NEFTEEXT v PF= (LET)

BB 201 7 FERMFMFAS
HRBIRSE

/El B - 2017EE1OJ5_|14E|(:I:)9:30~17:1O\

1% P meRERE
T651-2103 P hraX=ErmH] 3-1
htto://www.umds.ac.jo

F E: SEEHEBEXATrPFE= (LET) BEiZEl
htto.//www let-kansai.org/

BHE: T278-8510 FEEHHMLIIG 2641

FRIEVAZ BTHFIHE LABZHBEA
Tel: 04-7124-1501 (1{3%)

\ E-mail: kansailet@gmailcom /




JOJS A
9:30-15:15 24T W ESHVI2 D T 2 —

10:00-10:15 =17 W 6301 #=
a2 & U 2 (FERE - AUERT)
BRI & Pt BE (S5 - TERERTRI R AL 2d%0)
RIS & 2% Eh GATR - STt

10:20-12:00 7—93v 71 B 6204 #=E (HA%BIETS504FET)
il @ AR B GIafERT) - JER U ORISR
(SR Z 2 XTF o &35 G LEF SCEFRARY (Word 725 Markdown, EPUB £T) |
(BB 1RE 7B BRRIFZEE )

7—53v72 B 6203 #=E (MB%EBIETS5082ET)
AT @ AR W BIEERSE) - NI R REFEERECE)
[INFEZBE D7 D DWFEF S
(RRBEREHEMITAR)

J—913v73 B 6201 #=E (ZALEIET 50 2FET)
il @ PR AR GUEEERT) - FEATE @EEFSISFILPEL - @550
TR « SRR TR YN (I207eh % ) —7 ¢ v 7 HRE
(CREESE SFvEiEa

10:00-15:00 EERT B SRR VI2 P

12:00-12:40 Classroom Tips D 12:00-12:20 @ 12:20-12:40 W 6202 #=
Al € 5 e BIERT)
O FAT 1 TEHEICET 5 Slack DIEH
HEF AF AT
@AIRY FCTU NSy Fhlb—=27% |
W AE— WP FEPERT)
12:00-13:00 BRE N
EERZES B SN VI 3 Baiis
13:00-14:50 MERREK - EHEIRE - BMBEARE  013:00-13:30 ©@13:40-14:10 (314:20-14:50
F£1E MAEHFR W 6201 Z=
Al @ xR BE ()72 K7
O HARNERAE, IFEAE R OESEE L1 # OSGEMER O © X0 2 258555
FKHOE K2 BIEL T
=[] &R (R 27 a AL Ty 7 R)
© FEFRHEE L FEERRE | ZaHE RO 9T
L =R (BEEERRRY) - AA il (BAEERRT)
@ VRIGEFEEORAIEST) « a2 = —2a VEENERETD (Vo7 Ty
=k OEA
&R B (RSHRFRFRE)

F2E (ARFEX - RS W 6203 H=
CIESIR AR o O VRS NE )
(D Assessing reading speed and accuracy using the Scrolling Cloze Activity
Thomas Robb (Kyoto Sangyo University)



14:50-15:00

15:00-17:00

17:00-17:10

17:30-19:30

@ PeerEval App for More Classroom Speaking Practice
Thomas Robb (Kyoto Sangyo University)
@ Examining the forms and functions of silence in the EFL classroom: Using
COPS to provide a quantitative perspective
Kate Maher (Kyoto University of Foreign Studies)

F3E CEEIRE - B W 6204 Z=
He @ K AN BIEFPERT)
O BIAT Y 22— K DFERNESE DT +—< A L« e-Learning ~07EH
FAH L R TS IARE A TAR)
@ ERAEETGUC LT BGERER 2 A 7
T 5ok (Bl R RFRA)

K&

URTIL W 6301 HE=E
[EHEORHRIZIIT 2INEREBEOER A 2D RO OBILDHEES) - Hik « £RRED
H Y FHITONTY
Al @ A e (P TANERERT)
NEU RN @R A GUUFERT) -k W (BWEE R
=T 4 RX—F R UZX L @ PN B EERE )

FI=17E M 6301 #=
2 & U 2 (FHRER - R
R & Oz ik RIS - WK

38384 M Ryuka Dining (W7 =7V 7)
CIESR B S CU SR =V NE o)
B & IR BE RIBER - sk Ry

RR5E

ZNEL, ZANCTRTBINRREEIC ZREAD - 2, R—LR A=%D <728V, LET 28

ITIERLC, IERBOFITYBSE 2,000 H CRFBZEIL, FAEEAIRR L CV272< & 1,000 H) %
AT TN FFEV, F7, FH TR TIBINWEE I E T, B, KRS I TAS N
7 ZEBARETT DT, XEEHR (%) FTBH UL &N,

WHZENORR, AP AR RTNEELTBY 9, 0oL A b T ot TR 7Z X0,
FITARIAEAE G, F7- CALL #ENIT, a2k,
FBI2T Ryuka Dining (FO@FSAKRSFEHD 7 =7 V7 205 TRV = LE4, 2h1#1% 2,000 M

(FA21,000 1) T, HHZAHNITREH LIABLSIZE Y,




SRN\DRERA « BIEFAE

W ORBO5H < JR T= ) - B« BB Tel= =5 BRI O AP e sl FEkpasp il =g [orhrh st (123RY
iz, VFERRTER T, bER B 5y

B EED5E - O JR DERM) BRI #= e s FERpaep LRt TRapprh gy (23R #ax, [AEIERHR
T AEESR S
@ JR M%7 BREY THREETEYTE ) ONRIZHERY  DEEET) BURE, b~ 5 4

HBERVI (597)

MEHE T
MEE&HmH) ® @559

Ryuka Dining (BR&51%)

FROBREISIZNCRIRVNZETET QA RE100M)



A 6301 &=

ZEORRICETONEFLREDERESFZAD !
ROLGNDEES - HE - HKEDHYFIZDOWNT

Prov B BERERT) K B (BEEERT) e BT GOUFERT)

(YURDT7LOBE) TR B (Q—TFT4131—4)

AR URTT AE, 2NF U A IS OFEHEE M E 5 1, BEORMRICE T 2 EFEHE R RO
HYFIZONWT, 7aT7 BBEXIANTIERRERPB AL B LD THD, HibHEK
DREFNCE EEDLT, TOLTOEREBENREDLILOREE LD L), BMEDOE I
HLagRlb—a YEETE, ELWRD THD

AR BKF a7 - hUFa2SLNBETHEZEHREDRESN - HH - BEE

AFREORWNL (27 « VX2 T 5 DEHIETIHNERE (9555 HE OS] - Hik - FiEEDA
N2 LT, BN TOREICHT- HHEBDRES) - Hilk - HEEOH VY L 5 & F OB - HHE
WZOWCHEEA LT 22 & Th D,

BRUFEE KRR, TRk 26 « 27 FFPEIC TR A N DRt a2 =T [ RGEHE OIEEE) - 15T
{ED =D OFHEM IR R ([TH A, VINVERHEEGRE AEE O5F) 27 - 1) %27
L) UNFRRHENHME ANEGRE (55 a7 - BV X2 T A [« SR HEE e S ERE
(FFh) a7 - BV XaTh) - @EPRAENE NEGE (GE) 27 - 1V XaTh) %
WE LT,

ARETIE, (1) Znb 450 (a7 - H VX270 ZHBIL, HiZ (2) NP THERE
IGE) - SMERER Z YT A HBEICRD ONDRES) - ik - HAEEZ PO L 2T E B X TW DI
T5H, FDHRT, (3) WEIZL > TOLEE LWIEERBRICHOW T4 2, 8 LWIGEEAE 1T,
2 AR OANEFEIRE) & 8 M DEF & L CONEFED 10 R CTHED b b, TOH D 4 Fff %
FETADINFIROR T REEE  FEEKIIAT LR R n PRI, BREHIZSZD
LWIEEERBR A R EDOP CRIAT 5 £ 212, HEFICHNEREET) - ik - Higlc>n»Tre 7o
HXFE LT EZ -,

IREIZS I D LWEFERBRICOWVWTE 2D L&, 5 kDY S TR - 557 OFFSHEN
& 70D 2 LI BBICEES 2, (4) BEFEBRREITHEEIEREOT TS Ty NOE EEEN
EEEDFETTEERLEY, INEROAT I L CRBICHENRWEK L TWER, £0
KXo THTEDLZ LM, Fio, FEEEH OBV AMITRKRD B Z L, HIcEZE
WHHZ LT, IVFELDIEDITR DT, 10FEFEO by IRy X —8 U THERICHDRE H
FDENAREIZ /25 EWIFF L TV D,

BR B [EZSEIEEGHEORALN LA D5 EEBLREDEESN - FH - Bdel

AFFROHINL, b ORHMRONEFEGGE) B EIZRD HILDHHRES) - Filk - HREDO B L Y
A BIZOWT, B SEE GO EN G, GHELRMET 52 & Th 5, Ak 294 3 HITAR
ENT-HERHFEEEEEICBO T, REIIEGETITHY Z 2 AT D EHESH, F -
B OB N FERANC T B AT 5 Z RO 5N TWD, £, /INERFEZBEDOHFMEIC
BWTH, BIMOEBEERIGEEHANLY —E@RDOND, LN T, HEEOIGEHOW LR
BEXDFRETH D, ARETIE., £, EEHOEZBLHR L., RWT, DL 9 RIFHENTEEE
1o FIZHERT 2 00 E Bl Loy, o SEEEAEME T, B8N (5 2R
TR & B RIEER N D EFR LTS, BURIERR & X, 1 DU EOAFZETIHA ICIRESE sles



6301 =

ZOF % (two cats) &WVWIH K HIC, SETHHTEZHHMTHDH, WRIFERE X, 2D LD
R EEEO Al 2= — v a VI CENTEDL I L EET, A TSGERENRELIGET
1T 9 T2 DHFEINIR R CTH D, M I, RO B[R LE SN TWDL 7 +
—H A Ao 7 F—2I (focus on form) X A7« RX— A DFFE (task-based language teaching)
BEORRERITT D,

e e T [k OEee) < TRRE T, ), KBNS 2B LTS ZEN
ROLNTEY, ZNE COFRGEHENERE L CEFE M Cldle <, TERE THREER T3
WY OBLANORELEZITILERD D, TO L) RBELFELITHI O, (DFE_SFE
BHEMIEE L FEBHEDO TR L —va VRQBEHHEDOT 7 a3y - UH—F (action
research) DM ETLEEZ NS, £T,. 22 TEH, a7Rb—rva b, H_5EE6G0
REDRGOIGERE & LRI THREITI) ZL&2ET, TOXHI>Ra IR L —rva VK D%
FINFETEL RSN TRY, 20X I RaTRL—ra BT 52 L L-T, REMIC,
B OBENRENEZITOTZODRES - BH - HEEZHIIDTLHZ LN TELHEEZbND,
Tovay - YY—F i, BIGOHE AN RELE (FdRiE, BEE) RELELE T DL
L, WOHEPRIET A a2, RAICTIEHLD, 77vay - U —FIIHETHZ
ET, BELELTOREZRT ZEINRINTETCWS, BHTIE, 20X RE _SikEH5u
FEDREIZAPIT LT,

B OSEEGOHROME L . 2 D ORMROANEFECEEE BB RO HILDHHEES] - ik -
REDTED HRZDERL » 1] LIZHOWTORRIZHEMA & O TIXARV, AERB, £2OX v v 7%
HDLTHHEH D HDIZRNE, EFNTH D,

MR B TNEBEREE - BEATA T7HOBEN A DNEEHEDERK]

AHFTIE, 3 AR ENTFEBEEHEOUGTICE EEDHT . b b BEDORFRITRS
JIETE HHNEREHAEGEZH< oD, WHEREHABEFLHEAT 4 TimOWREN D, Hix G L 1R
Ll T &2, F7°, BIEED DN TV OAHEBEREOTZIZIT, EDO L D RBURGE#ENH DD
MWEBBT 5, TO%, ZOBURFERICHIGT 272D OFVERE (J55E) HE U CRICEZEM S
b (1) N7 —~ A0l & BB T - Wl - RETOFIEZ, 2o ok RIZEBiT 5
NEFEHEICE > TOMAEDOHG « FiRE L L TILEST, im0 28t 25,

FWT (2) FHIZFEEA~SRIT TN 74— KNy 7 DB FIZHOWT, T4 T 4 T DFE
i+ 74— KRN Z7IZESEH T, FHIEFI LIV, HEICBW TR, H#k - HRE0ESE 21
T GHREHT D) OIFXHBROZ ETEDH LD, FRFIZHE (H2DWIFEHE O QOL: Quality
of Life) Z Hifferr LR, FIEOH L2 HBEZITO Z LIXTE RV, ZOHEBIEN LA
FTUMAlT &40 B2 H T, RO G L GO R 6, fHam L THATE,

ZO%. BBAUICERESNTWS ICT OFEMIZOWTtiiL, (3) ICT 2RV [El&N 5D TiEAR
<, HWZFF o T MW H 2 EHEMRT A2 WHT 5, OGN0, [T 74 —X 2] R 1%
EOMBR] LW oA RRT D, BBICINODOELEHE LT, (4) HEERITET D5
<A v REROBEBEMEICOWTN D, BEFOHR & BB 2T TRt L & 72 WARHEE 72 R
W& B D=0, Blime EiET— 4% b &0, Ao VIR a2kt QW2 8E Z
MRETHDLHENIEBEZFERL, AMNEBHERKOH Y FICEHT L2707 LOEmas A% — b
LTWETRZW,



D—HiavF1 6204 ¥ =

SECZXFUOLEES BEILEFXEERMAMN
(Word H 5 Markdown, EPUB £ T)

AHE BV QLR RT)  THIE SU CRBRSERF)

REZES

RKU—7 2 ay 7Tk, HBELEFXEOAY v V2L, 077V r—va 2 Hu
TEZOWMY) B FaFO0ET, HBELEFCEL I, WMOCEAR (7)) &KX (L
AT TR Dol GRS EBEFCERKERLET, #EUICHEE (LI E - CEE. A
I & o TIMRESCHIBIA LT W E WO FEEZA L, £72, B L > TH HE A LTIkt
JELRT K, BMBIRENENRED AT v FRB Y £17,

EZAN, AARTITERZEE L TEFCEMELIL D A 72 B R MR F O ILFBHIZ b7z -
TRETONTETEWIBERDHY £3, REMFE LT, XFHE Y 7 FovLZ FIRKO~ A H
D EHVTHABEDETIHYRRT —FZ AR5, Wb d T Excel] RIENZET B ET,
W, SNS DK L EHICZ ) LR EBETFT — X OBRRICEEREET DL L H T TE
L7,

INETH B0 E & 62, BFEFEMBRBMERES TIL, HE - BHOBRGICHEDD
—ANTHZL OFITHEECEOEEEZ I L TVl &, ZOMEY HE2FEERRL TWEE
TWEFELET, V=2 v a v 7 TiE, 2L OFIFIHENTWD Word & Y0 IZ, i &
LTCEF= V=T ObWETHHANEAL TWOIRE~Y—2 7 v 75750 Markdown, & L CHE
FEEO 7 y—~ v b THDH EPUB 2 H0 BiF £,

BHiAAmKRICBET HEHFEL

RO —7 a7 TREGRICTHEWEZE WK EZRH S22 < FETT A, Word
WA VA BR—= NV ENTBAFIHOE SRR (/—h XV ary, XT Ly ") OFFLIARLE
W= LET, 2, FhIAENTMRKEAY— N T4 RETTHFI T L, A F—F > b
WCHHE L CWe & E T AL —XICH#ITTEETOT, THHIDIFELA LI BBV L BT
EJc

D—5 ay TREH
WA ZFFDIAAL TV T2 H SN O Tt URL 27 v 7 ~—27 L TWEEEXET L9,
THWHIIDIFELA LS BEWVWHL EIFET,

O U—27 v ay 7HER (Google A7 A4 K) : httpsi/goo.gl/QmKfHU



D—9vavF 2 6203 H=

INEHRED-ODOREREEEE
B B EEERAY) WAL EE EERA)

1. REREEOVEN

FEREEEOKGETICE Y . INFRIZBWTHEERIHEPMLI D &, FEOFEFEHED LD
WCHGEREIZEN CO RV INERHE O KOFREIX, ZEBGORET THY, WEICE > fFE
TEHENTHADH, 2. TEOFEERHBICEBW T, HEGHFREOMLESMEL L TIHEEDOR

THREETEENRNZ LN, FREICEE L CWAERERH D, KU—F g v 7 TlE, &
EEFEFOHBN L THHBE T AL OB L, METEE T 2RELEAZRMT 2,

2. HEDBFELHLEMDEE

FEOHEZX, AL L2 L) PNEREET, ZOHREORENEZ > THNEDRNE WD B
ZEbRITRLRW, XA T 4 7O EZ B TO T, FHEGEE L TOHEEE (BIL) %HE

Tho, £, BEEREIIBWTRObND THHTOKE]) 1, LLFO@EY ThH D,
1) HWEEL AAFEOEFICOVTOELWHEA RS, MNE D ONZHEL THD
2) HFIEIZONWT, FEEIZONY HHATED
3) CD HOEMAEZHNFIZ, BEET VB EMAS PR TE D
4) MO H R E BT 5E, WK L, BIEOX/DELE - BISNTE S

3. BAREE

MO TREEZRYET L5, BICET VAR L TRIESE 5720 Tk, BEZ# LKL D
B - AENELL VWD, 2T ilEEZ O IICHPTEINTLRAMEII R D, bHAA,
WEE, O &HR EOEFFOREMAGEIME X 20,

BFICEL UL ZOTFDOA A =225 L0 ) FiEEZ WL OB T 5, FHICBE LT,
HARGEIZ/ZWERHE CREAZ KR U525 T, ffE LoEEAZHIIL, #ICTH TX HfHR T
EEERLTEY, o, AV b= a3 VORETIE, EANRY 2B bMHD, IREIZ
AR IS FERETRT S, WMIFO Y XA T, H A R R A R,

4. SBIERE
—HVEEREEZZTTH, SFESHETE DL LIRS, 22T, MEREZEET 58I
BERERLET D, SV DL BAREORRL LRS5O T, BATOEBEREZE L,
DLILDTRIZE T, HLOBREETIIBENTREIZRDTHA 5, RIS, AAGEREEE 2 MY
RTOVRBERZIY BT, ZOFESLEM 2/ L, BBRL T2,

5 BhYIC

WU DREZLBT DL, BTFEEFICRERFE2HIELTRETDH LT, FOREE
X, BREOHBESICHORNY, HBERaa=r—ya rEaiICT 5, RfhLasFloks
REEHESELICE, BERORES TR MBS D, WBE - AENFEHT 2 LA I
ERELESHZDABITRETDHZENIT AL 2V EEDbES e hERRERIZ R LTV,

SE X
AAM (WE) 2009 [HEFHEOFEEIREIEORTE | EREFEOBLAICES AN LBIEE TJ
FHam s &, B PE E RO



T—5sayT 3 6201 &

FEHRE - HEHTERNZD] 22N E)—T 1 TS

A Al GREEENRT) FH ATE @B IR « &%)

1. L &I

V—F 4 U 7HREITRNMECEH L, KPP EESEEOX—a v N ThHDH [FHEKR - %
SERITIRWEDY IZohna X9, I7ut~ratlandbEXT-v, FEITZFEMIER OB S
MNE, RIINL DY 7 —=x kI A= R LN BUED DB - EIEAERRAITH,

2. EIZDLT

HH - HH(009)IZ & 5 &FEM &1 THEED EERIIZERICIE S ) X912, BEBEOERIZ
M CRIEIICAT 5 ZET @ F ) TH Y, HF - BHH - HIEQOI)IFIM A2 [FFHERM) THE
s TR o ST L TnD, Fiz, FIE - 72 - KRQ010)TY —T7 1 > 745
HIZBUTDREMEBZXDA4OOKRA > ME LT 1EMOMR) THEEOHE ) TEEORE] ¥
O] 22T TC05, L2L, IALIETRTHENEMEIT I RETH D &V ) REERO TR
MEFEN TN D, FHQ008)ITFHMAICHE LT, OBl bAERE~, QLM DHA~, OFEMEMN
SAE~D STEEZ T TRY, AfE— A — ARHITH LT, HDWIIMMOAEEICK L THE
AN TEX D REAREED Z EHHEETH D EIRRTWD, T2, KT (Q2014) I HEGHFE RSP
MR ORI DN T AIREME A IR TV 5,

3. RLUY7—=I (IEHRIAKRER) &I A—T R (BlERER) (DL T

BRNFEREWET 7T 4 7 T7—=0 7 TREEND L O RRERRICIDS OTIERL, wRER
HHBENBERLHEM OMEIC L > TIRED EVHI Z 2 F TR LIV, T LT, BWFEOTHEEN
RHERAEMVELETLIOEN, IO ANE#ERFEOF—T— R THLRXL VT 7y —=x b I A—
AHEAT D, XLV Yy— =TI A OIMNHFET AN ERR L, i TEERBENE ED
LB 200N EEL 2 D(T 4 TV X ), R A=V AL I T T F U ET VAT LAICHE
¥BL, [£FFLEEROD, JRICEKZEZ, £AXAH5 LOIAEITATH D] (AK 1985),

4. 7= avTOAR

AR CIEPFEER CHEH SN TW AR AEFEA, #Hamash] & FHmAER 2k L Tne2 < (F
FERMIEMOBMR CEIZT5) BTy y—=iCElT AT 7 A e EnE (R ZF D)
LWV I A=V RITZONTEZTZ,

SE X
Cole, M. et al. (2016). Symposium on Perezhivanie. Mind, Culture, and Activity, 23, 271-357.
Fleer, M., Gonzalez Rey, F. & Veresov, N. (2017). Perezhivanie, Emotions and Subjectivity. Springer.

FHIGIE (2008). [77 h 7y MEMAOFRGERZE] B R
FHEEY - 7 2 0E] - IRARE A (2010). [555EY —7 0 Y 748N KT v 7] KIEREEIE
DOKIE (1985). #E=Wpeh7 7 A h & LCToOMEE - 28 - Z)f8 T4 735,101-110. A¥EE
KTFHE (2014). [BER - B2 EEOGLDN D OIGERFERE]  HTERE
MR - BEBE - fELsE (2011). [HEERFEM A IR0 AN o wEE) —7 ¢ 7 e8] =4
HE g - HRERR (2009). TEFBEHENOT-DORMT 7= 7] KIEREEE



Classroom Tips 6202 #=E

SA T4 UFBEIZBIT3 Slack DEH
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Assessing reading speed and accuracy using the Scrolling Cloze Activity

Scrolling Cloze Activity CHl| 2 FfifdE & FEFeAR  (DOBIFRIME)
Robb, Thomas (Kyoto Sangyo University, Emeritus)
Keywords: Reading, Reading speed, Assessment, Online Practice

1. Introduction
This paper describes an on-going project to measure students’ improvement in reading speed and word recognition via a
special app designed by the presenter called the “Scrolling Cloze Activity.” A search for relevant literature yielded nothing
recent even though the author consulted some of the leading scholars in the field.
2. Research questions
A) Does the scrolling cloze activity correlate well with students’ reading speed or their reading ability as assessed by the
TOEFL?
B) Can the improvement on the test over time be attributed to the amount of extensive reading that they have done over the
course of a year?
C) Can any improvement be attributed to an improved ability to predict coming text based on their improved understanding
of various elements of English knowledge, such as an expanded knowledge of word meanings, or how words collocate?
3. Procedure
After the students do a brief practice session, they receive four short passages from graded readers, one at a time, which have
some words missing. Unlike the standard cloze, however, the entire passage is on a single line that scrolls across the student’s
screen, with periodic colored “?” marks appearing, along with a set of like-colored buttons from which the student selects the
appropriate (original) word to fill in the blank. Feedback is instantaneous, with either the word popping into the sentence in the
same color, or the correct word popping in with a grey background indicating that it was the wrong choice. The activity keeps
track of their percentage correct individually for each of the passages, which are of increasing difficulty.
4. Results
Complete results will not be available until the students retake the TOEFL test in December of 2017, however, results to date
based on the administration of the test in April and July with 125 students will be reported it seems that a finer analysis of the
word functions in the moving text needs to performed since even for native speakers, some words are more easily predictable
than others. Students’ scores however jumped remarkably from April and the gain cannot be attributed to remember the short
texts from 3 months previously.
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PeerEval App for More Classroom Speaking Practice

A —F 2 TR &5 PeerBval 77U D%
Robb, Thomas (Kyoto Sangyo University, Emeritus)
Keywords: Speaking, mobile applications, gamification

1. Background

New classrooms at the presenter’s university feature six or eight digital displays on the wall that permit small groups of
students to plug in their phone or computer in order to give their presentation to a small group of students. This configuration
allows each student to rotate among the groups and repeat the presentation multiple times, providing more opportunities to
speak and perfect their delivery.

While this system offers the students considerably more practice, it poses a problem for the instructor who cannot easily
evaluate such simultaneous presentations. To solve this problem, the presenter passed out evaluation sheets so that the students
could evaluate their peers following the rubric on the sheet. This, however, also posed a problem since the data thus generated
had to be manually input by the instructor. In addition, both the students who had to sum up their own scores for each presenter,
and the instructor who had to input the data into Excel often made errors. Due to these problems, the presenter decided to create
an application so that the students could evaluate their peers online, and allow the data to be summarized automatically.

2. Application development

This presentation will demonstrate the app, which is free for students and teachers to download from the App Store. In
addition, a browser-based interface permits the instructor to input the student list and the evaluation criteria and, after the
presentations, to download a full report which includes the students’ comments on each other’s presentations. The students can
also view their own results, compare them to the class averages and view the comments made about their presentation on their
devices.

3. Future plan
The application currently only works on iOS devices but a version that will work on all mobile devices, built using html5

will be available by the end of the year.
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Examining the forms and functions of silence in the EFL classroom:

Using COPS to provide a quantitative perspective

EFL Z(2 THES OIRAE LHEREDOHGT : COPS % W o B B R
Maher, Kate  (Kyoto University of Foreign Studies)
Keywords: student participation, student silence, structured observation

1. Introduction

Despite the impact of silent behaviour on language learming (Bao, 2014; Harumi, 2011; King, 2013), research has focused
on verbal classroom participation. This presentation will report on the use of the Classroom Oral Participation Scheme (COPS)
developed by King (2013), to examine student silence.
2. Participants and methodology

COPS was used to conduct a 60-minute structured observation of a second year intermediate EFL speaking and listening
class of 23 students (six male, 17 female) in a Japanese university. Quantitative data was collected for verbal and non-verbal
participation in 30-second intervals using the tallying structured observation format of COPS.
3. Discussion

The results showed that teacher-initiated participation was the largest at 43%, and 14% of the class was spent in silence. This
quantitative view of verbal participation provides opportunities for assessing the balance necessary for language acquisition,
and monitoring high and low-quality classroom silence. Future applications should consider what behaviour constitutes
‘silence’ and ‘speaking,” and what functional values we attach to them.

Table 1.
Breakdown of oral participation trends

Participation %
Teacher-initiated 43
Student-initiated 0
Teacher response
Student response 3

Student pair/ group 37
Off-task 3
Silence 14
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Enhancing Repetitive Vocabulary Learning by Active Schedule: Applied for e-Learning
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Tasks for English classroom in High school
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