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DDealing with Vocabulary in the English Language Classroom  
Robert Waring  

 
 

This workshop will first outline what types (and amount) of vocabulary students need to master. We 
will also look at the major components of language courses (form-focus and communicative focus, input 
and output) and see how and how we can fit that into a balanced curriculum. We will look at how the cycle 
of learning assists learners in their accretion of knowledge before we look at the core principles underlying 
vocabulary instruction and an optimal balance of contextual vs decontextual, and deductive vs inductive 
approaches and look to see when each will be most beneficial. Following this we will look at several steps 
to follow in a form-focused class from engagement, contextualization, presentation, assessment, integration, 
activation and personalisation. 
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The English Learning Tendencies of Pre-Service Teachers at a University: 
Some Implications Toward English (Subject) Classes at a Primary School 
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University Students’ Perceptions of Content-Based Instruction on English Language Teaching  
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Fluctuation of Questionnaire Responses: Possible Fragility of so-called Quantitative Study 
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TOEIC(R)  

 

TOEIC(R)  
Combination Effects of Oral Reading, Sight Translation, Pronunciation Practice 

and TOEIC Test Practice as Measured by TOEIC Test Trials 
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(NNEST)

Belief  

TL  
A Comparative Study of NNESTs’ and Learners’ Beliefs About TL Use in the Classroom 
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A Consideration on the Correlation Between Japanese EFL Learners’ Word Associations and 

English Writing Ability 
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Creating and Implementing a Vocabulary Learning Program Using 
Free Web Services and Software 

 
 

SULVA, Mishka YOSHIDA, Haruyo  
 

 CALL, MALL, Vocabulary Learning, PAC Analysis 
 

 Academic vocabulary can be especially difficult to learn due to its broad range, context-independent nature, and 
overall lexical complexity.  Following the development of CALL and MALL (Mobile-Assisted Language Learning), 
more recently, internet and cloud-based services have allowed users the access to study from any device at any time and 
can aid us in the teaching of these challenging words. 
 This study utilized the website Memrise.com, the video sharing website YouTube, and a blog to create a 
three-step vocabulary course for university undergraduate students to study the first three sublists of the Academic 
Word List.  The course encompassed a noticing stage, a rote practice stage, and contextualized practice in the form of 
a cloze exercise.  Vocabulary items were grouped by part of speech and divided into sets of ten.  47 undergraduate 
students in a university intermediate oral English class acted as participants in an approximately three month treatment.   
 Memrise is a website for vocabulary study and includes two types of course levels, “multimedia” and a standard 
one based on rote practice and spaced repetition.  Multimedia levels allow for the use of certain embedded content 
such as YouTube videos and Slideshare presentations.  The website also has some unique features like a ranking 
system, and the ability to follow other user’s progress. 
 For the noticing stage, the researcher prepared short videos of text which presented the target words in context.  
Videos were created using PowerPoint, then uploaded to YouTube and included in the course as multimedia levels.  In 
each video, a sentence containing a target word was shown twice; during the first presentation, the text of the sentence 
silently appeared from left to right.  On the consecutive second presentation, the sentence simultaneously appeared 
and was read aloud to learners with the target word highlighted.  In this way, learners were encouraged to read the 
sentence once for meaning, hypothesizing when necessary, and then again for confirmation of phonetic information as 
well as focusing of attention on the target word.   
 Following the noticing stage, target words were decontextualized and then rote practiced.  Practicing included 
passive recognition, active recognition, and active recall.  During this stage, as part of the Memrise system, learners 
are given points for correct or nearly correct answers.  A typical session with 10 words lasted from two to five 
minutes. 
 As the final stage in this three-part system of study, a multimedia level was utilized and a link to a blog-hosted 
cloze exercise was posted.  Hot Potatoes, a freeware program designed to create a number of language exercises, was 
used to create the cloze and appropriate web-compatible code.  This code was then copied to the blog hosted by the 
free blogging service, Blogger.com.  After clicking the link in the Memrise course, learners would be taken to the blog 
page and asked to complete the cloze exercise.  This marked the end of the 3 steps and learners could then continue to 
the next set of vocabulary items. 
 After the treatment concluded, five participants were selected for interview.  A psychological inquiry method 
called Personal Attitude Construct (PAC) analysis was performed with regard to the learners’ attitudes while 
participating in the treatment.  Participants’ results revealed that the learners typically enjoyed the flexibility of mobile 
and internet-based studying, the ranking system, and to a degree, spaced repetition.  On the other hand, learners 
reflected negatively with regard to the length of the overall course and certain course components, availability of the 
full course only when accessed by PC, and delayed playback of the words’ pronunciation. 
 In response to these short comings, the researcher proposes some suggestions such as the importance of a more 
comprehensive course that includes generative use and other aspects of word knowledge, the necessity for a wholly 
mobile application based platform, and increased instructor involvement. 
 Utilizing platforms and services such as those outlined in this presentation can provide learners with a richer, 
more effective experience when learning vocabulary with little to no cost for teachers.  PAC analysis results clarified 
some of the strengths and weakness that should be considered when implementing such a course and assure that if used 
properly, with sufficient in-class support, vocabulary study programs will be a valuable aid in providing more beneficial 
and individualized instruction. 

  22303   



‒ 11 ‒

 

PAC  
Image-Based Phrasal-Verb Teaching: 

A Comparative Study of Explicit Instruction and Incidental Learning Using PAC Analysis 
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The Okayama English Village Project: A Public-Private Partnership 
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Video Intervention to Raise Awareness of Common English 
Intonation Patterns 

 
 

PORTER, Mathew Hiroshima Bunkyo Women’s University  
OKADA, Azusa Hiroshima Shudo University  

 
 metacompetence, intonation, video, autonomous learning 

 
 Wrembel (2005) has proposed a model for L2 phonological acquisition in which phonological 

metacompetence, a type of procedural knowledge about how to apply the rules of L2 phonetics and 
phonology, is essential to improving pronunciation in the L2. In her model, making students 
metalinguistically aware of L2 phonetics and phonology is thought to help facilitate intake and acquisition, 
as well as support the development of the ability to self-monitor. Phonological metacompetence can be seen 
as the basis for metacognitive pronunciation strategies that will help students of a foreign language 
continue to improve their pronunciation outside of the classroom. In a study of pronunciation strategy 
usage among ESL students in the US, Eckstein (2007) proposed that pronunciation strategies could be 
organized according to Kolb's experiential learning cycle, a four-step iterative process that begins with 
concrete experience and is followed by reflective observation, abstract conceptualization, and active 
experimentation. Increased phonological metacompetence would equip students to operate effectively at 
each stage in the cycle.  

Pronunciation is often an overlooked or quickly passed over area of language study in EFL 
classrooms, especially for non-English or non-education majors. The researchers believe that helping 
non-English majors improve their perception and production of L2 sounds is important in improving 
motivation for English study and might lead to greater achievements in overall proficiency, particularly in 
listening ability. For this study, the researchers created three short videos introducing different types of 
sentence-level intonation patterns: falling (statement), rising (question), and falling from extra high pitch 
(excitement), hoping to raise students' awareness of intonation in an enjoyable and memorable way. In each 
video, a short skit was performed using the same English key phrase, "It stopped raining." Each video also 
included some information about the intonation pattern being used and time for listen-repeat practice.  

The researchers piloted the videos with students to look for changes in perception and production of 
the three intonation patterns in addition to attitudes about studying pronunciation using the videos. Two 
similar (based on TOEIC Bridge score) listening classes (n=62) were used, one being the contrast group 
and the other the treatment group. Perception was measured using a multiple choice test of 10 recorded 
sentences, each using one of the three patterns. Production was measured using student recordings of the 
key sentence spoken with each intonation pattern and then rated by two native speakers for intelligibility. 
The treatment group was shown the videos, and one week later all students took post-tests following the 
same format as the pre-tests. Finally, a questionnaire using 4 questions with a 4-point Likert scale as well as 
a single question seeking open answers was used to investigate student attitudes about the videos among 
the treatment group. Although both perception and production pre-test scores were high for both groups and 
no significant difference was found in production between the contrast and treatment groups, a slight 
improvement in perception was found in both groups, although the contrast group did not watch the videos. 
Questionnaire responses were favorable and students expressed interest studying pronunciation through 
videos. 

Problems existed with the pilot's experimental construct because it was conducted at the end of the 
course and the teacher had stressed focusing on intonation during shadowing practice for the upcoming 
final exam. The pilot also raises questions about the usefulness of teaching sentence-level intonation if 
students already show a high degree of comprehension and intelligibility. Therefore, another experiment 
was designed using two English (non-major) classes (n=65) in which half of each class was randomly 
assigned to a contrast group. The same format as the pilot was followed with the following changes. In 
order to eliminate the effect of shadowing practicing on teaching intonation, the experiment took place at 
the beginning of the semester, before students had been exposed to shadowing. Additionally, during the 
pre-test students were asked to listen to the same sentence said using each of three intonation patterns and 
record a translation of each in Japanese as well as describe the characteristics of each pattern in writing in 
order to assess pre-existing awareness and understanding of intonation rules. The results of comparisons 
between the contrast and treatment groups, as well as pre- and post-tests will be discussed. 
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Out-Of-Class Learning and a Personalized Learning Experience in a Reading Class 
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e-learning 

 
The Development of Vocabulary and Grammar Examples for CALL and its Effect 
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Utilization of the English Learning Material Archive in English Class 

 

  

 
CAI  

 
 
2012 12

2013 1
1 36

28  
 

3
Voice of America (VOA)

URL  http://eigokyozai.symphonic-net.com/  
 

70 Words and their Stories 12
 

( )
 

 
(-1) 6

(0) 15 (+1) 7 0.036
3 10 15 0.429  

2 8
3 17 10

 
 

30 2.25Mb

 

 

  2203  



‒ 17 ‒

 

Peer Review and Reflection of Student Business Presentations: 
Blog Exchange Activity Between Japanese and American University Students 
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Improving High School Girls' English Skills in Science 
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