -0.14 3.69
PP VB IN -0.84 0.15 0.04 -10.5 1.12 0.44
PP VB VB -0.71 0.55 -0.15 -9.40 2.57 -2.08
JINN IN 0.87 -0.39 -0.08 9.56 -4.60 -0.91
IN NN NN 0.21 -0.01 0.10 243 -0.13 0.74
FF, TToO L2 FEF L@ LTI D123 i 6 7z S e # 8 12

mTNNmehuﬂ%ﬂﬁugwjk anNN(@mﬂﬂ%%i%ﬂM<Dzo
METOND, ZNODORERIT, BEEICE > TREFNEMTHZ 2P 50
IZL72RQl OFEREZZFFTH2LOTHDHES R D,

(3)a. Itis fantastic that the student at the age of 18 behaved like that. (Z6)
b. I found that rice is an essential food for me.... (X8)

XD, EBICHRE OB ZHET D &, AfEEMTHERT 20 TIERL,
A DRI R FCHTE A 2 DTN S ORI L TWAEMNS R S,
A¥EENRDIZONT, LalDOFEMEMO I L > THEHB L, BExp2n )<
—a vV DA4FIEEERTE L9 ICmoTnDEBEZLLND,

BORHZ, 3 _To L2 EF @ L TR T 208 & S dhdihdEgd iz, TPp
wnm(ﬁ%ﬁ@ﬁﬁ%mjﬁﬁ%éﬂkoprnm(ﬁ%ﬁ@ﬁwﬁmj%
PP VB VB ({84 5il-Bh5il-B51) | %< OF —ZIZB WA EmIZH Y, RQI
TH LS TERAFADOWAOBR N EOMFEEDO—R L 70b B2 N5,
77, Tono (2000) <°/hfift (2014) TH\UNT, EAEMESTORER]RE 1 £V Bh
DO SFIESAHEINT D & WV RERICK LT, ABFZE CIRBha 0o b w8 1 X By
RGBSV LTz, FERBRZR D RIC OV TIE S LR 5 HEOMLEN D 5
23, TPPVB (fX45i-8h7) | OfAGHOE TOMGEENBD T 2EmICH D Z &
BSEZ DL, SHV EWVWD BN, LoEMERE MR T L oIchon
Eibnbd,
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43 RQ3 fEANZDEE

RBIC, L2 FEEOFAZEN & ORLE MM I EE 52 T D220 T
BHOMNCT D, ML, FILTATL22T—XTLOR%, F2T7 AT L% 9D
EHBBEE L LTa L AR T U AN AT R Th 5,

X 1
IV ART VARG ORGSR

T, B1TATLZEETDE, A—0OFEEOANOT — 2 Bini=E - Tt
BEINTRBY, AT EICHED 2 EREERIND, TITHRICBWVTIE, EHA
FEOEFIZE-T, W AN T 22 ENHLDIENTWDEN, TALOE
I ANZEEZB XD Z EIXIEEAERWZ ERHLNI oz, —F, BB 1RO
WHEN 5871% TH Y, BN T 7 A NT =X 25T 12O ORI > T
HEEZ2D, BRRT—ZICEET2 L, ADDEICTHEDIZONTEHRAEN EF LT
WD Z ERHERSI, X5, BABICT =X E2iERLTYH, HEOHEMNHEZ S
WZONTEHENOEIZBE L TWAD Z ENHRETED, ZRHDRESEXD L,
TR 18 A E O B CH S REOHER 3Rl — O W GTIZERN STV 5 ATREME D RIE
S5, —HEMROZTIERWEOD, 3 AOFEEFICHE L asfHoZ s
O SIZIERICHREWNWR TH D L 52 D,

Fio, B2TATAERTDE, RER (DT) &, A& e (IN),
A 1) TEAEOSWFEE LR, KA, 45 (PP) & EIFIRHE
foea (CC) 1XHRAE DR VR EFE Z RS 5 2 ERfER SN, RQL IZB W T
RAFSPRIFIEERFILZ < O HFRRT — X B W TRMEAICH 2 MFTh Y, =
AUV OFFNCRT D BRI R FBENLERIC R D LB Z BD,
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5. £&
51 AETHLNZMA

AHFFETIE, BARNKEGELEE DN r HICbiz o T L 3GE B Rl &2 fErn
— XL L CHREEIToT2, TOMEE, T _XToOFEEHICIEA LT, AiEw,/ mem
feail IR ERIT A B OREBICHEWNEIIN L T AR S iz, BARNEEESE
F O RTE FE AL O ME I ER DO FHF 2 — AP THH LIS Tz
2, ZAH O AITEHENRBEEONALZITDR < THHMFIEOZLIT W
T B AHEMER R S LT,

F7o, EHE 20 EHE O FESE A PHE Lo, TREW-4-aE) & TR
EF-EART-4] O mFaAHEHEN 3 AMC@BE LTIl Tz, Z ORI,
A2 BURCEEE T, BRIERICIZA I, A& A)e & DRk 2 72 KB & L1244 5i4)
EAERL, AEE X0 BEMICHIAT ALl En—RIZhb BB
%

%I, AZEDORBIZOWCIHE LIZRE, Sl X @ osiE2 38 4 X
STRESERDZ VMR INT-, —F, BERPELERDLIZONT, TXTCTO
PR EF B OE AR E R R DI, FRIEEOZECIT RN EEE T EHE NN
LA (RE - REFOBDER) BEEIND 2 ERREBINT,

5.2 HHl% & ERRE

AWFFETIE, L2 FEF 3 ANOREN 2P SEOHEZRIcHET 22 &
W2k, 3 NZET o EEEHOE S, IR SFEEHOELEH 6N L
TR THETHDLEWVWZD, —J, AFRITITNL S0 0filf b & 5,

F9, OWREN 3 ANOT —HIZBROENTWDERZETEND, RIFFETIE, /)
Auft (2014) OWFFETIEEE L, 3 NOEFELEHEOENT — ¥ 2t g & L
oo LDALZRDG, TIH 3 NOWEFEFEEDOSFEEMN 2 —kbd 52 &34 T L
LY THD LTV T, SHICT—HEZIEET LI L TRRIBR/GLND A
MRS L EEZEILND,

F70, MmEASTEICHIEITE D, AW TIX, Brill Tagger Odmal Z 7 H1F % %0
FEOPRIGE Lz, L LAans, BESFEY 7HTIE8TLLIE#RTHD 1T
EAT, BT, L2 BEEOTAT 4 L ZIBT B EEZ Z T IR EEOLEN
boHLE x5, AR, MFHESEIZIIT 25 Y 7T 217 9 BRI2IE, ZRLO0NE
MEBTHLINEIDIZONTHEBETHZ ENEE LV, AR TIE, /il
(2014) OWMFFEFIEEZBEE L7720, 5%, ZOREZRD TRHIATILERH D,

IHIZ, T—HOMHENZHOWT HEEITIR D, AR TIE, Bx OHKESLE S
T EEHBICHETLIHREZT —XOXRE Lz, —F, 2—/A L LTHEIC
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TAREEITOHE, By 7 OFHICRHER T OMIRA & &K T2 BT, b
WHREROT — 2 1T 20ERH D EE 25, SHEOHRETIE, BARNRGEREME
FRPREER: CICET ARBIIIT R > TRV, 5B INLOELTHEL TV
CENEETHLEBEZOLND,

BH#BIZ, WEIOMHAANZ ORI EE LT, EEORESCHEAICLER T
ThdEE 2D, SRIORETIE, FrED AR L2 RN EZES 20 A
VA a—l{EST U — MBI TR o TR LY, £, BAEEOERT —
BaT XRTHNxRE LD, 5%, BUSITCBRANITE1To 28T, Bid
S EE O MBI DR BIZ DN D EZ 2 B,
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G A

— =gy

— B AT

BB DM T — & & 7R SR

1t g%
AEC X OdbalBlHE (PMW)
X1 X2 X3 X4 X5 X6 X7 X8 X9
NN 21.64 2050 22.06 2029 2189 21.70 2321  22.05 23.13
VB 19.47 2046 2021 2038 2030 1937 2024 2076 2221
RB 675 755 797 843 773 732 690 756  6.15
1 563 7.0 729 644 664 639 736 7.50  7.86
PP 1497 1411 1320 1391 11.37 11.66 11.22 9.95 841
DT 799 765 783 791 952 967  8.00 890  8.96
MD 1.64 1.03 100 127 132 202 1.38 111 2.44
IN 1572 1475 1440 1461 1528 1517 1601  16.01 15.88
cC 433 436 386 468 388 437  4.08 472 342
AEC Y OdbalnlsHE (PMW)
Y1 Y2 Y3 Y4 Y5 Y6
NN 23.16 2391 2423 2393 2402 23.58
VB 22.83 2241 2248 2336 20.64 24.09
RB 521 479 411 512 486 454
I 551 564 448 547 598  4.02
PP 16.65 1579 1554 1491 1518 13.83
DT 497 639 692 615 642  7.60
MD 134 094 072 112 104 0.74
IN 1427 1407 1540 1412 1500 16.04
cC 346 414 402 425 546 431
HEC Z ORI E (PMW)
Z1 72 73 74 Z5 76 z7 Z8
NN 33.02  34.84 3467 3299 33.15 3478 3370  33.63
VB 2776  26.02 2696 2893 2853 2851 2882  27.93
RB 770 724 668 806 823 695 6.3 6.48
I 1241 887 1063 1025 1130 928 876 1033
PP 1431 1154 1154 16.16 1432 13.01 13.85  12.08
DT 11.86 1427 1372 1255 13.51  14.06 1492  14.45
MD 220 126 152 145 135  1.08  1.06 0.88
IN 2336 2429 2593 2599 2508 27.75 2935  26.80
cC 520 525 468 506 457 337 3.6l 4.47
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Social Presence in Asynchronous English Presentations:
Lesson Practice and Eye Tracking

SHINOZAKI, Fumiya
Osaka Kyoiku University

Abstract

The purpose of this study is to examine ways to enhance the social presence of presenters
and viewers (listeners) in asynchronous English presentations. There were two steps in this
study. First, three individual presentation activities were conducted at university, where
students experienced in-group practice and asynchronous English presentation using the
video-sharing service, Flip. Students were asked to write reflective comments and answer a
survey. Second, a high school English teacher was asked to view and evaluate three student
presentation videos. Meanwhile, eye tracking and interviews were conducted on the teacher.
The results indicated that interaction among students in class contributed to the development
of reciprocal intimacy. This might develop viewers’ social presence. Also, language use such
as clear intonation, asking questions and word use may relate to immediacy and develop

presenters’ social presence.

Keywords: JERIHE, LB T —ay, Y=y T LBV R, HEFEH

1. XC®»IC

TFTUANKRICBIT D ala=r—va it o0 T, Ekoala=r—3
Y EDBEMRENCBW T INE TEIEIThT 5w 72 S TE TV D, Venter
(2019) 1%, a2 v Ea—¥—%Jr L7z I 2=/ —3 3 (computer-mediated
communication, CMC) &%= I = =% —3 3 . (face-to-face communication) %
H# L, CMC TIEFD b —rRY = AF v —, RIEREFESHEROME RN RE L
TWaeEL, TN T 4@ EORMA (synchronous computer-mediated
communication, SCMC) TH > TH+DICHE SN WAREMELRH D Z L 2L
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TWa, —J, Walther (1992) 1%, A v E—YOXLVEY #fAENRD Z LT,
CMC THEANDOHEERRTH LN TEDLERELTWD, ZHICELT
Venter 1%, BOEWK A= I 2 =4—3 3 (interpersonal communication) ZIZ,
AN& BB EREEFF> THVDOFFRICEZHIT 52 ENEFENTEY, Avt—T
DEYFLZTFOMFIZE > TERDODLI2FEHELT HT-OIC, HAOOREE 2R
THILRHEETHD LIERXTWVND, DED, CMC IZBWTH, AHNDTFILT
EHULDHZEICEY, ala=r—va BT 0EREOMBREEEE TS LN
TEDHREMENREINTWND,

BT UL, SR L 72t 7e & & W B IERSITY (asynchronous computer-mediated
communication, ACMC) DS ZEHEENNTTHOIL TS, Yeh, Choi, and Friesem (2022)
%, B A gRE - E L, i & RS D ACMC DOIFENZ K> T, FHAER A
WL S, Y=Y X VT LVRBUAPRENTCEREL TND, Y=Yy LT LB
A L%, Short, Williams, and Christie (1976) 24 % &, “the degree of salience of the

>

other person in the interaction and the consequent salience of the interpersonal relationships’

(p. 65) L EFEINTEY, Gunawardena (1995) X%, AT 4T 5 Liz=
Ra=b—varilBnT, HBDOIAN TEEOANY) L LTRFSINDIEGNDZ
EThHDHEMNL TS, Hostetter (2013) X, Y —T ¥ /L7 LB R LPEHEIE
DEREMET 7202, AV TA VDT 4 Ay ay - T+—F LhTiiolca
A M ERONER, FEFID 1L TH % Classroom Assessment Technique (CAT)
TROTZTAT 4 TRIEORM E 0 LT 25, Y=Yy T LB A0
Wikd k& L TR —E 7, & L OO ICHAT 2 ERLERM R L2 7 +
— T LCEEIAR, BNV =X N T LB RER LEZFEDOT N, iko T4 7
AV THRETENWA AT ZH{EERELTBY, Y=y VT LB R EFEERR
DERICERT2BRE R LTV D, £z, F (2021) NRFPEZIRE LR
AT, ACMC OfEIL, MOFEORKRHWEZ R LR EA 2T 7 a b
5T LT, FEHEFHICBWTHOHEREPEZ o7 LESNTEY, TOAL
SINIMIBR D,

%f LT, Levine-Ogura (2021) DOFEEHKETIX, BB 7L BT — 9 T
TLOHRFELEET DMNEMEN RN LD, JETRET 2 & & REREHLH D
EHRANTWD, Zhik, HFEZIEET 28BN RVOTIERLS, BERE LHIEE
ENTENDY =y N T LB AP FITEHE > TORNWI & T, BYlRREE (%
THTLEYT—vardini Ly, LB T—varERETLZENANE
oTLEY, aIa=r—varyb L TOF VBT =3 a AREINEIRE
HDIZIR > TWD AR H D, L7eh > T, ACMC OIEEHIZHNT, Wanll Y
—VXNT VLB REED D LR TEDDONNSHEER ORI FEE O/ Lo
LD EEZDND,
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2. SeATHRSE
Short et al. (1976) 2L D&, HEFEOLDAI 2= — 3 /X, 72
27 MREEREDIEFENRAEK (cue) XD LENTEHMGEDHR, Bl
R (intimacy, A1 > ¥ 77 varyfilalia=r—a w27 H2FRLNVEL D
DN DOESRN) BDEEDLEZEZLNTNWS, MAT, BE#EM (immediacy) b
V=YX NVT LB RICEELTERY, BEBELEERBERICH L, BEEED, =
Ra=—va  ATERM AT I 2= —2 3 VIZBWTED - LR S
ERDDHRED Z L& LTS (Mehrabian, 1967), SHEOBEROEA D
“youand XV, “we”l WO BEOHTNEHEMENGNWEEDLILTND (Woods &
Baker, 2004), F72, WiHETT LB YT —3 a3 U EATIOBE, FRICH & POSREEERGE
FEE TCRRITAUT, MR N MM T 2 HELE, BT M IR ESEmOREILE
DHFREL 2%, EfE (2018) DEEMIEICENTYH, MEFICHBSI LTV
VBT —va et 570l WhREE T LY, AT HEORS KL
%Ebko,ﬁ%%ﬁ%bt@#é:&%%ﬁbfvéo_@;o&;ﬁ IZB T
HITRIE, BEEOY =y VT VLB AZEDDLZ LICORBDEEZLND,
ZOXDBREFH/EIIMZ, MEAREIRORED 7 +—~ V&, RIFEWVWoTFF
SHHEbII o= —va VIEEBEEZ, VU x L LB AOEIRICED S
LEbI T3 (Gunawardena & Zittle, 1997), T O BIERE L EEEMEO® TN Y —
VXNT VLR AICBWTEHERERIZEL ST D (Short et at., 1976) ,
BEBIZ, Y=y VTV B RICEEE B DARERHDL DL LT,
Bondareva, Meesters, and Bouwhuis (2006, p.2) 1ZLL F&ZF T\ 5
(L GINAV/R
HRFHLIC W DA I E S K
FRIIFER SN TODED (T A2 F T ERTEDHD)
(G
EIXIEREZ T S5 0
T
BIXFEMMED & 5 D>
WL & & OFEIIT IR/ N R D
EEGZ A LT D0
ity 7/1/5/1’-A’C“ﬁ5 ET A B CORMEME LD TH LD, K
T2 Z DWW CEIERIIARITGE 7 LB v 7 — v 3 Y TEDIZ < 0s,
WK TO AR 2 =7 —va VEEICTEST N L00BFETH L 2 Lidb
mb, BB ERGD ACMC T, BIZIET A 2027 MIRBRICY —v v LT L
B AWML EELY 5 %225 3 2 545, Fuyuno, Saitoh, Yamashita, and
Yokomori (2020) 1%, AEES LB T —varar T A MISMLULEREEN
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TVEBUT = a v EITORTEBRRE L, TA 247 NOESWRERLD 2
ODT VBT —va VEIRZRATL, RIS, REFEETODLRFENENLDLD
FlE 2 HET, BREZOT A 227 POEBVDEWIZ L > T, HBROMT N
B DNERIET DT2DICTA N T v X T hBiTolz, TDORER, REZHDOTA 2
VR NISHERD IR o T LB T g VEIEARBEL TV D & T, I
FITHEBIZHDOAI V=V ERREOWM G AL TEY, VBT —v a VRbE
30 PR CHREENOEMEE S THMICH o7, —HT, T4 a2 bikk
BZhole LBy T —va VENEZHIEL TV D & XX, TEFIIR 7 Y —»
FVEHLNCREED T 2L ATEBY, TOMAIXTLEYT—ra Vb
HETHRWTE, ZOLIIC, BERENTA AL XTI M NeT5H52LT, MEFETHD
?ﬁ%%ﬂ:%ﬁ%%®/~~/ﬂv/v7Vﬁ/x%ziﬁébéﬁé_kﬁ%%fb\ HEBbho,
FERBLZZEIZ DOV T, Borup, West, and Graham  (2012) 1%, 3 ANDOHEHNTT- 7=
REZE L, FE~DA L Z Ca—OREFERER Y =y VT LVE VA
B2 HWBERF LI, A v 2 a—%2Z bbb PAL, BEENREDEOH
THEMZRT N2, ZEOI A F~OREE LTV T5HZ LT, Hiio Yy —
VANT VLB U AER U EIRARTND, 2, BIOSRAER, o RECE &
5, TXAIRLEFRTOII 2=/ — 3V CIIMRNPKREECTH - 725 258k
DI ENTERLEIRRTWD, Borup Hik, ZDOXI R EIFXFERTDOAZT
7vaslbExLE LTS, EERZ &L, BEEHVD I EAKTIERLS,
THXANCHEHA, @EQE@%T47@E$Wb¢ A 2= —varETOH
Fl LAWY =Y LT LB R Z@mO NN EEZ, TRTHIETHDL &
Bbivd, ERofTlE, BEORCTEMET LI E0FAEDa Ay MIRET S
ZET, ala=bs—va VOMEFEMICGEERL, VRV EL XS &I HLE
DROND, RIFPLEZ L WVOI DY, HEIEA LD ETH2EBBH LN P2ITE
EFNsEBEILND,

L7eRoT, LB T—vailBnTh, SEOBRRSEMOBET T E
DEFEHEET AL Z 7 NRORIFREDIFSHEmME LRTHZ LIZL-T, V=¥
YNNI VB ZAZ@mO LD AREEDN S D,

3. WHEERY

F TR TIE, FERBIMEZE S LT —3 a b A —EOFEEIIB W
T, BEHFLEHEE WET) oV—yv 3y LT LB rAMEICRESTEE2LN
LHEAEEL, FERYAEE LYo T —yaiiB sy —v v LT PR
mEDOFEEEwRT O EEAANET D, ZOZEICEALT, LTFo2 8% h—
Fes7xAF =z (RQ) & LTHEET D,
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RQl : M7 VBT —va vy LI RMR T LB T —a v & TlE, BELEOM
X FEBRIEWNTD DD,

RQ2: & FIE, BARIBELETENLIIFAIMAURET LT — a V&2 556
M ESEBmCBNTED LI ITHHTL, T 50,

RQl IZoW Tk, MEF VBT —va v LRI LT —2 3 O
HR—#HOIEBOFICE EN L ELFEKT D, ZOREICENT, V=¥ T
LBV RICEDD EEX ONIHE FEBRELFFOLOOIRELITS, ME LB
FT—ya LR LY T = a T, BEFETHDRERCHEEE 2 H
AIZND, WRWEWI RERBVRH D720, BREDOHE X FEROFFH HITE
WRHDFEEMNR D D, T OENWERRE OGN LN T 5 2 & T, FERBHIA S
FETLEU T a VBN T, BREOY VX AT LB ARSI ESE
LHEOFHNY EFTHZENTED, o, HlEE (BEF) ov—x 7L
B ADA EIZOWTHRBESL I LN TED, ZNEIIRL L35,

RQ2 IZ2oWTIE, —#EDOIGFE O T T T 5 MM EE S LB T — 9~
FE 2R L CO LSBT O T A b7 v X7 (BEREHD) 217V, Zoiek
EICICEEDREE A VX Ea—%1T9, EATHRTHET L o1, MEFEH
ZRFOT-OOREICIE, SEEEFSHEEICBIT I T REZEDDLZENEEL LA
bihsd, BERKOLTIE, FAOBAZERENEEL, FEHAKGES LB T
— ¥ a VENEIZ S IZ DT D =N RICEND Z ENTREINS, AR T,
BREOHTIHRY LI-NEOFFEMPFICBENTWD, Fidiektg s LT, FFEMR
RELBENTOWRWEEAZBIEOX R E T 5, Hl21E, e & o5 micFE#En
RoND b0, BREETHIANHIFOESEKBEN DX S RiRE0HL NS
TW5bDRETHD, SHEVCHESHEOTRICE ST, BREOME TFEHRD
BB FICRT 2 1e, REEEOREFE~DFEEDMET HIZEWVWRH D ETHEIND,
e 1 L E 2y, HEEE (BEF) ONENILONTHIET, BREDO Y —T v
NV B A EIZBE LU TRHIOMEN MR EELZ ENTES, TREMI2 &
T2,

A 1, BFE2 THRONIT — X 20T L, TORERICESNT, FEFR T 5REE
TR T—va BT E Y=y LT LB ADM EOFIEICOWTERT D,

4. HFFE1
4.1 wEHIE

ENRFICENT, 3 FAGROMLERH Th 5 REREDOZHAE 50 NE x5
L, MEERLRAEZITo7, MREBIKEEZ L, FFEEE2GLNZMAE 30 A
DT =B DI ENHRGE Ul ZilAIIHGEICR L LB T, /A
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ERRED T LB T —v g VEAKORBRIEIS DZiEAL, SBT3 D
%;IJJ——_I \—E%E'ﬂﬁ L/f;tlﬁi[‘¥%fx j‘fuﬁgﬁ i&/\/&fciﬁ)/)f;o

mm

42 REHPE

AMFFETIE, 202244 AnD 7 HICHER L7415 MORELMAETR E LT,
F1ENEA Y =T —3a T, RENFICOWTHMZI T2, B2~ 5[H
TIEED, F6R~FEIRET2EED, HI0E~FI3ETIBEOTLELT
—va UIEEIEITo 7, 1 MEIREE (EF) PHELEAR-YERICHEHT 55
FAITICLIEENE L2y, 2BIE & 3 FEAIE, FHOEKIZETHZ LR, &<
HEICHET LN T —vERESYE, 7~ LR ELZET ZENDIE
&AL 7,

KTV T — v a EENT 4 BRI CH D7, ARESUCIT AR R 2 26
1 R~ A REESZ LT D, KT LB T —2 3 UIEEHC Té%l&~%4
WOFET-HERMILFEETH 7o, 51 WITEIZAARGE TENNCRLFEO G

X DB L ZIITEES 5B RXDOIER, FH2RIIANTV =R P ATA R é:%
RIFFROVERL, 53 WITEAME &7 TORFE « 274 NOWAERKR, 7Vv—7
WHREME 21T o7, F4ROHBPIEFRYPARET, FEHTIHNREOT LB T
—va VBN AR L, BERME - A1 N TH D Flip (IH Flipgrid) (28 %
BT L& L, B, D & biE SN2 AE 3 A8 2 I
L, 3 AUWNIZ 30 BREEORFETI AL MaEXAR, 2 A M EZITR-72%
REFTZOAA MK LTREEZTDHZEEZX AT L Lz, 13 B~ 15 Bl
&R O HE (R, BRERFR & Lo, BB, BE (FEF) DHELELT—~
(ICT OHEFIR) Ob L 3 HBREOT LT — a VEIEZERKR L, 12T
EWVWISIHDOTholz, TR, B 3 SDOFEFERDOFLED I B, 2 DL EET
LB T = a VIZHHT B 2 EBRGHEO—2ThoT, B, BESKREZBELT,
AT A RERRSCENBIRE 72 E1X, ZlENTTA T3y arixEoumkzEFRH Lk,
FLR~F 4 ROBEBEICBNT, BRFICHE FEREHF L8 21To 7,
EIREE2ROBEDTHETIE, TLPBUrT—a L ORLELCEETHWS =
ENTEDHEEBRBEWHENL, FIXERAOTCERETOETME LI T2, ThHD
FHOFINE, FHEHOBARLT —X Oy, Bim2EODIHEHTE 3REANE
ENTBY, MEFOEREZIIK LIS Bbnd, £, RENTHLHHE
LEBICEDTDEICT VHNEGED— R THDHY =77 7V Quizlet (2K 5%
BEME U, WIC, ZERLERTICRY, BlE L7720, BRZERH -
DT A= TE 7o, ¥REZ LI ECHET LB T —va v bid
R0, EMEOSWEE TIEH 7228, MPICB X ZERIIEBZ D7D, 358
HWENZDES CHOEFBLHFAOSH DL TRET I &2 0ET AL FFE L,
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O LKD) BRI AR H IO AT OREETob L, LB
T a rO¥EIIE o T, FRIEROER CIE, M FoEELZ5I< oI TE
MazRTnTsZ &) (VA XEHETLHZ ] 25 L, RU—FRA LV FAT
A RIERRICEWTIE, HAEMICHEFORELSIWZ D BEAFICEF IS T
L1208, 74 FORE SO, 7=A—va ryLHEV Bz, 274 K7
PAATONTHRE L7z, B 1 IREFE 2 RTITFZZIRROIFEE AT 7203, Sk
FROIEE L LCiE, ARROm@Y, 1 RITENCE BRIOER, H2RITAZ
A REREBFEROEREIT -T2,

B3R TOMMABEIZBNTE, R LZERE AW TmaEsiTo72, &
W2, FfaE TEICH A, RUloTiie ZAREBHRALILWVWEZ A, o< Viite &
TAREEZEZIHE, ENLICKIET D=2 %2202 K9MF L, Zhix, i
LA Lo THEFOREDRIT N R EEEZEZEBELTCOZETHD, iR
EHWCEBHEOH L, W), MEFERRPOIFETIENTEDLLIIL, AE
DYERREMR LTz, AECE, BIZEFERBE»OF—TU— RE2kEH LY, BEN
LWEEZEHERE L2, SETMNnEsR L2035 2 & 2GR E LTHITT,

TN—TNREEHETIE, 4 A\TNA—T%/E0, IEEC, SERHELEZTLE
YT arATA RERAGOBETHMEICRE RN, BT —Ta UET
STWolo, ZORKTIE, EMICEELHET I EPREBYICTLET— g
VEKZDLIELD L, HORNZWAMEFTET A a2 X7 ba L, BEHELME
FOaAIa=r—valrOETHLIEVWIEHEFE T LB T—2 3 02179
TEEEE L, TOMEFEN, Flip TTOHFEWR T LB T — 2 o OEEORH
EFO—EIRD NI EMPF LI, 2L, ZhiFxm vy Tr—va v
EIHFRWAL T LB T =2 a VOEVWETRET L0 L0, dmr LT —v

CHAJERIARL T LB T — 2 g VORI ZHAEICREL TS Z 0D
FRPH T LB T—varbblETala=r—ralif@BThr ) &
DEMMTEIT O 12D ThH T,

4 ROIERIIZIETIE, BEDHEICE->T, BEFATER#EEZ LY,
%%%ﬂmbthfV?HyaVﬁ”%bt@?éi5ﬁb,7V€V?HV5
COBEREICOFT L DFRE LZ, Flip TOREHIEIZHOWT, BOEEZ 0D
@6747@&9 ZEE A B T SlNERICIT Hik L, BAOOKEZE0 K
WL DR TRESMT HEOB G ZHA L, FEHTRIRTES LI,
Flip ETITHo a2 A v FERZ AZICB LTI, RICEREARICHTIaA e
LEWO G RERII LR, BRI EE T ORBIIRBEITOR o7,

43 FAE - ST
RERIS, TORDORETERALIERFARL I L2k T 2RV IRV {E %
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ML, MEMTI vy b7+ —LTHD Moodle FTHRIHTHZ &L L, £72, &6
15 [E DK THHICLLFOEMER 2887 7 — M & i L7,

O HETOFLEBrT—varyETomERRL, FRHTOTLET—
3 U FE TOME R L TIE, MENTHY E L,

@ HETOFLEBrT—varyBqREL, ERHPTOT LB T—a D%
RIFIZHE T2 THEFEWR IS, MENIHY E LT,

@ METOFLEBrT—varBqREL, ERHBTOT LB T—a D%
Kig LTI, MEFE® (DA ITTENTH Y £ LIz,

PRV IRV FREO TR TIZ OV TU, %1%~%4&@b§%ﬁﬁmﬁ®@wr;
STIRVIEY ONENRIRDONEHRT D120 FArETXFARNGIY 7 FTh
% KH Coder 3.Beta.03i (i1, 2020) ZfEH L, ﬁm W ziTole, 7o — M
BIZHOWTHE, KRB AZHRICE LT,

44 FER-BE
441 #YiRY

BREFERETIE, —DDOF VLB T—a  iFEE 4R TR L GB1IR~%
4R), ENEIE LN, ZO3FEICHITHE 1 IR~F 4 ROBERIL, EAIZFE
BRCThotz, 2T, FRERIITSTIEV IR OFRIMBEFH 1 IR~F 4R LICH
BEL, KH Coder & N TG HT 21T - 72,

KIGIHTCTIE, MBS ERET 5 2 & TERENOINTELI BT 2 FH8EEN
b, AWFZFETIE, MBEHE L THE I R~FARERE Lz, BILFELOBERET
[FLPr] EWHiEE [FLPrF—yar] IS, £, —RORFET
b2 TR L, HHEEY 2 O BZIZH Y, ARWFIE TILEERFE TIZR U &l
L, MinbERsh Ui, £ORER, #aitiEiix 22,621 35T, £ 0 5 LEEIRY)
B 7e & O— )72 5E 2 FR\ N 72 KH Coder N AT DR & L THW TV D DA 8,898
FETCh o7z, HVFEEUT 1,637 5ET, TD O LT OXEN 1,340 FETH 12,
%Ef@ﬂi H5 (Mlcrosoft Excel D& /V T L IR ZBIR LTz, FHEMRFEOH
RBERGZT HT-DIT, ERPIEERGE B 30 552 odIcERA L, B G
Ao TV DA 75>6Fa‘ﬁﬁ’b715u?€ﬂ:u30 GO BT I ET, HH D Frequency D
MoOREIX, ZO@EMHBTLEEEZRL TWD,
KEIRSATTIE, R B < ﬁ%éﬂé FERETH D EREND, K
2, JFEPLRTEDOERDOF I DEND D NEMHERT S LT, oLk
BRI 7R5E TH TN D, Il%ﬁék FIWREB2IRNDIZTER->TE
D, TNENORERICEDNTZIEVIEYRFELCL > RNETH-70, [ CHGE
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DO TWDLZ NS, HB1kEF 2L, LB T—ar07—<IT
BE T 5 S F O NKF R IRFRER, A T4 RERKE Vo e MRS TH 5, TR
B EEIEVY [958 ] L WIERED X 5 RIRTHDOA TV SR T 5 &,
[BEERBLZFATE] AT A RO EZFATE] TEIR ORI 2% T
EWo Tl RS ol (AT RERDZANOHEBMEFETCZDLLOIRATANR
WTDHZENEELELELTZ] EVoIBRV R BNDETEH LR AN, BEF
RTINS o7 LR TE D,

F3IWTIE, EICBEAEE L7 NV—TNRBERHEE (T2, FV—TNEEHEY
L, A TOT VBT —2arTEHID, MEBEMTHLTD, F4RETD
FICEEFENRTELLOIC LTV, 3 3 Wik, K1 o FICfEIh TN D,
My & TA] EWVWIFEOREHRT H L, 2L BMMOZH@ELDA L 2T 7>
3 UEBLIEFORRMEIZONTTH LN, thoZi@AElicano7TLErT—v
I UNEDRELRDLIONEVOIMEFLrEMRTIRER RO, [FEKR] L
IEBEWRTDE, [V —TNTEELTHT, BROEBDLTREELW LK
7o) TREBOMEZBEVELT, MbrOZFEEsLoICL, BHEEZ LFbohnd &
LW THFOZLZERMLIERBRICLIZV] EWoloT A a7 MG
L7y, MEFERICEATIRENERRA N, THie) EWHENBIE, [—
A THATLEY ] TROTHWATLEY | TEXEXY) > CHdeZ &2 Ek L
7o) TR EGFATHD L) IREBICH O R E7E o7 Enoliid BN A b
Too MEOEE, RKUIY S5le ESREE OB K0 NEEE TN TV, EEEICHh
FHLERFLIZY, BRLZVTHRBND, MEFERAEE - T2 EM )
ISR D

B4 WITFERIIIR DT, 3 ROBENOHE O EN TOH EMHE 2R T,
TR T—va B A RE L, Flip (C&EL, RS2 1T IR TH -7,
(B LWIOGBAMHRT DL, [RERLHET AL REZEHRLEZ] [50007 0
KETEAHDZExEMLL TRXEZXY > Thide s, AN TRIELTHHER
Tholz) TRIEIE RS L, HEEZEHL T LELYT—a 2T 52 EMNT
Xlz) oL, ZIGCORELIHEATERDP 2SN EnHEEN TV, 2ok
i, R TH-TH, D &b ERETME FE2ERTL2EDHCRY 952
LA LTS, T, LATL B LZOBRSHE - TV 5 LTV 5 %H
EbBY, BOEKLIT)ZEOEBESZERELTND, M T, [EhE] LW I5ED
SHRE RS L, R LIBEE R CHEY CHERE ROT5Z Loy s, tho
SEDT VR T v a VEEERD 2 LICK DT 2RV Y RE Eh
TWe, 7ok, TS 2 WIHGEIE, BEBEICREET LI N EThoToe),
I TIERET D,

125



LET Kansai Chapter Collected Papers Vol.21 2023

B 1
RV IRY OFealR =Rkt 5 & Uiz S i O 5

442 TV —b

ATET CIXRENBTOBA» S E FERICOV TN 2T 7208, L0 FEIcH
AT DI EE RN RIAT 72T v — FREORKERZ, B LICAANE
BLWE 2 F LD, Ko BAIZHS [ ) 1E, WdAFEOIT T —Th
Do IMEREZIZTHIEZDIL, EXIZEENDLIXF—T— Ko7 —H5EH
DERK L7z,

HETOT LB T—va VETOMERRL, AW TOT LB T—2 g
FTOBEBRREE OENEZFEICENZLEIA, FCUTORIZELEDDLZ N
T&7,

[t F7—v 3]
TN DNT DN L0y o 72, (R B

126



M JERBIMEE S L T — Y a Y IIBIFAY Y Y VT LE YR

FRZRRLT D EICERFBEENLE 57, FRiEFE)

BLART WL 2O S Lz, GELY - & F&E#)

K VEIZ MW TZE 21T T, (TAa2 7 k- HEFEHR]
VxAF v —ERMICHE L, (V=R F ¥ —]

1 NTOMEITERD DR, JHT7E EMOFA &AL TE DTZOERD
f ko7 not, (EEK)

HERXRATA FEROBEG L, EmNOLFERLE 8BS hoT, (A2 T
va ]

[GER#AR LT —v 3 ]
i e+ DM 2 < HoTo, (ERFH]
IECHENH OB B LN TE D720, HERMNE N7z, R )
FREDERIEATZ R > CLE D 2 ENEDoT0, R R
HORNZE K AR WD DT TRV, HER AR+ THIE NN
AHHENIERND, HEENE-T, (FERH - & FEH]
HERFIZHE FRRAIRWVRETH D Ebho Tz, MERFLHX T
DZExBBLTHET LN TEholz, (M FEMR
MEFERNDEND 2D ERLTHE Lz, (MEFE#R)
IV ENWARRBLFELHZER LTz, GEL - B& FEH)
HADMEEZ RDZENTEDED, P2AF v —IChE2ANDZENTE
7o (2 AFv—)
EiE ETIE, BRI 8 LML RNTEYD, Yo AT v —OE T o
o (W AF¥—]

METOT VB T—va v I RYPTOT LB T—va vzt e,
EVEEFERHOANINDNE I NE NI ENRR S KEL, £ IR L72END
k2 R CBN LB s, FlxIE, X CTIEH ORNIW DOz &
AUETIaryNTEDLD, MEERTH- THHEZRD > TRET OB
THVIEE~OSMERNEE DN, FEFHETHIIE, RIKRE3I AELLVERD T
LZEEBFELTNWEELTY, MEEMTIEIELZZD 3 AOZHEED Z LITEWR
B, EAREMOZHENHIET 57259 LWV ORMICHED, MEFEROFD
FINRE LTS DWIEAREMEDNH D, METIIME FERERDLOT VW &b,
LRV 2 ATy —E2 T RLTIEY, TAar X7 MEEOTIZOICRREZRE L
72052 LITORNRNoT=DTITR WL IR TX 5,

ESICFEICOMTT 5 &, HHEIZOWTIE, EOIT IV —IZBWTHLHEKT S
NEITR LT, BEEMERH 7=, Lo LIERIIACIX, [EEEREOF] S b HE

127



LET Kansai Chapter Collected Papers Vol.21 2023

Kl 2 2 SO Z ENTE L LW I TRBR S D —F, HEFRHORNCE LT XK
LEBEICRHE CE RN D, HEENRED LW OMELHoT, R
VI AF ¥y —OFEREIIONWTHRALIBEAN AN, MEFERICEL Y,
HORNZH & FRWARNWZ ERN 2> CTAFICHE, BMExTF2 L ERTE%H
AL VT, 9 TERVWEFEABLWZEW) ZERborots, i, JFERM
MFAVE T =2 a VOB OL N, BEREE TOREAMOF T, LV BH
WZATEN T 2 EOH D IEFWIARED —BR L L TiThhiciz®, st ERLL R
BZHEDOEZCERE, BESTREOBMAEN IV BHFIIKMRINTZZ LR, B
RABNESLOWRKO—D TR EfLEIND, 2F0, MEFETIE, i
AHFREFAORIZ IR LS & 5 RER 072 FECHE 217250, JER
I TIE, #E OREBSLAE, HiEPRRZR SI3Gg il —Esnhd 2 &1
D72, ARRO XD IR EANZENRS R 2 E BT D K9 Aekkx 2k o 7
Moo TIE RN NEWNWS Z ETHhHDH,

Wz, R TOT VBT —va rRERE, ERPMTOTLEYT—v a0
KERICH TS THXFEER oW TSREEZELZUTICE & DT,

[EW2Rndo7= (24 M)
FERBITIE, HORNZARWZRWO T, FEIZHT TEL TWDONEEN D
eV, (& FER)
FEFHITIE, MEFOE FHEERLRIE) Bhnicd, Mmoo hAME FE
WERFOZENTE, (HEFER)
RHEZEMEFOEN L L1280, KIhE L CEETEHSZ AT 570 & DO
BN cE o0, FERAMIEEL, 5L THHEEFICRT 2 EMmMAENL THHALR
RIS T LEST, GELF - & FEH)
stz e, Em7ZTTRIEKBEFERWVDLTD, NV arOaAT7ET%
RHEWV) HATERICEVNDNAEL, (TAa27 b - BETFEHR
R TIE, D00 TS BERLCTWVEFHELANTE S L0, (BFL
77 - B E FEW)
FRMZE THEFIUBRAD] GV EREY, TEFIHD) Z&ICEPL
TLEoT, (MEFEMH - wEETE)

GEWZAe o7 (6 N)]
TRV NEESLVIOBRERD LD, EWTE U)o, (A E2T 7
EVG
FOIMEZONTIE, FETHIFAMTHLREMETHER VL O ITEHRL TV
HZLIEWARL, HBRomTHICoONTS, BHORNICWAS ADHEZ RS

128



Tl JEFPIRREE T LYy = a Y ICBIAY -V v VT LBV R

W, RV ALDAATERDPOENTLNRNTD, EWIERVEKT -,
(EFEFE - T A a2 b - HEFER

EEOZHENKETOT LY T—va v LERPTOF L T—va %
ITHOB, BMEFERITEVDRHSTZLEEL TS, R, & FORIRRIZR RS
WHDINE I DPRRREHEOHE FERCEELEZ VWL LIICEbS, 51T,
R CIXM & FILIER, 24, %R SI2oB L TERLTWDD, BERE T,
HATILEE, WMROEORIH D72, RRBR—RICEFTTBEE NI DL, B
HRERCTH D, MAT, ERHIZBNT, MEF2ERLGELIE2TRLER
WAENNWD T, NREBZAHZ LY, FREZIEMEICHD I CICESAE N
WO EGEE D W, U, BIEREOLS, WRVELAARETH DL Z LICEKT
HEEBZLND, L, EMICHTEWIITAHIE, BXFERNEZLENBAETT
WHHEREME D H D720, ME FEBOMEFIEVWRR OIS LW IFIRG ATRETH
D

£7-, %t & FERBTENIR D o2 L W) ZHAE B W, REEETIE, BT
SINTZHEEDT LB T —v g VENEZGIE L, REECaA s hEEZALE N
IEBNEAT 120, TOMERDH L0, WFRICLTHLBEF2E#RT D en
TXLWH ZETHD, ML IRz LT, e 2BRICBWTHE T
EEF OBV R WL RIE T %A bW e, ERR L RIS, BRI ERSD S
HBEBEINND D, COXIBRBERIILSTEFOENEENDDNEHLNCT D
eol, A1, KVEEMARTEERLETH D,

iz, METHOT LB T—ra sEREL, ERBMTOTLET—va D
WEFRMEL T, BEFEHR (DS ICEICUTORTRRDARRERHD Z &30
Mmootz

[dES LT Tr—3 3]
HREORLYDBE LN TE W), BERSOARLENH o7z, [BIE - R%2)
WMADOHmZIE CI LN ORET I AT, (X TFTEMR

[GERER S LT — g ]
ANDHMER 2o Teizh, BR LR -7, (BE)
EVHEW R EOIAEMS S L Lz, [JEGEYH)
B D& G CRETE -, BRK)

MEFERHDOANIN DN E I 2T, BREOBRESLALZLE VI EREICLE L
HZTWDAREMED H D, BIRPALZEK L L 01F, BEFRHORNIND Z LT,

129



LET Kansai Chapter Collected Papers Vol.21 2023

FOFEEZHEEIIEZ TWDEI N B2 S0, W, FERETIX, BxFodR
FRRLCDZENR, DFDZFOHFEEERZ TV 2N, BEODESWID2L
RADIIHRODZ LTIFEE 2 5,

5. #FzE2
51 #HEHIE

FRWAEGE S LB T — 2 a VEIEREREO T A T v X IR, EOT—X
(IS U F B o —ZWENAT DTN, BB ONRE B TE B2 OREE
MUETHDH, £, BET D2EBEERE ENENOZ A L OBMRIEDR, 7—4
PRI TFEICBEE G2 58N DBH 51D, FO5iHA LEFEIZmY 5V TR
WABBEY TH D, IHIT, RFFICEWTE, #EoT ey T —2a Vv EAT
DO EHI A TE D ANLEE LU,

ZIT, AV ESEFEROFEFEMNHEE 1 NMEE L, %% EA1E, TOEIC®
Listening & Reading Test (2B W\ TEmfF Rz BfG LTk v, B oo N % 1 U2 PR
TELRETOIRFENNH L LW CE, o, MR 1IN EDOZFHEAE LS D
b bRBOoNRholz, AT, FEPMEE S LE T — a OFESH
i DORERIL IR > 72Dy, BT AR & @FEARITBN T, i TORESLE
T a OB LI ORERN B o T2,

52 FAE - S HE

Woe D& DNERPRIGE T LB T — v a VBB OIETIC, F0 ko hEE
ifi - FEEFEE ORI L > THENREEPB O ED L O EHRT D127 A
TR T EToT, £, RRNREROBVZDY OB EHES2Y, THE
7R EBOEAEH LN LIED 272018, T4 87 v F v 7 OfFERIZESNT
WMHREHNE A v 2 e a—ElToT,

BT 2@ ENL, ADEDOREOKRKFETHL T LT —2 a VBl D 3 A
A UTo, ARAFZEIE, BEx BRI 2R L7z ERITIE CIE R <, &EOFTH
EFREHROM BIZHROTE L EZ DN DIEEZITo72%, ZEDNEE L RE T D
EWIHEBEEBLIHIETHD, TDD, TAarx s ~, £, @EOmEe
EOFELY, BRIOBTNTEOEGWRFEBEEHRNRLE, bR DO%
&Gl (BRHEF A, ZhoORFEEIZEAEEERVEIN (JELHE B), i
N RHE A B0 PREE OREFIEEVR S 28 H (BERE C) 0Lk, &
BERREMICHBL, BELLE, 74 87 v ¥ 7I20E, GazeRecorder
(https://gazerecorder.com/) ZFIH L7z, &7 VBT — a VEIBOMATEOFIIZ,
VT AT EMES THRRCEOB X A L7z, BHHyoMEZ=iF T3>0 1LE
YI—var#BEEyHAEL, TA N Ty X EFER LT, B, TA T vF s

130



Tl JEFPIRREE T LYy = a Y ICBIAY -V v VT LBV R

7 OXGE, KEE L b FEHO 60 BHHE Lz,

AV FE2—1F, HOPUDEMFEZRO TEE, MEHIEOEIZIZIETT
BINERZ LT S, v X B a— DR TiToT-, A ([T A4 2k
7 M TEEI TV =A2F v =] [GELG] TEMOBRTT] [REEOBDY ] £
NENOBENS, £ VBT —2 g VEZFHMEL TSIV, ) LKEL,
AN, TEDOXIITE L T-DFRETT N ) R [RBRETA (F2EFB°0) L
LT, EOXHTHBNETD, | REEZMEZL T THAl, KIZ, 13 AOHT,
EORBENROBEZTFEER L TCVALEEUE Lk, ) LEM L, SiEmIC
DWTOFERBDIeinot=fod, TEEMIZE I W) FEICL > TEENGIMIE
L= ) EBIMOERMZITo72, BRI, RFEE L TR NIBEDOE 2 25 & H
T2, 5RO XS RIERPMBMEFE LT —v g 2BV T, SiEm Tl
BRZEY WO NEEZ LK UE Lz, ESHEETIEEI TT2 ) EW0WHE
FnEJii’??OfCo

BONTEHREICIZ, ZNENOEBENIE Eh oMkx REFED, BREO Y —
X NT VB ADRK U TR E 52 D Dk Lz,

53 MR -BE

531 TANFvxv 7

WFFE 1 T, BREOBRANOHE FERAMF L C&, 22T, MEFT
& 2 BBIEE OGRS M & FEMRAZ R - 72, Bl OB E S IEILRR O Y 7243,
FENE OB OFEMITE 1 DB Lo TS, BB, #£1IRTEFBIIEE NS
AMCEELDTEbLDTHY, T4 T vF o JRICHITER & ICIZZDONE 25z T
WRUY,

1
BHERE DR
BlLA HRE A J¥EE B HERE C

TA ARy b EAN g R

#IE BRZELCEE R Hown, #xhHv

VA Fpr— “Three advantages” 720 L
EEIOBRIC, 3K
DITHT

ELY Ppo< Y R FEAERY 700 &

flzE->TW\n5 MEBIFEALER AL ASHE
5859 2% B fife Y AWALA NEEED

131



LET Kansai Chapter Collected Papers Vol.21 2023

BRIOBT T “Have you ever ~?” 72 L “How about ~?” &
) g V) VT

REREOWY S EmEofA R (Fx #EEOLT (i BEEOLA T (Fi
Ho) Ho) L) RRRE D

B 2~ 4 1%, FERHE A~C OBEZHEIE L 2FRIIT 7274 M7 v F o 7 OfE
B () THDH, ZHEOREEN D, EEOBURE TSN E R RO E
WEHL, MBEERLZ, RANTREDHZEICBITA2HRMOB Y EDLY £ L T
W5, £5HEIE, LR LE/FENED LSRR TE 202 RE LT,

X 2 1%, %EH AN ICT OFEFFCET 2EMAE BT, mEEIEC
A= a VAW ORLARDRLHELTCWABE THD, BEE A IZT A2
27 NOENEL, BRI ERXY Y 2R, wo< DEELTWe, HEEE TH
DWZEM N, TTHRBEEAZR S LT ICEMXOT A MIEBREB L
WIZT = A= a ko TR SNEEMOE B Z B2n b2 T 53 %
M, EBICERINEAMOBERICEREZBE L,

X 2
RRF A OBERIERC BT 2 HEEE OB OB X

B3, BEEFBNF—U—FRLEHEZHAWT, ICTRIHADAY v MZOWTHL
HZ L TCWABHTHD, BEEBIIT AL EZT F2TAHIELTWHDEHOD,
FRaziAHr LI TWaATFBRA Nz, F72, HIZE LT RT, 2 %ZHE L TH

132



Tl JEFPIRREE T LYy = a Y ICBIAY -V v VT LBV R

FWEOTTELT, EbIZEAERONhoTo, MR IEIL, AT7A4 RFA
MERTZH L, EANZH L X —T— K ELER[OEG~, RIZT =A—T a1k
STRENTZABMOF—U— REEB~EHREBL L Tolz, BREBITIE,
RHRERITIZEA LM TR oTz, BRE A LR, RED»OIIHERK
FIEHARN T, V2 AT v —FBORT T3 2o 72,

X 3
R FH B OBEAREEFIC B A HREEE O o) X

X 41%, ERECHICTHRADAY v MCOWTHEHEDOF—U — FEFAIOR L
BROLHA L TWDLHGHE THD, BRECIEK, TA a2 MIFRET, PR
VAT ¥ IR ORERRIFIZHE N DY, SEITOEVRNLTIEH LN, T
BICEEL T\, O RERFEE LT, BREA BLERY, ANBEHEER
DHHMUABORNTITRL, BEN/ENETRRLUHL, ol RkE<{Bs k5
FEI LT, SRR IE I, EERD ZEB A BRENIC A EHE, AT A4 R A |
MR EB L, Z0%, BHGHFT—UV—RNEREHFCOLY 20K L ETAE
FHIZARTWe, Yo AFy—lZRA N2 Tem, LB T— a VBHMRERIC
B OB T 217> Tz,

133



LET Kansai Chapter Collected Papers Vol.21 2023

X 4
ReFKH C OBERIEREIZ 31T 5 HIEHE OB OB =

|y o
i i’:_‘
it « 3‘7-

532 frHEa—

INHDOBEEROLIC, TA T X ZOREOBEZHEE L2085, e
NEBECAVEE2—%Tol, AV FE=2—1%, FTRIICELEDLEBRT LIS,
EDOL WKL mminl, BIEOHEFEEZR2IZE LD,

#£2
A B 22— OB BRI R

Bl [EIE3F:3=;

TA BTk c HEBANINTED, TA a2 FRHEEEE O
RIEBICG 2 5 BBIIRENEN (BERE A), HOEM
R EFA TV THOIIE, BREDOHFITAR
<7e% (FEE#H B,

1 o AENE3AEBEAH L TWEDR, EAHTW otz
D, FoZVR X0 T5HE, EOLS7AN
EDOL IR ER > THEL TV DI ERELSL L,
EMLzHEbobw, FEELEREREZM IO EEZD
(BEHE A, BREZETLTATVDLIRTIEZRW

134



Mg JERBIMEEE S LBy T — v a BT A Y -V x VL E Y R

0, RIFTFORADND (BRE A,

TV AF ¥ — c VUV AFxy—Ebol R, HEEICELNTTWD
BEUIXT 508, BES/NIWNTZHZOHEIT I
(EEH A,

B LT c MEARLEELE LK C DS, MENR, B LR
FTrBZ O LB (BEEB),

BRI OET T - MR HLHZET, NEICERTE, BORDIT

Hil~oRZEzE 20N d (ERE A, EL, BZ
LI2ODM AR D BENDH D (EERHE C),

FREOWDY J7 - RESBLEFPELLTONTWDKLENRT S I
(BRHE C), REXLTA 27 bR T <R
L7, boRESMLTS KW,

%2, 3 NOHPT, POEKRENRLMEFLERL TWD LELErERNA
LA, BEEATHDEONE G, BRE AL 3AOFTRHMEDK
XOXGIY, WL VST EREmICERZRTTERY, o7 A4 ary 7 NROKH
EWVOREEHMRL, HEXRRLY 2 ATy —b AN TW2Z Enn, HEEE IS
LTEELMDT TV D EENER b oI LMl sz, ST, EHH
DOEF Tz, “OK, everyone” & 5 WHHIEE Z 51 ZIAATZ YD, “I think ~ & B4y
DEREZHZFZD LT LT, TRELTVAHAENI LVELNT TS
LOTholcltZ L ThHD,

HEH C I, RECEKOBENHY, BEEHINPREIMIN TN &
O, BEANRZHZ 9 LB T—7, SHEICHELIEHENELL, AT 41 Ficdh
HUFNREREAG LHEHL->TLESTRY, —#, EFLTEEEZMC LN TE
RinolzbDZ EThHD, ZhiE, K4 ITBWTHEHBOBMBIAFEEL TS Z D
B L 7o TN D,

—77, BREBIX, WALNCEREZHA LT TWD B, EXOXY)Y 5034
THY, FRIZEEZBELTHENIZEEAERON b2 End, B FE2EHR
LTWa EITFHl &N h o 7=, GazeRecorder Z W= L B &, s &
L7260 RO CTHIZEH DB N REH A OFEE R-AFRIX 732 8, ¥BEH C
DEEE T AL 854 B THo=DITx L, BFEH B OFE R AR
33 EERFH E o T, IHIZ, EEREBDAT A NIEBRLFEDHZ <
ol LT, M AIE N RERE B OB R T 7o SR R R
(dwell time) 1% 0.74 # &L BD TR -T2, T ORI Z e /18 [2-E R Lz
LA, FELARKREN AL EDLLT, B bR, EERDLEENET S
T, FMEA R KO0 AR EEEA MR T 5 Z LIZER L TW oo e

135



LET Kansai Chapter Collected Papers Vol.21 2023

LWHZEThoT-, B, BEHE C NERETHIDIL, BEHE C OELTN
BHRoTWEZ ENBEHTH- T,

6. MEBE

WOIRY, Tor— &, TAMToF oM 2 0a—0OfE - B85k
AL, FRHMEFE LT —a v ORKELHEESE (HxF) thFhoy
— ¥ LT LB ROV THERT D,

RQl TRE LBy T—va vy LIRS LB T —a v & T, BRED
MEFERICENIDH D0 ICOVWTHRET L7201, REREZTobE, %
WAEICT U — FREEE- L, HI1IREF2ROBETIE, LBV T—T 3
>V DYEfF OB IR WMo 72728, B E FEIRIZ OV T & L TR
FollBbnd, HIKRTE, MELEDAL L ZT 72 a rNRLORERRATH
Slefe®d, MEIZONWTHD, EMELBEB L TCHSEZMD LV ZLITORNR-
TWe, U T7A4 U TCOEBORNIKIHTA ¥ 77 a  OEEEFF>Z &1X
BUEE (intimacy) OERICHE T 52 E0nHfFCE, HlEE (HEF) ov—v
¥NLT VLR AEEDD I EICHIRT 2O TR0 EZZOND, F4WIE, B
W FE - HYA P THLFlipx VW CT VBT —v a vEIl 2 RE - &fa L,
T TA U THDOZRELRRT DL WITEE) TH o 72, Morris (2021) 12X 5 &,
FERA I EDA L T A4 FEFIZB T IR E 2 BRE, Y-y y LT LB
Xk%/&77V5/@K%T%é ARFEETHWZFlip 1, it %27 7
va RN iR A L TR r9 T (social learning) 2MEHE SV D DY — L
TdH D (Stoszkowski, 2018), H 1 IR~FE 3 RIZBIT DXL TDOA XTI v a ik
WU THEL CTE AMBERE, H4RICBT IR COEIIC TR S5 2
EBRWIRECE D, TV RBUT— v a VENERRERIL, TXA MLV 21T
I LIRS TWe, THRARTORVEDIL, Y=y AT LB RAZELICL
WEBDLNDEN, THEMM> TRE L TRITFRPEXLTFOEARNEZT NS
(Aldunate & Gonzalez, 2017), 7272 L, AWEEEIZH W TIE, EHROZHAED”
(2 AT A—var~v—0) ZHEALTHELO0, BUFCEXTOMAE
TIMERECTE o T, IREIOBAIZE 20, 4 v 74—~/ ) TR ERE
IR PR LT OFERIIHRF LT LWEA 5, S 5IZ, Ice, Curtis, Phillips, and
Wells (2007) 1%, TFAPLVFFRTOT 4 —F R IV DHFNREED =27 A
PEZRT o1, A ¥ T 7 arvERELZY T LR TWWD, Flip TiE
HETOREL TEAH7D, BERET TRV IZBITAY =y LT LB
ZDEHIT S FRRICHRRET DRI H 5,

M2 T, 77— FREOHITORE, MEHNIEDOZ L DEEFEROFFL T
ICEWEH D EE L TWD Z ENbhotz, FERMAITIE, HEEE (BT »o

136



Tl JEFPIRREE T LYy = a Y ICBIAY -V v VT LBV R

TG TRIGZERTZD, 74— RNy 7 %2% 00352 NTERNWIER, 7
AALE T NeTHHMNIATOREREINDZ ENERMINT, 2k, %
HCOIN—TNZEFE CITolT7 A a4 7 votthz, ERBHT LY T
=V a VCEHBEERT A RN CTH ST L AR LTS, TA VXY MT
DOWTIE, FERBIRUCKHE Lo s S —ERELEND Lty S 612, FEFH
BCIL R Z IEfEICHide Z S IZEF LT L E 5 ATREMEN R S 41, Levine-Ogura

(2021) OFEBEHE LRWBEBIL TV, ZHidiE, Y=Yy AT LB UARRET
TR, BREZHOIFESCMOZHE L O NFBHR, HESCZHEND O L,
BAWNRERNS D LBbd, ZORIZBNTH, Y=Y ¥ LT LBV REED
HLREMY IR Z LT, EOREMHEINDDONESHEIMEDLETH D,

RQ2 TR & FIk, RARLFENEENDHEFAYEF LT —va V2 55E
M- FEEEEICBNTEDEITHHTL, FHMliT 50 IZOWTHET L7201,
ZAENMTOTIERPA T LB o T — a VEBIB O P DRI b D &2 EE N 3
OV, WM NENENSOBEZ RS, TANT xR T EBToT, £,
TA NI vX U TOMBBOBBEZETEL RN, /X a—%fTo7-, FERBE
TLEBT = a BTV VT LB AOED T E LT, SiEE Tl
B EEAT AL, BEMAE L CHEERMAZIS Z L, “everyone” X° “I think”
7o E R HWTEEMY (immediacy) @D I ERFEIT LIV,  “everyone” X “1
think” &5 FHEE, URIC K > TIESEEPERLS 2258136 50, BRE AT
“everyone” & fABEEIZRIWVVNT 272D WTE Y, I think” & BT T 72EM
WCHBEZRDZ LT, HIEE LRITEZ DL LR L TWND T Enn, EHIE
ITEBMEEZE -0 EZBND,

Fo, BHEIIZAT A REHROICBL, BREBFITHBP/NS KB Z &8 —
B THDID, TA 327 bRENE, V=AF v =B/ =Y VT LB RIC
52 5 BIIRENTHD EHA IS5, Bondareva et al. (2006) /R L7V, IR
BRHOTRLLIIVMLETHAS D, TDD, MEFOREONKRIHMIZEL XX
RV T, BRELAZRE SRS Z L ITMEFHEE R 2 5,

7. BV

ICT ZIEH LTZBEEOERDBELWEBUE, AT 4T 5N LTlcalia=r—ar
WZOWTEORDEmBANETH D, KL TIEL, AT A TIT 9 IR IR GEEE
LY TF—2a B A Y= ¥ LT LB RITHONT 2 50D RQ 3T, %
HREE, ZWE~OT U — NE, ZRAEPMT oI ERBIEE T LT —
3 VENEGERE O T A T v X7, BEE (R IE) ~DA 22— &
LCi#m L C&l, £72, AFETIEY—v ¥ VT LB 2%, LBV T—T g
CVEATOBOME FEHREBEEIE, MELTE,

137



LET Kansai Chapter Collected Papers Vol.21 2023

RQl & RQ2 IZHTHELEMNDG, EOPTRT IV —IR I N—T U= %@L
T ERI DA v 2T 7 v avafioZ b, FEEYAMT LY T — 3 ViGH)
B\, fifEE (MEF) OV —y vy LT VLEUVAEZEDLTRO—DELTHE
bbb, £z, VBT —v g VEIEERRFC, @EIicHseoTe, i
EERTDTEZ LM EE 27D, BREHELHAWEOTFEEZALNCTH LI EEE
ZEIRLMEHA LY 2L T, BEED Y=y LT LB A EEHD LD ATHEMEN
AR ENT, flch, BOBEEAARERRY REEEICMT Z LT, 742X
7 MREN, VAT —RRBINCT LD, Vv LT LB RER
OOEIEMNRFINTE LTET LN,

LU G, RIFFSEE, BEEROPTIToRflETHDI D, T4 T vF
YIOTHALE3 DO T LB T —v g VEIEIIRS M PO o TH LT
DIEFINENTZ b DT R -T2, TDORD, BAMTORBRFITITES, Lid
TETFTELOIBRTRDE, ZNENEOREANLROMNETITHF LN TE RN T,
T, HEEE RMAE) FEEZHEAELBEDYORWEE 1| AOALTH-T0,
SR L OBRMEEZBEICANT BT, BEEORMMTTH D% EOLE DR
MHLEIDICKETHD, MAT, FETITHRVRLIERPU T LT — 3 UiE
AT DD, EOLINTY =23y VT LB ANERT DD 5 EE
IZOWTITRFETE 2o 7o, ABFEZE LT, xRt s Rf7ed 2 e
TERYD, 4%, KVEEREERED S EMIELIT> THETL,

2E I

Aldunate, N. & Gonzalez, 1. R. (2017). An integrated review of emoticons in computer-
mediated communication. Frontiers in  Psychology, 7:2061, 1-6.
https://doi.org/10.3389/fpsyg.2016.02061

Bondareva, Y., Meesters, L. M. J., & Bouwhuis, D. G. (2006). Eye contact as a determinant
of social presence in video communication. In 20th international symposium Human
factors in telecommunication, Sophia-Antipolis, France, 20-23 March 2006.
https://www.researchgate.net/publication/254842798 Eye contact as a determinant
of social presence in_video communication

Borup, J., West, R. E., & Graham, C. R. (2012). Improving online social presence through
asynchronous video. The Internet and Higher FEducation, 15(3), 195-203.
https://doi.org/10.1016/j.itheduc.2011.11.001

Fuyuno, M., Saitoh, T., Yamashita, Y., & Yokomori, D. (2020). Gaze-point analysis of EFL
learners while watching English presentations: Toward effective teaching. International
Journal ~ for  Educational =~ Media  and  Technology,  14(1), 17-28.
https://jaems.jp/contents/icomej/vol14/02_MiharuFuyuno.pdf

138



Tl JEFBIRSE S LYy T a Y IIBIFAY =Yy VT LE Y A

Gunawardena, C. N. (1995). Social presence theory and implications for interaction and
collaborative learning in computer conferences. International Journal of Educational
Telecommunications, 1, 147-166. https://eddl.tru.ca/wp-
content/uploads/2019/08/EDDL5101_W9_Gunawardena 1995.pdf

Gunawardena, C. N. & Zittle, F. J. (1997). Social presence as a predictor of satisfaction within
a computer-mediated conferencing environment. The American Journal of Distance
Education, 11(3), 8-26. https://doi.org/10.1080/08923649709526970

Hostetter, C. (2013). Community matters: Social presence and learning outcomes. Journal of
the Scholarship of Teaching and Learning, 13(1), 77-86.
https://files.eric.ed.gov/fulltext/EJ1011685.pdf

Ice, P., Curtis, R., Phillips, P., & Wells, J. (2007). Using asynchronous audio feedback to
enhance teaching presence and students’ sense of community. Online Learning, 11(2),
3-25. http://dx.doi.org/10.24059/0lj.v11i2.1724

Levine-Ogura, J. Y. (2021). Advantages and disadvantages using Flipgrid in a communicative
English class in times of COVID-19. Annual Report of Iwate Medical University Center
for Liberal Arts and Sciences, 56, 29-35.
https://iwatemed.repo.nii.ac.jp/?action=pages_view_main&active action=repository v
iew_main_item_detail&item_id=13210&item_no=1&page id=119&block id=139

Mehrabian, A. (1967). Orientation behaviors and nonverbal attitude communication. Journal
of Communication, 17, 324-332. https://doi.org/10.1111/j.1460-2466.1967.tb01190.x

Morris, J. (2021). A small-scale study into the use of Flipgrid for fostering peer community
in an online classroom. The Ahead Journal, 13, 1-15. https://www.ahead.ie/journal/A-
small-scale-study-into-the-use-of-Flipgrid-for-Fostering-Peer-Community-in-an-
Online-Classroom

Short, J., Williams, E., & Christie, B. (1976). The social psychology of telecommunications.
John Wiley & Sons.

Stoszkowski, J. (2018). Using Flipgrid to develop social learning. Compass: Journal of
Learning and Teaching, 11(2), 1-4. https://doi.org/10.21100/compass.v11i2.786

Venter, E. (2019). Challenges for meaningful interpersonal communication in a digital era.
HTS Teologiese Studies/Theological Studies, 75(1), 1-6.
http://dx.doi.org/10.4102/hts.v7511.5339

Walther, J. B. (1992). Interpersonal effects in computer-mediated interaction: A relational
perspective. Communication Research, 19(1), 52-90.
https://doi.org/10.1177/009365092019001003

Woods, R. H., & Baker, J. D. (2004). Interaction and Immediacy in Online Learning. The
International Review of Research in Open and Distributed Learning, 5(2), 1-13.

139



LET Kansai Chapter Collected Papers Vol.21 2023

https://doi.org/10.19173/irrodl.v5i2.186
Yeh, E., Choi, G. Y., & Friesem, Y. (2022). Connecting through Flipgrid: Examining social
presence of English language learners in an online course during the Pandemic. CALICO
Journal, 39(1), 26-52. https://doi.org/10.1558/cj.19647
FMRET (2021). [Flipgrid Z1EH Lz A 7 U v FEEOFMME—H CREEE
OF KIS T T — 1 [ R &5k K S5 E w22, 77-88.
https://st.agnes.repo.nii.ac.jp/?action=pages_view main&active action=repository_vie
w_main_item_detail&item i1d=2520&item no=1&page id=13&block id=31
ERERI (2018). (B FABH LT LB T — a0l ER— [FLFE] &
T EF] OMEDREZGL—) [AETRFEBRAFTHBEELE Y v —F ] 2,
61-73.
https://hirosaki.repo.nii.ac.jp/?action=pages view main&active action=repository vie
w_main_item_detail&item id=5271&item no=1&page id=13&block id=33
B O BE— (2020). [HESRED D DFHET F A My fi—WNESHT OMK & J8 %
LT3 2/ 4 =Y HiR

140



PmEER R

ANEFEHE AT « 752 (LET) BIVESCHMIZESEERT 21 a2 Mt &L £, a2y
WREOIMEREFEF 2 xG & Lo SR Bl IND Z s o £ LT,

2022 FEE, EBIKEManF AN AONSCT I v 21T, [ENSCEFE 2
MEFE L, WRBBELHREA V7 VICHET 5728, WHENRW—FELRVELE, £
DEIHICH-TH, FH2 FEMERIT T LEELIBVWES, HERNZ - E
BORREELER L CLIEE0IERBEOR RS E, o, BILLWH, TETEZRNIH
PR F 2 AL FE DI T E & o7 LET Bl XEE ZEORESE, T L AHE
BoOBESFIHILER L BT ET, ZVEOEWVIRIET D00, B L ERE DA
WZEOH A LAY EBEAMI TR ZENTE, BT, FROBERLE LI ENTEE
L7,

LET BAVE X ERAFFE4ESRIT, S5 19 5 LV ET V¥ — i/ v, iR E 5 L& OIEK I-STAGE
WZBH STV ET (https:/www.jstage.jst.go.jp/browse/letkansai/-char/ja) , DFE Y, Z OWF4
LT, AT OHEL B D, W9« HEEOEERBEGR L L TE-> T 2, 5%
SEIED 7 AV T 4 —%A4%-> T, LET BEWESCHOMENTEI TH D 2 & 25 LT T
TRERWERWET, Z072DI2iE, FEBE DK S OB RGN~ DB INH W
HERDFET, T, STEFRER~O TEMEBHEL LTV £7,

SEREEE AT 4 7 2B S
BTGV ST TS =
T BESE

mEEE @44)

B (REAR) BAESE (REERERT)
IR —  (HRESH TK7) UTERESR GrRaMERE R

AT (RSHLTRY) @ BEEFERERT)

P — CRIRTZER) R yEE (R Z 7 R5E)
ARHDEZE UREHLRYE) LN EE (RBKRF)
RANFL (P R5F) WABE  (FsEFR)

=R 24)
FHRE Bt (BT R
BIXEE KA B BEERT)



ISSN 0915-9428
LET BV SZEgesesk 46 21 =

LET Kansai Chapter Collected Papers

S # 202343 A 31 H

e - 5T SHERRBCR A 74 T 2% (LET) PTESHS

R £ % FiR AL

3 AT B HHEIREZCE 2 74 754 (LET) BWEXHFHER

Kansai Chapter,

Japan Association for Language Education and Technology

T 564-8680  ABFFIKHT T ILF-HT 3-3-35
BV R A RS
A #h BFZE= A

Email: kansailet@gmail.com




	1 NISHIDA Rieko, TAKAGI Tomoki:  Investigation of Demotivational Factors, Motivation and Amotivation for Junior High School Students in the Japanese EFL Context
	2 SOMEYA Fujishige, OBERMEIER Andrew: Autonomy Support, Psychological Needs Satisfaction, Academic Engagement, and Achievement in English Learning
	3 HATTORI Takuya: The Pronunciation of Performed Tonicity by Japanese Learners of English
	4 上野 裕子: 学術的な英語の読解における女子大学生のメタ認知読解方略と英語読解力の関係
	5 眞﨑 克彦, 佐藤 祐里子, 星原 光江, 松延 亜紀, 井狩 幸男, 泉 惠美子: アウトプットに着目した学習者の発話分析
	6 中西 淳: 第二言語学習者の縦断的データを用いた中間言語分析
	7 篠崎 文哉: 非同期型英語プレゼンテーションにおけるソーシャルプレゼンス
	編集後記



